








ABSTRACT

Set within New Zealand, and against a colonial backdrop that has shaped New
Zealand's social fabric, this thesis explores the complex and contradictory
relationship between a group of indigenous students and a mainstream
institution of higher learning. Presented as 'stories within stories' it tells the
stories of eleven Maori students' experiences at the University of Canterbury
between 1996 and 1998. In doing so it tells of the struggles they faced and the
strategies they employed to realise their dreams in an institution that did not
reflect who they were. This thesis then, despite the diverse ways in which they
grew up Maori, is a victory narrative of the students' struggles to maintain their
own sense of being Maori in a mono-cultural institution.

The topic arose out of my own experience of being a Maori student in a
mainstream university and my endeavors to make sense of our institutional
invisibility on campus and the silencing of our voices. Indeed, the questions that
I was left asking spurred me on to become a research student. Therefore, this
thesis is as much about my journey to becoming a kaupapa Maori researcher as it
is about the journeys of the students into and within the University of
Canterbury. Positioned outside of the prevailing scientific traditions, the
kaupapa Maori phenomenological based study I conducted took for granted
Maori cultural practices, values and aspirations. I drew on traditional ways of
knowing and being, as well as contemporary narratives to understand the lived
realities of the students.

When I began to write my thesis it became clear that an orthodox account of
Maori students' experiences was inconsistent with the way I had conducted the
research, and the values and practices that underpinned it. I began to rewrite my
thesis, and in the process wrote back to the academy in a way that better
reflected not only who I am but also the Maori community within which the
research was conducted.

The stories speak for themselves.











































































































































































































































































































Upoko Tuaono: te mihi
Wahanga Tuarua

Total 621 100.0 10,688 100.0

Table 1.5. Maori and non-Maori enrolled at the University of Canterbury by gender, 1996

Source: Ministry of Education., (1997a), Table A.1A in Full-Year Tertiary Education Statistics
1996
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11 % 11 %

Wahine 68 45.9 1,046 51.0

Tane 80 54.1 1,003 49.0

Total 148 100.0 2,049 100.0

Wahine

Tane

Table 1.4. First year Maori and Non-Maori students enrolled at the University of Canterbury by
gender, 1996

Source: Ministry of Education., (1997), Table A.2.1 in Full Year Tertiary Statistics
1996

wahine Maori compared to non-Maori women students (Table 1.4). On the other
hand, the rate of participation for first year Maori men was higher than for Maori
and non-Maori women, and for non-Maori men.

When I looked at the overall numbers of Maori men and women at the
University there were only slightly fewer Maori women than non-Maori women
enrolled in 1996 (Table 1.5). Similarly, against the national trend of fewer men
participating in university education Kahu, Hone, Maui, Nuku, and Haami were
part of the Maori male Canterbury population whose rate of participation was
higher than both Maori and non-Maori women/ and non-Maori men.

trrespectrve of ethnicity, or within the Maori student population, the
ditterences between the rates of participation between men and women
renectcd traditional patterns of participation. I couldn't help wonder

hether this in turn reflected a more conservative university and if so
hat impact this might have had on Maori students.

ttll-fime and part-time" student issues
hile fewer Maori women were studying at the University for the first time in
96 those who were, were more likely to be studying part-time as compared to
aori men (Table 1.6). Just over a third of first year Maori women students were

































































Upoko Tuawhitu: te huihui korero
Wahanga Tuatahi

Te Whakaakoranga 0 ratou matua: their parents education
If moving to the cities didn't bring the increased opportunities that urbanisation
promised, it was argued, education would. Education was considered to be the
key to Maori progress and development. Hunn wrote in 1960 that it was to be the
'one thing, more than any other,' that would 'pave the way to further progress in
housing, health, employment and acculturation'!'. But this was nothing new, for
education from the beginning of provision for Maori had those same intentions.
Seen as a means to control Maori and shape their development, as well as hasten
land alienation, a policy of assimilation was first implemented in 1847. Believing
Maori to be, by nature and intellect, more suited to manual work a limited
curriculum was implemented and remained the focus of Maori education up
until the 1960s. In the process it curtailed Maori educational aspirations,
displaced Maori cultural traditions and language, as well as provided the New
Zealand labour market with a pool of 'trained' manual workers. Very early on
Maori became a marginalised people in their own land. By the 1960s the cracks
began to show. The 'classless' and 'racially harmonious' paradise that New
Zealand considered itself to be was beginning to unravel. The Hunn Report
showed for the first time, across the social indices, just how impoverished Maori
had become. Maori were dying younger; had poorer health; were more likely to
live in sub-standard housing; more likely to be on a low income and in a low
skilled occupation; more likely to be arrested, charged and in jail; and, in
education less likely to stay at school beyond the compulsory school age and
consequently less likely to become university students",

The remedy according to Hunn lay in integration, the combining and adapting of
Maori and Pakeha cultures to make'a whole new culture". But by and large the
attempts to accommodate cultural difference and encourage cultural tolerance
were at best naive and at worst culturally arrogant. For in the raft of
recommendations that were put forward, Maori were expected to continue to fit
into the existing social and economic structures as well as take responsibility for
New Zealand's race relations. Hunn's key educational recommendations were:
hastening the abolition of native schools for the'good of race relations';
providing a technical education for Maori because that is where he considered
their future lay; and, turning 'to good account' fragmented land interests by
placing it in the ownership of a Maori Education Foundation which would help
fund Maori education.

If a 'Maori' report had been written, it would have detailed an education system
complicit in the near demise of te reo Maori; an education system that
undermined Maori cultural traditions and matauranga Maori; a system that
viewed Maori as culturally and intellectually deficient; a system that provided a
limited education that encouraged limited Maori aspirations; a lack of
consultation by Pakeha on Maori educational issues; and, a lack of autonomy

self determination. It was in this milieu that the parents of the students were
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Upoko Tuawhitu: te huihui kfirern
Wahanga Tuarua

Tiaho: They have a campaign - an advertising manager. He doesn't do very much.
Kahu: I think they should, like, try and get more in touch with Maori students. But then
I think it is also theMa ori students [responsibilityJ. I mean, when I first got here I
thought they were stink. We were all going, 'Oh, we should take over' and stuff 'cos we
had heard that they were really stink. But when you sit back and watch it's like they are
doing a really good job.
Hone: I was really impressed ah with people like Sheena [the tumuaki].
Kahu: I never sort of started clicking till I started listening to them, that everyone's
against them. It was weird ah. At school the Principal was pretty good, he'd do
whaikorero and here it is like every other department is against them. Sometime it seems
like even the Maori Department is against them. Really un-Miiori.
Tiaho: Colonisingt
Hone: The effects of colonisation.
Hazel: Can we ever get away fr0111 the effects of colonisation?
Kjihu: I don't want to go back to living in the bush. (laugh)
Hazel: Does it mean that though?
Hone: I think it means the ideology of colonisation doesn't it? It's like the ideas that
Pakeha perceive Maori to be.
Tiaho: Yeh, sort of inferior.
Marama: If you are decolonised ...
Hone: If you are decolonised then you are a radical.
Tiaho: That's what they pin on you, whether you are oneor not.
Hone: Maybe it will get better but I don't reckon it will.

Nga Korimako: Hui #2, 2nd October 1996

Kahu's korero, in particular interested me, not just what he was saying but what
his korero led to. Kahu's first impressions of Te Akatoki were not good. Not only
had Te Akatoki's 'stink' reputation influenced him but I am sure his experience
of Maori Orientation, had also coloured the way in which he initially thought
about Te Akatoki. But once he had been on campus for a while and had seen
what they were up against he rethought his view. I didn't need to ask Kahu what
he had heard about Te Akatoki. As a student myself, I am only too aware of
Maori students' concerns and criticisms of Te Akatoki. One criticism that has
been levelled at Te Akatoki ever since I can remember was raised by Kahu. He
was critical of the extent to which Te Akatoki kept Maori students (all Maori
students are automatically members) informed of what they were doing. But
then, he also saw that students have a responsibility to take the initiative, find
out for themselves about Te Akatoki and become involved. Yet despite Te
Akatoki's efforts students every year are unaware that Te Akatoki exists.
Furthermore, there are always a large number of Maori students who are
indifferent to Maori student issues on campus".

Not simply an issue of communication, Kahu came to the realisation that the
institutional environment that Te Akatoki operated in constrained what they
were able to achieve. In particular, he pointed to the lack of Maori content in
courses and the minimal recognition by the University of Maori issues and
aspirations. The University, including the Maori Department, was, as far as Kahu
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Upoko Tuawhitu: te huihui korero
Wahanga Tuarua

Sir - Reading the recent letters to the editor, it would appear
The Press could assist correspondents by publishing the Treaty
of Waitangi in full.
My copy [of the Treaty of Waitangi] must be abbreviated, as I
cannot locate the clause covering Maori input and approval for
scientific research. Nor the clause that says that if Maori unable
to cope with the mainstream health, educational, and welfare
provision for all New Zealanders, they must have a second
helping all for themselves.
Missing is also reference to the recently claimed ownership of
fish, animals, all native plants, coal, and radio waves, etc.
The signatories in 1840 were presumably full-blooded tribal
Maoris. How can compensation be claimed by the much diluted
blood of one-Ie" or one-23fd "Maori". For these people to claim
they have been wronged is pure and simple nonsense. They are
simply tongue-in-cheek claims for freebies.
This lucrative treaty industry should be abandoned.

G. E. Pilkington (2003)
33 O'Reilly (1991)
34 See the Education Review Office's (1996) Handbook of Contractual Obligations.
35 The Treaty of Waitangi is in the University's charter but its location within the
statement on equality and the general nature of its wording undermines any pro
active commitment to biculturalism. However, as I have already pointed out,
since the completion of my research the University has signed a Memorandum of
Agreement with Ngai Tahu. Perhaps, as the relationship develops a more
bicultural university will develop also.
36 I do not consider that very much is written in New Zealand about the dynamic
behind our 'race relations'. David Ausubel (1960) wrote about it 1960 in the Fern
and the Tiki. But I wonder how much his being an outsider enabled him to do so.
Spoonley is New Zealand's most prominent theorist and writer in this area.
Books or contributions to books he has made are numerous and include: Nga
Paiai: racism and ethnic relations in Aotearoa/New Zealand (1996); Exploring society:
sociology for New Zealand students (2000); Recalling Aotearoa: indigenous politics and
ethnic relations in New Zealand (1999); Racism and Ethnicity (1993); and Tauiwi:
racism and ethnicity in New Zealand (1984).
37 Fleras (1999)
38 There are numerous styles of waiata or song. Waiata-a-ringa and poi are
standard components of a kapa haka repertoire. So too are waiata tawhito. There
are many different types of waiata tawhito (see Ngata (1959; 1990; 1961), Royal
(1994),Te Reo Rangatira Trust (1998)). Charles Royal (1994) beautifully describes
the way in which waiata tawhito are windows into the old world in which one
can sense the way tupuna Maori saw their world.
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