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ABSTRACT

This is a practical experience study to examine the perspectives and experiences of
the teachers, students and parents towards teaching and learning Home Economics or Food
and Textiles Technology (FTT) in Secondary schools in Samoa. The study attempts to
understand the major factors that impede the successful implementation of the Food and

Textiles Technology teaching and learning in the classroom.

The research methodology of the study is drawn from qualitative case study
approaches. Teachers, students and parents were interviewed and observed to gather
relevant data for the study. Additional research includes analysis of educational

documents to assist in creating a well-developed view of the FTT teaching.

The study showed that though a great deal of research is being done to address
identified needs in the Samoan education system, little work has been done in the area of
home economics/food and textile technology. Additionally, the promotion of technical
assistance through the vocational education training programmes is relevant for Samoa but
it has not been addressed adequately in the change literature. This study attempts to

contribute to meeting these two needs.

The important findings of the study address innovation and support for all
curriculum areas. The FTT innovation is a component of the Samoan education system,
however, it is still regarded by many Samoans as a ‘second—class’ option in relation to
formal education rather than ‘second chance education’ (Jones 1994; and Sharma 1995).
Many Samoans accustomed to academic education regard FTT as a low status subject, a
belief that is shared by many parents. In some countries women are considered second-
class citizens but it is clear that ‘second chance’ education provides an equal opportunity to
educate everyone and to provide a safe, respectful and nurturing environment. In addition,
the opportunity of a second chance education can enhance the options available for early

school leavers.

The Ministry of Education Sports and Culture (MESC) needs to develop strategic
policies to strengthen its approaches to the implementation of FTT in the secondary school.
It is clear that teaching and learning FTT in schools in Samoa is not a compulsory
component of the school system. It is only taken by the schools with resources, a trained
teacher and enrolled students who are willing to participate in these courses. The MESC

policies are related to its shared vision of a change process that provides teachers with
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strategies to achieve the desired goal or a set of goals. Therefore MESC policies should be

flexible, usable, timely and applicable to the teaching and learning of FTT.

Very importantly, the supply of pre- service and in- service training of teachers by
MESC is needed to ensure there is a pool of high quality teachers to provide the successful

implementation of FTT in the secondary school curriculum.

It is also clear and understood that MESC should provide the appropriate quality
resources to the learners to ensure the effective delivery of the FTT programmes in the
secondary schools. Normally, FTT is expensive but this should not prevent or limit
students’ access to the programmes. All efforts should be made to make the programmes
accessible to all students. In order for the implementation of FTT to be successful, all the
stakeholders should be active participants of the change process in the FTT programmes

and all these programmes should be high quality, sustainable and on going.

In the light of the above findings, it is important for the MESC, principals, teachers
and stakeholders to participate and appreciate FTT implementation as a learning
opportunity to develop new concepts, skills and behaviour (Huberman and Miles 1984;
Joyce and Showers 1998; Fullan, 1991). These interactive and cumulative learning
processes have important implications, which are addressed in this study in relation to the

numerous target groups involved.
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CHAPTER ONE INTRODUCTION: THE SAMOAN
CONTEXT

Context of the Study

This study was carried out in Samoa; consequently there is a need to explain the
Samoan way of life and to put into context the Fa’a-Samoa (Samoan Customs and
traditions). This chapter outlines the context and sets the scene in which this study took
place. Fa’a-Samoa is an integral part of this research and throughout the thesis. The
successful management of any educational change requires an appreciation of the

geographical, political, socio-economic and educational contexts in which it operates.

Geographical Context

Samoa is located in the South West Pacific and includes four inhabited islands
covering 2785 sq. km. area (Statistical Division Government of Samoa 2001). The two
larger islands, Upolu and Savaii, are volcanic and have fertile strips. Out of 219,998
people residing in Samoa 140,000 live in Upolu. This figure includes almost 40,000 in the
capital, Apia. Two thirds of the population are dependent on a semi- subsistence lifestyle
and for the most part reside on customary land (Fairbairn-Dunlop 1998). Right of access
to village land lies with the aiga extended family and associated matai-chiefly title/s.
Tanielu describes the aiga (extended family) as the basic social and economic unit in
Samoa. In this context, “the matai directs the economic, social and political affairs of the
family” (Tanielu: 1995). The extended family and village provide informal social and
financial support. Increasingly, family networks extend beyond the boundaries of Samoa.
Of the total population of over 340,000 Samoans, approximately half reside in Pacific Rim
countries Ward 1998). Bedford (1999) describes Samoa as a transnational community

spanning a number of countries.

Socio-economic Situation

As in many small Pacific Nations, Samoa’s development is hampered by fiscal
constraints. Unpredictable agricultural markets, plant disease and natural disaster have
contributed to a decline in agricultural production and increased dependence on waged
employment. Samoans in Samoa and abroad maintain active relationships and there is a

constant two-way flow of goods, people and money (Ward 1998).



Remittances from family members residing overseas and international aid play a
central role in sustaining the economy, enabling the development of infrastructure and
maintenance of present standards of living (Liu 1991: Fairburn, Dunlop, 1998; Asian
Development Bank, 2000; Meleisea 2000). Lack of finance is a major constraint on
educational development (Treasury Department 2002: MESC 2003;) and Samoa continues
to depend heavily on international aid to realize its educational aspirations (Coxon, 2003

and MESC 2003).

Agriculture still plays an important role in the economy. The government has
called for the encouragement of investment and continued fiscal discipline, while
protecting the environment. Development efforts in the area of trade at both national and
international levels are considered relatively advanced compared with other Pacific islands.
However Samoa is ecologically fragile and vulnerable to natural disasters, such as tsunami,

cyclones and disease.

Over the years, Samoa has experienced rapid economic and social change. There is
increasing migration to Apia in search of paid employment, educational opportunities and
greater personal freedom. These processes coupled with migration overseas have
contributed to increased reliance on waged income, weakening of the extended family, and
a trend towards smaller family units and individualism (Fairburn Dunlop 1998: Meleisea
2000). Associated with recent changes there has been an increase in the range and
incidence of social problems and growing social inequalities (O’Mear 1990; Tanielu 1995;
and Meleisea 2000). As in many small Pacific countries there are also high levels of

corruption (Liu 1991; Meleisea 2000: Soo 2001).

Samoa has been exposed to several episodes throughout its history (some
continuing at present) that have shaped its culture and society such as arrival of
missionaries, political independence, migration, urbanization and modernization. These
circumstances and their impact on society and education have been examined and debated
by people from the Pacific Region (Thaman, 1993, 2002; Fairburn, Dunlop (1991), Coxon

(1996) and from other regions around the world.

Political Situation
Since independence, the national system of government has been based on the
British Westminster model, with a combination of traditional and democratic features.

Universal suffrage has applied since 1991, but with the exception of two seats reserved for



voters considered to be outside of the matai system (out of a total of 49 seats) only a matai
can stand for parliament. The members of Parliament are elected by Samoans who are 21
years and over. The Human Rights Protection Party (HRPP) has been in power for almost
thirty years. The coalition forming the opposition comprises the Samoan National

Development Party and eight independent members.

Samoa has social codes that embody respect for leadership, discipline and order.
Today, the underlying motivation in Samoa and among Samoans overseas is pride: pride of
self, of family and of being Samoan. The pride of self and pride of family motivates
Samoans to work hard so that their families live a happy life. People are determined to
work and utilize the available resources such as land for their own benefit. Others have
worked hard in attaining ‘survival skills’ because they are proud not to depend on their

relatives.

The maintenance of culture motivated the Samoans to fight for independence.
They didn’t want people from other countries to govern their country. As a result, several
writers such as Geoffrey (1989), Campbell (1992) Alailima (1994), argue that both
expatriates and the Samoans have viewed the attainment of independence with conflicting
attitudes. This new era, however, brought both continuity and change. The government of
Samoa did not have the Samoan public servants or skilled people needed to meet the
demands of the secondary and tertiary industries. The localization of such positions
necessitated the appointment of people with at least some skills. During this period, less
than 50 per cent of Samoans have had the opportunity to finish their education in
secondary schools and only a small number of them succeeded in entering tertiary

education provided by the New Zealand Government.

The Education for All (EFA) Assessment (2000) in Samoa shows the government’s
commitment and its initiatives in the improvement of education. The report highlights that
in the 1996-1997 period, The Government of Samoa (GOS) introduced its first biannual
Statement of Economic Strategy (SES) document subtitled ‘A New Partnership”. This
document incorporates the MESC’s policies and strategies. It was followed by another
report SES 1998-1999 subtitled “Strengthen in the Partnership” This SES document put
emphasis on the need for basic educational, professional and technical skills. It considered
education as a means to achieve the GOS’s vision. The Government’s National
development Plan V (1992-1993) document states the need to create employment

opportunities and training at all levels so that the country’s economy can be managed by
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Samoans themselves. Consequently, greater resources were diverted to the development of
the Samoan people. It was felt that greater responsibilities would require increased
technical knowledge and managerial skills and well-trained human resources. Broadening
the school curriculum to include vocational subjects such as FTT was seen as a necessary

step forward.

My Position

In my role as a curriculum adviser to secondary schools for teaching and learning
FTT, I have opportunities to observe teachers and to work alongside them in conducting
in-service training, planning units of work, assessing theory and practical tasks, in order to
create positive classroom environments and to improve the student achievement in the
school level (McGee 1997; Taylor et. al. 2002). Despite the number of constraints and
barriers raised by teachers over the past ten years in the implementation of FTT, many
teachers still find it difficult to teach without adequate teaching resources and text
materials. They also find the new curriculum content for teaching the FTT learners rather
difficult. It is important to point out, that most of the writing for the new curriculum was
carried out over seas by consultants employed by the MESC, as part of the Samoa

Secondary Education Curriculum and Resources Project (2004).

Furthermore, there is an issue with the community and parents’ attitudes towards
teaching food and textiles. These attitudes reveal a low value on this subject even though
there is a growing community need for food safety, eating low fat foods (Parkinson 2004)
and improvement in textiles and design. Emphasis is often placed on the importance of
receiving high status degrees in areas such as law and accountancy, leaving vocational and
technical training as a lesser choice for many. The challenge is to achieve the long-term
and sustainable change in teachers’ practices so that they are able to provide appropriate
teaching environments and strategies which are effective in engaging FTT students in their

class learning and lead to improved learning outcomes.

As a teacher who worked at the curriculum division for more than ten years, and
where I had collected a lot of feedback from school visits, I learned much about the FTT
learning environment at the school level. As an extension of that learning, this study is
valuable because it has the potential to create a clearer picture of how teachers and students
can work together to create positive attitudes towards this subject (Earnest, 2004). It also
provides useful information to teachers and school leaders to create positive classroom

environments in hope of improving student achievement. The Samoan School Curriculum
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Council was established in the early 1980 as an independent body in the Department of
Education. The Curriculum office has its key areas of developing the curriculum
framework, quality assurance and strategic planning. The school curriculum council is
committed to develop each core subject such as English, mathematics, science, social
studies, Samoan, and applied subjects such as home economics (FTT), wood work,

agricultural science, and business studies (Department of Education Report, 1985).

In this introductory chapter, I draw from a range of theories of inquiry in order to
consider the most effective practice in teaching FTT learners. First I will set the scene, and
establish the need for a focus on the FTT learners. I note research on key characteristics of
quality, expert teachers for all students. In considering the specific needs of FTT students I
outline what is important for teachers; teaching that is responsive, teaching language,
teaching using specific strategies and approaches, about students’ learning FTT; and
teachers’ problem solving and decision making about their daily lives in the classroom,
(Peacock (2000). Similarly, it is also important to find out how the teachers and students
learn to become active as change agents in the school and society. The issue of becoming
active as change agents is to recognize the work that they do. This will enable me to
speculate on the daily routines and the problems faced by the teachers and students as well
as the sacrifices made for their achievements as suggested by Clarke (1990) in teaching
and learning FTT. 1 will suggest that there is a need for effective teacher professional
development learning that enables teachers to shape their teaching skills for the FTT
learners. Because the link between education and culture often drives the educational
programs, I discuss key cultural issues embedded in the successes and weaknesses of FTT.
I conclude with the significant personal experience of the research and describe the

research questions that shape this thesis.

The Samoan Educational Context

As in many developing countries, Christian missionaries introduced a basic formal
education system in Samoa in the early 1920s. This formal education system became the
major force in the missionaries’ conversion campaign to change the people’s way of living.
Church schools were established in the villages. The social changes brought about by the
conversion of the Samoans to Christianity were far-reaching. They were based on the
ideals of the middle-class Victorian England ‘nuclear family’. The nuclear family sees the
husband as the breadwinner and the wife as the homemaker (Lay, 2000). In addition to

this, the idea that women should do the cooking was encouraged. These were ways in



which the Samoans were influenced and through these changes, the European style of

education system found its place in the Samoan culture.

Before independence and for some time afterwards, secondary education in Samoa
was based on New Zealand’s education system. It was facilitated by imported curricula
and teachers. This model prepared students to sit the New Zealand School Certificate and
the University Entrance examinations. Following a review of the country’s education
system by the World Bank in 1992, the government of New Zealand started funding
education projects. MESC has the overall responsibility for schooling, but there are also
Church run schools, which operate in partnership with the Ministry. The educational
policies are underpinned by the philosophy that education is a life-long process and the
belief that it is the most vital factor in national development. The family, traditional
village institutions, churches and other community groups all contribute to ‘education as a

life-long process’.

The education system in Samoa is similar to that of other Pacific Island countries.
Education spans from early childhood, primary secondary to tertiary levels of education.
Children begin their level of education at the age of five and depending on their success in
external examinations at certain levels, follow successive stages in primary, secondary and

tertiary education. Many students consider themselves lucky if they make it up to Year 13.

When the curriculum was rewritten in 2004, the Government of Samoa and MESC
worked together in trying to improve education in the country and as a result have
recognised the need to address the following areas of education in Samoa. The early
childhood education includes daily activities according to the age and development of each
child. These include creative play, language, music, books and storytelling, dramatic or
fantasy play, manipulative play, construction, physical activity, life-skills, character
development, recognition of colours, shapes, pre-reading, pre-writing and school
preparation. For all children the transition to school is a challenging one, so we nurture a

love of learning to ensure this journey is enjoyable and rewarding.

At primary level, there was a priority to promote on-going teacher training from
year one to year eight teachers. This support will increase teachers’ knowledge in
curriculum guidance, materials and resources and to include vocational training for

students and teachers as well.



The need to move away from an examination oriented system to a more flexible
system in order to improve the learning environment and achievement is an integral part of
the discussion. Formal paper-and-pencil tests were thought to be of a limited value in
assessing students’ work. Assessment in the classroom is an area worthy of continued

investigation and research.

Support for teaching and learning other essential skills offer secondary students
opportunities to develop new skills and replenish their own creativity. It is appropriate to
develop more local and national networks to raise the profile of the arts in education.
National festivals and education can showcase students’ achievements in the skills of

traditional visual arts, design technology, food and textiles, music, drama and dance.

The government secondary schools are poorly resourced and will need to be
upgraded to meet the recommended designed standards to enable the implementation of the
new five-year single stream curriculum. In addition, vocational subjects need to be
implemented including FTT in the secondary schools. This would strengthen all the life-
skills necessary for survival. Lastly, an investment of teaching and learning FTT and other
vocational subjects will help reduce unemployment and ensure a skilled labour force in
primary, secondary and tertiary industries. This initiative encourages people to of all ages
to upgrade their skills, especially in the present competitive ‘world of work’ environment
in Samoa. This is important as most students’ educational lives end at year eight when
they sit for their external examination. This problem is most severe in the 12 to 16 year

age groups.

As an alternative, the Education Policies and Strategies 1995-2005 document has

stressed the importance that the post- secondary education system:

should be concerned with the advancement of knowledge, scholarship and intellectual
pursuit, and at the same time focus attention on employment related skills development.
All post- secondary institutions should be characterised by equity, quality, relevancy and
efficiency. Post-secondary students should be able to access, command and criticise
existing knowledge while exploring practical issues, creating new knowledge, identifying

problem dimensions and working in a team (Government of Samoa, 1995:23).

Prior to the 1970s, it is evident that MESC in particular, did not strengthen the
policies to encourage vocational education system, but stressed only the education for

academic and core subjects. Furthermore the MESC did not properly address the problem



of the early school leavers from the formal academic education nor initiate programmes for

the school leavers who will be unemployed or under-employed.

Prior to the 1980s, the development of the Samoan secondary schools curriculum
became stronger with assistance from the outside aid funding agencies. Both core and
vocational subjects were developed (Petana—Ioka, 1995). Home Economics was included
in the major Regional Vocational Curriculum Project, funded by the UNESCO (Thaman,
1993).

While the new curriculum was a positive move for the education system in Samoa,
as a small developing nation, Samoa has limited resources. Some schools apply to
overseas donors for funding, while many schools do not, resulting in poor quality teaching

rooms with very little or no equipment.

Fortunately and more recently, in 2007, the MESC has been able to fund
consumables and resource materials for practical tasks in schools. Unfortunately, most of
the consumables supplied to schools are misused, adding to the problems of the FTT

programme.

In the case of the consumables supply, efforts were made to empower both teachers
and students’ with knowledge and skills to implement the practical classroom tasks
effectively and efficiently. This partnership between the MESC and schools should have

been strengthened earlier to ensure a successful implementation process in the schools.

A successful education in vocational subjects like FTT is an important part of the
educational system. Through FTT, students will gain skills to increase employment
prospects particularly for school leavers who can then take part in the social and economic
development of the country. Creating a strong FTT curriculum will assist with the
challenge facing the parents and teachers to ensure that students emerge from school with a

strong commitment to the community and to living a productive life.

However in the last decade, MESC has played an important role in the successful
implementation of the vocational subjects like FTT to support teaching its context. This
includes the support of teaching the curriculum with relevant and available resources as
well as support for teachers to work productively with students in the classroom. It has
also increased parents’ participation and awareness of employment skills using vocational

educational skills and to support FTT to have an academic standing as a subject.



Fortunately and more recently, in 2007, MESC has been able to fund the
consumables for practical tasks, and this is done to empower both teachers and students to
implement the classroom practical tasks effectively and efficiently. This partnership
between the MESC and schools should have been strengthened earlier on to avoid a lot of

existing problems and to enhance the FTT learners’ capacity to continue learning these

skills.

In summary, a successful education in vocational subjects like FTT will develop
innovation in many beneficial ways. These include greater employment skills for early
school leavers to take an active part in the social and economic development of the
country. Consequently, the challenge for parents and teachers is to ensure that students
emerge from school with a strong commitment to contributing to community ways of
living. The purpose of this research is to examine the perspectives and the experiences of
the teachers, students and parents towards teaching and learning Home Economics or FTT

in Secondary schools in Samoa.

Background of the Study

The overall aim of education worldwide is threefold: intellectual development,
citizenship training and life living skills development. Literally, this is to increase the
potential for the child to assist creatively in their own communities (Maiai, 1957; Clopton,
1999; Derrick, 1990; Meleisea, 1987; Sharma, 2005). Research studies have shown that
the education system in Samoa was based on ‘oral tradition; for instance, the women direct
the children in their chores and tidy the house by putting away the mats, and sweep the
floor. The untitled men are ordered by the matai (chief of the family) to do agricultural
work on the plantation. They return with taro, bananas or breadfruit for the day’s food.
When food is brought from the plantation, the women and children help out in cooking the
family meal. Children learn by watching, listening and doing (Gardner, 1965; Thomas and
Postlethwaite, 1984; Meleisea, 1997; Pasikale, 2002).

This traditional form of education has not been successful in achieving the aims of
providing quality education for the Samoan citizens (Levi, 1995; Coxon, 1996; Thaman,
2002). This is because the present education system did not emerge from the historical and
cultural values and dynamics of the society in which it is located. It is simply connected to
the curriculum taught in schools and was highly academic and was not particularly relevant

to the daily lives of many Samoans. Therefore the Samoan education system is highly



dependent on Western models, which many argue, are not particularly relevant to the

Samoan context (Puamau 1991; Tavola 1991; Thaman 1993).

Traditional teaching and learning was mainly pragmatic and practical. It involved
people in the society such as parents and mature adults deciding ‘what to learn’, ‘how to
learn’ and recognising that learning had taken place. Thus the education system in Samoa
has acknowledged the need to undergo radical transformation. In particular, schooling
should be concentrated in moral education, vocational skills, the development of a ‘whole’
person, and the sustainability of the society (Afamasaga, 1999; Thaman, 1993; Nabobo,
1998; Sharma, 2000). According to Afamasaga (2002:97) “[s]chooling in Samoa (and in
the Pacific) is totally foreign import, and this is an alienating force, threatening to
transform our society beyond recognition.” Likewise Tavana (1994:139) argues, “Samoan
education still reflects the powerful influence of European and American colonialism with
its primary focus on ‘individual students’ and ‘individual performance’. Western
intervention and the introduction of formal education has changed this traditional system of

education.

Issues of FTT

Though a great deal of research has been done addressing the need for change in
the Samoan education system generally, little work has been done in the area of home
economics or (FTT). A search of in the literature on teaching and learning FTT reveals
significant gaps in the provision of quality FTT teaching in schools in Samoa. These
include the shortage of specialist teachers, teachers struggling to teach without teaching
resources, lack of research to strengthen the teaching of life-skills and the lack of
professional development to train teachers to become high quality teachers and to learn the

context of FTT effectively.

Many government schools are poorly resourced with lack of basic furniture,
equipment and resources. Reflecting international trends towards supporting basic
education (Tolley, 2003), New Zealand and Australia have increased their focus on both
primary and secondary education in Samoa. Likewise the government of Samoa identifies

both education systems as priority areas.

Government and villages share responsibility for secondary education. In most
instances villages continue to provide land and school buildings, whilst the government

meets teachers’ salaries, supports the delivery of the curriculum and provides some
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resources. Delivery of education is overseen by School Review Officers (SRO), who
encourage “strict adherence to MESC policies and curriculum’’ (Lee-Hang 2003:15; cited
by Pereira, 2005). SRO officers also act as liaison officers of information between the
central MESC office and schools. SROs oversee the work of the head teachers, who
oversee the work of teachers. Staffing continues to be an issue. Low salaries, lack of
resources, low status associated with FTT teaching as a career, plus an increasing range of
alternative salaried employment options, contribute to teacher shortages (Coxon 1996; and

Fairburn, Dunlop, 1998).

Classroom practice is for the most part teacher-centred and authoritarian (Education
Policy and Planning Development Project Committee 1995; Coxon 1996; Lake 2001; cited
by Pereira, 2005). Teachers adhere to a narrow and tightly defined curriculum covering

five core subjects (English, mathematics, social studies, science and Samoan).

Many of the large populated post secondary schools (500 hundred students or
more) do not offer FTT teaching and learning contexts. MESC introduced a number of
vocational education initiatives in its secondary schools. Among these initiatives, the most
significant included the establishment of the junior secondary schools in the early 1970s in
rural schools, which were designed to provide vocationally oriented courses from Form 3
(year nine) to Form 4 (year ten). It was indicated that these initiatives have not made any
significant impression on the basic nature of educational change and development in
Samoa (Coxon 1996). Junior secondary schools fail