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ABSTRACT 

The research was based on the students and the parents of the 

students attending Awhina High School (Rotorua Activity Centre) 

and had the aims of describing the students who attended this 

school and comparing them with a sample of students from two 

activity centres studied by Galloway and Barrett in 1982. The 

present 

from the 

study 

1982 

also sought to confirm or disconfirm the findings 

study, specifically that students who attended 

activity centres were multiply disadvantaged in that they were 

educationally and constitutionally vulnerable and came from 

stressful and disadvantaged home circumstances. 

The results suggested that Maori and less able students are over-

represented in the activity centre with the majority of students 

having reading ages at least three years behind their chrono

logical age and that students are coming into conflict with the 

education system at an earlier age than was previously the case. 

Furthermore these students are in poor physical and mental health 

and report a great number of problems in their everyday life. 

Less than a quarter live in two parent families and the majority 

of parents are not employed, while one third of families are in 

receipt of a welfare benefit. 

The results of the present study confirm the findings of the 1982 

study that students who attend activity centres are multiply 

disadvantaged. Furthermore the data indicates that with the 

exception of physical health and reported problems facing 

students, the situation has deteriorated markedly in respect of 

the areas under study since 1982. 



The present study discusses possible reasons for these findings 

and makes recommendations regarding possible changes or 

adaptations that should be made to alleviate the problems faced 

by these students. 
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Introduction 

Although exact statistics are not available it is acknowledged 

that over one thousand pupils are suspended permanently from New 

Zealand secondary schools every year. Why this is so and what 

happens to these students is of interest to teachers, 

administrators, parents and policy-makers alike. 

The great majority of these students are suspended for disruptive 

behaviour of one sort or another. Galloway and Barrett (1982) 

stated that disruptive behaviour in schools challenges not only 

the strength but the legitimacy of the teachers' authority, and, 

consequently, it can undermine their personal and professional 

confidence. In addition it can interfere with the progress of 

students who have no wish to misbehave. 

Yet disruptive behaviour also raises questions about the school's 

curriculum and organisation. Galloway and Barrett (1982) state 

that one definition of good teaching is that it meets the needs 

of the individual student. Th~refore, disruptive pupils, and 

pupils who fail to make satisfactory progress, may reflect 

weaknesses not only in the methods used to teach them but also in 

the curriculum itself. 

Disruptive behaviour is nothing new. However, it does seem to be 

attracting more attention than in the past perhaps due to the 

movements towards 'Mainstreaming' and teaching accountability 

within New Zealand secondary schools. Teachers are concerned 

that not only must they now cater for students with special needs 

in the regular classroom but there may be an influx of students 
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placed back into the regular classroom from special facilities. 

It is realistic to expect that a significant proportion of these 

students will be disruptive in the classroom setting unless 

appropriate supports are available to the classroom teacher. 

At the same time as this is taking place there is a movement 

towards teachers accountability. Questions are being asked both 

within and without the education system as to why so many 

students are leaving school without the skills necessary for 

employment or survival in society. Perhaps it is understandable 

that at a time when teachers feel their achievements are being 

questioned and their authority questioned they in turn should 

publicise the problems which prevent them attaining the high 

standards to which they, and society, aspire. 

One of the most important of these problems is disruptive 

behaviour in schools. Exactly how many students are disruptive 

is not known but it is clear that there are enough disruptive 

students to disturb their teachers. The worst behaved and/or the 

most backward pupils will inevitably be seen as problems in any 

achievement oriented society. Accordingly the more we know about 

these pupils the more we can do to cater for them effectively. 

One way of catering for disruptive pupils has been to establish 

Activity Centres. These Activity Centres are based upon a model 

of schools established in Britain during the late 1960's and 

early 1970's. The first Activity Centre was established in New 

Zealand in 1974 and there are now sixteen in operation catering 

for students who could not be contained, or provided for, within 

the regular secondary school system. 
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In essence this means that the students who attend such schools 

have been permanently suspended from secondary school or were in 

imminent danger of being so. The great majority of Activity 

Centres in New Zealand have three staff members, cater for a 

maximum of twenty pupils, operate from a site separate from any 

local secondary school (although they may be attached for 

administrative purposes), run programmes that differ from those 

of regular secondary schools in that they attempt to cater for 

the needs of individual students who may have learning deficits 

and exhibit behaviour problems and have a philosophy or approach 

that may seem radical when compared with that of most secondary 

schools. 

In this study the students attending one such Activity Centre are 

studied in some detail to establish who attends such a school, 

how they come to be there and the sorts of problems they present 

to the education system. 

My interest in this area stems from six years teaching 

emotionally and behaviourally disturbed adolescents in a 

Department of Social Welfare National Residential Institution 

followed by two years spent establishing and then teaching in an 

Activity Centre. During this time I have developed a special 

interest in why students fail at their regular secondary school 

and become so disaffected that they either stop attending or are 

suspended. Such students are 'at risk' when they are suddenly 

left with no employment skills and few prospects for the future 

and many end up in custody or care due to offending or lack of 

supervision. 
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One response has been to "Institutionalise' such people, another 

has been to refer them to an Activity Centre where they may 

continue their education. Who attends an Activity Centre and why 

they ended up there may provide the education system with insight 

into how it must adapt if it is to truly meet the needs of all 

students. 
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Aims and Objectives 

The aims of this study are four-fold. Firstly it is a 

descriptive study of the students attending one Activity Centre 

(Awhina High School) in the period July 1986 to August 1987. 

As part of this descriptive study data shall be presented about: 

1 Who is referred (age, sex, race). 

2 Why they were referred (what problems had they presented). 

3 The educational problems they present (ability level, 

reading age). 

4 The problems they present to society (offending and 

delinquency). 

5 The mental and physical health of the students. 

6 Their family circumstances (parents, family size, housing, 

employment). 

7 Who referred them, how long they attended and destination on 

leaving school. 

The second aim of this study is to confirm or disconfirm the 

hypothesis: "That students 

multiple disadvantage in 

constitutionally vulnerable 

who attend Activity Centres suffer 

that they are educationally and 

and come from stressful and 

disadvantaged home circumstances." 

This hypothesis stems from the findings of Galloway and Barrett 

in their 1982 study "Unmanageable Children? A Study of Recent 

Provisioris for Disruptive Pupils in the New Zealand Education 

System." A substantial part of their work dealt with Activity 

Centres in New Zealand and included a study of disruptive 
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students drawn from two of these Activity Centres. The above 

hypothesis is derived from their conclusion. The data gained 

from this study will confirm or disconfirm the hypothesis. 

Since 1982 it appears no further research has been carried out 

into Activity Centres although they have grown in number from 

seven in 1981 to sixteen in 1987. Such research is long overdue. 

Therefore, the third aim of this study is to replicate the work 

done by Galloway and Barrett and to compare and contrast the 

results of the 1987 study of activity centre students with the 

results of the 1982 study. In this way it is possible to 

establish what, if any, changes have occurred regarding the 

students who attend one activity centre in the five years since 

1982. 

Such study is important as it gives everyone involved in 

education - teachers, administrators and policymakers - a picture 

of who is not coping in the present education system. Students 

who behave so badly that they cannot be retained in the regular 

education system must tell us something of the system itself and 

how it must adapt if we wish to retain these pupils in the 

future. 

Even if all such pupils are not to be retained in the regular 

classroom and perhaps it is realistic to acknowledge that this 

may not be possible, then valuable information can be gained from 

a study such as this about the type of facility that best caters 

for this type of pupil. 
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Thus the fourth aim of this study is to go beyond the 

descriptive, replicative and comparative and provide an insight 

into the sort of adaptations that will have to occur if these 

disruptive or potentially disruptive students are to be 

successfully retained within the secondary school system. 

Furthermore it is possible to get a clear idea as to the type of 

provision necessary for those students who cannot be retained due 

to their disruptive behaviour. At the conclusion of this study I 

shall outline several recommendations drawn from the data 

contained in this study but the data contained in this study 

provides a valuable insight itself. 
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Data Collection 

In order to achieve the aims of this study it is necessary to look 

beyond the past and present students of Awhina High School (Rotorua 

Activity Centre) for data: therefore I have drawn information 

from a wide range of sources which I have listed below. 

1 Twentyfive students, past and present, from the activity centre 

for whom Educational Psychological Service Reports and Referrals 

Documentation are available. 

2 Eighteen students presently attending the activity centre. 

3 The parents of sixteen students presently attending the activity 

centre. 

4 A total of six Educational Psychologists and Visiting Teachers 

who were directly involved in the referral of students to the 

activity centre and/or assessed their suitability for placement 

there. 

5 Local secondary school Guidance Counsellors of the schools 

from which the students were referred and who prepared the 

Referrals Documentation. 

6 Suspension records from the Rotorua High Schools Board. 

7 A group of fiftysix adolescents from a local co-educational 

secondary school who were a comparison group for the Moorey 

Problem Checklist. 

8 The referrals documentation for the eighteen students presently 

attending the activity centre who completed the student question

naire. 
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9 The I Brown Cards I for the eighteen students who were attending 

the activity centre and who completed the student questionnaire. 

10 The individual Educational Psychological Service Reports of 

twentyfive referred students were analysed. 

Just as there have been a wide range of sources of information for 

this study so too have there been a variety of types of data gathered. 

The eighteen students attending the activity centre at the time 

of the study each completed three separate questionnaires. The 

first of these was entitled I Interview Schedule for Activity Centre 

Pup il s I and e l i c it e d i n format i on reg a rd i n g : f am il y , health h i story , 

involvement with the Department of Social Welfare and Police, school

work, why they believed they were ref erred to an activity centre, 

period of attendance, attitude of parents to their referral, possible 

behavioural change as a result of attending the activity centre 

and future plans. 

A second questionnaire was concerned with the students present health 

and consisted of twentythree specific issues and concerns. Each 

student al so completed the Mooney Problem Checklist where they were 

asked to underline any of the 210 items which were listed if they 

were a problem or an issue for them. Copies of these instruments 

are included in the Appendices. 

The students 1 families were asked to complete a detailed questionnaire 

relating to the following: family circumstances (numbers, occupation), 

family related problems (parents and children), family involvement 

with social work agencies, school related problems (truancy), details 

of students social development, parents 1 education and parents 1 

attitude to past schools and the activity centre. 
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Educational Psychologists completed a questionnaire relating to 

their involvement with referring students to the activity centre. 

This questionnaire mainly concerned issues relating to the suit

ability of students being referred, the role and performance of 

the referring school and the appropriateness of the placement. 

The individual Education Psychological Service Reports of twentyfive 

students who had been successfully referred to the activity centre 

were analysed. Information regarding age, previous education, IQ 

test results, reading and mathematics ability and level, social 

adjustment, offending and emotional state was gained from these 

reports. 

Local secondary school Guidance Counsellors were responsible for 

the preparation of referrals documentation. This took the form 

of a lengthy report under headings such as family details, family 

background, academic record, behaviours causing concern, actions 

taken within the school, relations with peers and teachers, special 

abilities, interests and sporting ability. This information was 

used in conjunction with the Educational Psychological Service Reports 

and personal interviews to assist the Referrals Committee of the 

activity centre in their task of selecting students for admission 

to the activity centre. Information from the Referra1s Documentation 

was used to validate information gained from other sources and where 

necessary to fill in gaps in the information available. 

Records from the Rotorua High Schools Board regarding supervisors 

were used to gain data on the number, sex and types of suspension 

from the six local secondary schools. 
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A group of fiftysix adolescents from a local secondary school com

pleted the Mooney Problem Checklist, the same Checklist that the 

eighteen students presently attending the activity centre completed. 

This was done to provide a comparison for the results gained from 

the a cit i vity centre students. The manual for the Mooney Problem 

Checklist does not provide norms but instead suggests that these 

should be established locally. Two classes similar in age and ability 

level were chosen for this purpose from a co-educational secondary 

school. 

Finally the activity centre students 'Brown Cards' were examined 

to gain information on academic history and health. 

Where appropriate, copies of the questionnaires, Checklist and Refer

rals Documentation are included in the Appendices. 
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Procedure and Analysis of Data 

Primarily this consists of the replication of survey questionnaires 

used in Galloway and Barrett's (1982) study. 

In each case the questions were asked verbally and difficult terms 

were explained if necessary. All responses were noted by the inter

viewer. One exception to this was the Mooney Problem Checklist 

which the students completed themselves but only after it had been 

carefully explained and any difficult terms explained. 

As with Galloway and Barrett's (1982) study, information gained from 

survey questionnaires and checklist has been complemented by data 

gained from Referrals Documentation, student 'Brown Cards' and suspen

sion records. 

In this study additional data has been gained from individual activity 

centre students' Educational Psychological Service Reports and from 

Educational Psychologists and Visiting Teachers themselves. These 

sources of data were not utilised in Galloway and Barrett's (1982) 

original study. 

In keeping with the aims of this study, data gained in 1987 will 

be compared and contrasted with information gained in 1982. However 

in commenting upon this information it is intended to draw upon 

additional information gained from the other sources utilised in 

this study with the aim of providing detailed description of the 

disruptive students placed in one activity centre. 



13 

At the same time it will be possible to comment on Galloway and 

Barrett's hypothesis that such students are educationally and consti

tutionally vulnerable and come from stressful and disadvantaged 

home circumstances. 
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Review of Relevant Literature 

Prevalence of disruptive students 

Davie et al (1972) in a study of all British ten year olds born 

in one week in March 1958 found teachers regarded 22 percent as 

unsettled and 14 percent as maladjusted. A follow up study of 

these same students by Fagelman (1976) found that 18 percent were 

considered disobedient by their teachers. 

Other British studies have identified more than 10 percent of 

pupils as presenting 

higher proportion in 

1975b). 

teachers with behaviour problems with a 

urban areas (Rutter et al 1970, 1975a, 

Galloway and Barrett (1982) found Maoris to be heavily over-

represented 

Zealand an 

attending. 

delinquency 

pupils. 

in their study of activity centre students in New 

an unequal sex ratio of more boys than girls 

This result is consistent with statistics on 

and the results of surveys of English suspended 

Suspension from School 

Galloway and Barrett (1982) made a study of suspensions from nine 

secondary schools 

five indefinite 

fifteen and in 

forty. 

in New Zealand. In 1980 there were seventy

suspensions of which fifty-five were under 

1981 the comparable figures were sixty-five and 

More boys were suspended in 1981 but not in 1980. Galloway in 

his 1976 Sheffield study found that nearly twice as many boys 

were suspended than girls. In their 1982 study Galloway and 



15 

Barrett found that the peak year for suspension was the final 

year of compulsory education and that the average age of those 

suspended was 14 10/12 years in 1980 and 14 9/12 years in 1981. 

The overwhelming majority of students were suspended following 

some form of face to face confrontation with teachers. They also 

found that the suspension rate of a school could be predicted 

from a knowledge of the number of Maoris on the roll. 

Grunse 11 (1979) found in his study of a London Education 

Authority that although the West Indian population of the borough 

was only 10-12 percent over half the pupils suspended were West 

Indian. 

One factor common to the studies undertaken (Grunsell 1979, York 

et al 1972, Galloway 1976b, Galloway and Barrett 1982) was that 

there was no consistency in the reporting of suspensions and the 

information available was unreliable. However extrapolating the 

suspension figures from Galloway and Barrett's 1982 study gives a 

suspension rate for the whole of New Zealand of 1447 students 

under fifteen in 1980 and 1052 in 1981. This is approximately 

six pupils per one thousand of the secondary school population. 

School and Family Background 

Galloway and Barrett (1982) commented that the overlap between 

problems reported by parents and by teachers was low. Teachers 

reported more 'conduct disorders' (aggressive, acting out 

behaviours) while parents reported more 'neurotic disorders' 

(emotional problems, anxious, timid etc). They also noted that 

there are dangers in attributing a pupil's disruptive behaviour 

at school to a disturbed family background. 
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Rutter (1976) in his Isle of Wight study found psychiatric 

disorders in the mother strongly associated with psychiatric 

disorder in the child. This was not the case however in his 

London study (Rutter et al 1975b). It appears the severity of 

stress imposed on the child by family problems may vary from area 

to area. Parental separation illustrates this. Children from 

broken homes in London were more likely to be assessed as showing 

psychiatric disorders than Isle of Wight children from broken 

homes. The probable explanation lies in the fact that Isle of 

Wight parents are more likely to marry again, usually happily 

while for the London children the marriage breakup may have 

constituted more long lasting stress which may subsequently have 

been reflected in their behaviour at school or at home. 

Galloway and Barrett (1982) found that only 23 percent of 

students attending an activity centre were living with both 

natural parents. 

Constitutional factors in Disruptive Pupils 

Several researchers have investigated the possibility of a link 

between violent or severely disruptive behaviour and atypical 

functioning of the autonomic nervous system, the implication is 

that deviant or disruptive behaviour may be partly caused by or 

associated with physical factors. 

Davies and Moliphant (1974) showed that disruptive pupils 

differed from 'norma 1' pupils in their reaction to certain 

stimuli. Disruptive pupils from a residential school and 

'normal' pupils chosen from a regular school were given brief 

mild electric shocks in a task which required them to over-
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compensate for the effects of a well known normal illusion. The 

disruptive pupils received significantly more shocks than the 

control group of 'normal' pupils. The electric shock punishment 

led to a reduction in the errors of the disruptive pupils but the 

effects seemed short lived. The authority commented that "this 

seemed analogous to their typical response to punishment or 

disciplinary procedures in everyday life". 

Other inquiry has investigated the connection between atypical 

brainwave pattern and aggressive behaviour. As part of their 

Isle of Wight study Graham and Rutter (1968b) found evidence of 

behaviour disturbance in 34 percent of epileptic children. In a 

study of physically handicapped children integrated into ordinary 

classes Anderson (1973) found that the only group displaying more 

behaviour problems than their able-bodied peers was the one with 

neurological abnormalities. 

Galloway (1982b) considered the importance of constitutional 

variable from a different perspective in his study of suspended 

pupils in Sheffield. He found that suspended pupils were much 

more likely than their siblings to have a history of serious 

illness or accidents. The medical history could have contributed 

to the children's unsettled behaviours at school or alternatively 

they could have been constitutionally vulnerable and this may 

have contributed both to their propensity to accidents or 

illnesses, and to their disruptive school behaviour. 

Galloway and Barrett (1982) found that the students in their 

activity centre sample included many with a history of poor 

health or who were currently in poor health. On the Health and 
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Personal Development Subscale of the Mooney Problem Checklist 

very high percentages reported concerns with health issues and 

this trend was continued in the student interviews and parent 

interviews. 

Galloway and Barrett concluded that the best way to conceptualise 

the evidence regarding constitutional factors is that they may in 

some cases lower the threshold at which the child starts to 

behave in an erratic or disturbing way. 

Educational and Family Characteristics 

York et al (1972) found in their Edinburgh study of suspended 

students that as a group they had low intelligence and 

correspondingly low educational attainments. Only 16 percent 

obtained a reading age commensurate with their chronological age. 

Similar results were obtained by Galloway in his Sheffield study 

(1982b). 

In their 1982 study Galloway and Barrett found similar results in 

activity 

less well 

centre students. 

on the verbal 

The great majority of students scored 

subscale of an I.Q. test than the 

performance scale and in more than half the sample there was a 

discrepancy of at least 20 I.Q. points. On the Burt Word 

Recognition Test 50 percent of the sample had a reading age of at 

least three years behind their chronological age, for boys the 

percentage was 63 and girls a much lower 27. They commented that 

the poor verbal scale score on the I.Q. test and the lowered 

reading age makes it difficult for these students to cope with 

the secondary school curriculum. 
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Of the Edinburgh sample (York et al 1972) 80 percent were found 

to have at least one parent with psychiatric disorders or 

evidence of personality disturbance. In Sheffield (Galloway 

1982b) evidence of psychiatric disorder was found in 44 percent 

of the mothers interviewed. 

Galloway and Barrett (1982) found that mothers of activity centre 

students showed signs of increased probability of clinically 

significant psychiatric disorder based on the results of the 

Rutter A2 Scale Health Questionnaire (Rutter et al 1970). This 

was in part due they believed to the mothers having several 

physical problems which may have contributed to their poor mental 

health. 

As a group the Sheffield (Galloway 1982b) sample were highly 

delinquent. Two thirds of the boys and 82 percent of the girls 

were known to the police for criminal acts. Galloway and Barrett 

(1982) found similar results in their activity centre sample with 

63 percent having been to court (68 percent of the boys and 55 

percent of the girls) and 23 percent having been involved with 

the Department of Social Welfare. 

Of the Sheffield sample 78 percent of the parents stated that 

their child had truanted from school. The high truancy rate is 

consistent with the view that truancy is just one aspect of a 

wider pattern of disruptive and delinquent behaviour (Hersov 

1960, Tyerman 1968, Galloway 1980). Galloway and Barrett (1982) 

found that truancy was the most common reason given by girls in 

the activity centre sample for referral to the activity centre 

(73 percent) and the most common reason given by boys also but 

with a lower percentage (58 percent). 
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scale study of suspended pupils 
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different approach in a small 

in the North of England. He 

found no significant differences between suspended pupils and 

'normal' controls on a High School Personality Questionnaire. 

Suspended pupils seemed as stable as their peers who had not been 

in trouble. Having found no differences Longworth-Dames 

suggested that the suspended group might be "behaving in a very 

socially precise way to maintain their image in their 

subculture". In other words as Galloway and Barrett stated in 

their 1982 study these students might be emotionally stable, well 

adjusted individuals who had adopted a different value system to 

that of the school. Having labelled themselves as a group with 

an anti-school identity they were under pressure to maintain this 

disruptive behaviour in order to maintain their identity. 

These findings exemplify the distinction between the sociological 

and psychological approaches to disruptive behaviour. 

Longworth-Dames' sociological model emphasises the possible 

influences of the peer groups in the pupils' relationship with 

authority. The psychological approach emphasises the disorders 

in the child and family. 

Galloway and Barrett (1982) maintain these two perspectives are 

not incompatible. Galloway showed evidence of constitutional 

educational and social problems in many of the suspended students 

in Sheffield yet in interview many of these students also made it 

clear that membership of an anti-authority subgroup exerted an 

important influence on their behaviour. 
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The Sample 

This section deals with the students attending the activity centre 

under study. The data presented here are derived from the wide 

range of sources referred to in the previous sections and are referred 

to as the data are presented. 

The aim of this section is to give background information about 

the students referred to the activity centre under headings of: 

1 sex and ethnic group 

2 age on referral 

3 reasons for referral to the activity centre as given by the 

students themselves 

4 reasons given for referral of the student by the referring 

school or agency. 

In brief this section is concerned with who is referred, at what 

time and for what reasons. 

In effect we are dealing with two distinct but inter-related samples. 

The first is a group of twentyfi ve students who had attended the 

activity centre between July 1986 and August 1987 for whom Educational 

Psychological Service Reports and referrals documentation information 

was available. The second sample consists of the eighteen students 

who were attending the activity centre at the time of the survey. 

These students completed three questionnaires and their parents 

completed one. However these eighteen students al so make up part 

of the previously mentioned sample of twentyfive. Thus it was possi

ble to have a data base of twentyfive students for such items as 
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sex and ethnic group of students referred, age on referral, referring 

school or agency, reading and mathematics ability, suspension and 

reason for referral. For items taken from the questionnaires (health, 

offending, etc) the data base was eighteen. 

Age, Sex and Ethnic Group 

Of the twentyfive students enrolled at the activity centre for whom 

Education Psychological Service Reports and referrals documentation 

is available, twentyfour have been Maori. Table 1 shows the sex 

and ethnic group of these twentyfi ve students and compares them 

with the 1982 activity centre sample. The 1982 activity centre 

samples used by Galloway and Barrett was drawn from two activity 

centres, the location of which is not known. However activity centres 

are only located in larger urban centres where they may service 

several local secondary schools. In 1982 activity centres were 

operating in Dunedin, Christchurch, Wellington, Napier, Hastings 

and Auckland. 

Table 1 

Sex 

Female 

Male 

Total 

Sex and Ethnic Group of Students Attending 
Activity Centres in 1982 and 1987 

1982 1987 1982 1987 

Polynesian or Maori Pakeha 

4 11 7 1 

11 13 8 0 

15 24 15 1 

Total 

23 

32 

55 
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Whereas the 1982 sample had Polynesian and Pakeha students equally 

represented the 1987 sample was almost exclusively Maori. In 1982 

all but one of the Polynesian pupils were Maori. 

The comment was made in 1982 that Maoris were heavily over-represented 

in activity centres when the ratio of Maori to Pakeha was equal. 

In 1987 the ratio was 24:1. To say that Maori students were over

represented would seem an understatement. 

Possible reasons for this over-representation include the following: 

Rotorua has a high proportion of Maoris in its population, at least 

40 percent. This is high when compared with other urban centres 

but still does not account for the over-representation. the local 

secondary schools from which the activity centre students are drawn 

also have a high percentage of Maori students on the roll (Rotorua 

Boys High School approximately 33 percent, Rotorua Girls High School 

33 percent, Western Heights High School 45 percent, Rotorua Lakes 

High School percent and John Paul College 27 percent), but again 

these percentages do not account for the percentage of Maori students 

(96 percent) on the activity centre roll. 

Other possible reasons are that Maori students may have more diffi

culty with the secondary school curriculum hence they come to the 

attention of the school Guidance Counsellors more readily. As a 

result of this the chances of the student being referred to the act

ivity centre are increased as difficulty in coping with the curriculum 

may be associated with other problems being presented by the student 

within the school. 

Maori students and their families may in some cases hold a different 
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value system towards education which may result in the student coming 

to the notice of the schools guidance and/or disciplinary system. 

Again such students likelihood of being referred to an activity centre 

are increased. 

A final possibility is that the activity centre in question may be 

perceived by local secondary schools as a 'Maori School 1. The stu

dents chosen by the Referrals Committee of the activity centre in 

its first few months of operation with with one exception Maori. 

Students were chosen according to the criteria of degree of 11 at risk

edness11, age and appropriateness of referral. This later criterion 

simply meant that students were only considered for placement if 

it was felt that they would benefit from the programmes operating 

at the activity centre. Obviously when the activity centre was first 

established there was a large backlog of students eligible for refer

ral and only a limited number could be accepted. It was the policy 

of those associated with the activity centre that maximum value should 

be gained from the resources available at the activity centre and 

students were selected bearing this in mind. 

Perhaps those responsible for referring students to the activity 

centre, the Guidance Counsellors and school Principals came to believe 

that the activity centre was a more appropriate placement for Maori 

students. This may or may not have been a conscious process but 

the end result has been the same anyway - 96 percent of the students 

who have ever attended the activity centre in the period under study 

have been Maori. 
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Whether the reason for the over-representation of Maori students 

at the activity centre is any one, or a combination of these reasons, 

is impossible to deduce from the available data. The real reason 

may be one which has not been considered. 

It is well documented that this imbalance is also found elsewhere, 

for example: in juvenile delinquency statistics; admissions into 

Department of Social Welfare residential institutions and Department 

of Justice prisons. However even in these instances the imbalance 

is not so pronounced. 

The sex ratio of the 1987 sample is divergent to that of the 1982 

sample also. In 1982 there were significantly more boys in activity 

centres than girls. This was consistent with English surveys of 

suspended pupils and reflected statistics on delinquency where more 

boys featured than girls. However in 1987 we have a situation where 

there are almost equal numbers of boys and girls enrolled at the 

activity centre. 

This pattern of equal numbers of boys and girls enrolled reflects 

the pattern of suspensions in Rotorua where the activity centre is 

situated. In 1986 a total of seventytwo students were suspended 

from Rotorua secondary schools, twenty indefinitely. Up to August 

1987 sixtyfour students had been suspended, ten of these indefinitely. 

In 1986 twentysix boys were suspended, seven of these indefinitiely, 

while fortysix girls were suspended, thirteen of them indefinitely. 

In 1987, thirtyeight boys were suspended, seven of them indefinitely 

while twentysix girls were suspended, three of them indefinitely. 
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It appears that over time roughly equal numbers of boys and girls 

are indefinitely suspended in Rotorua (fourteen cf sixteen) although 

over the two year period, 1986/1987 more girls were suspended overall 

than boys (seventytwo cf sixtyfour). The indefinite suspension data 

is the most pertinent to this study as indefinitely suspended pupils 

are more likely to be referred to the activity centre. (This data 

is pressented in more detail in the sectiond dealing with suspensions.) 

It would appear that the ratio of students at the activity centre 

reflects the indefinite suspension ratio of students (male/female) 

in Rotorua. 

However, this situation is made more complex as a Referrals Committee 

makes the decision as to who is enrolled at the activity centre. 

This Referrals Committee consists of the activity centre Director, 

a local secondary school Principal, a local secondary school Guidance 

Counsellor, an Educational Psychologist and a member of the Rotorua 

High Schools Board. At the request of the Director this Committee 

has attempted to ensure that the ratio of boys to girls is kept as 

equal as possible for social reasons. This does not mean that sex 

is a main criterion for acceptance, but all other factors being equal 

a selection may be finally decided on sex. 

In 1982 the mean age of the sample was 14 9/12 years with a range 

from 13 3/12 to 15 9/12 and the majority of students had been admitted 

a few months before their fifteenth birthday. The mean age on refer

ral of the 1987 sample was 14 0/12 years with a range from 13 4/12 

years to 15 0/12 years. More detailed data is contained in the Appen

dices. 
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This significant difference in the mean age of the students on refer

ral was due primarily to the deliberate policy of the activity centre 

under investigation to enrol where possible, younger students. Where 

the activity centre had to choose between a student over fifteen 

years of age, or very close to it and significantly younger, they 

invariably chose the younger student. 

Given that the past experience of the activity centres has shown 

that activity centre students leave school upon reaching the age 

of fifteen years, or soon after, the Referrals Committee of the act

ivity centre believed it was a better utilisation of resources to 

cater for students who would potentially attend for a longer peiod. 

They, along with the Director, also believed there was a greater 

chance of affecting positive change in a student who would attend 

for a longer period than one who may only attend for a few months. 

When the activity centre commenced operating in July of 1986 there 

was a backlog of students eligible for enrolment. In these circum

stances it was possible for the Referrals Committee to pursue this 

policy. As time has passed and this backlog has been diminished 

by one means or another, there has been 1 ess opportunity to choose 

younger students, although when forced to choose between students 

of equal need the Referrals committee still uses age as a criterion. 

The fact that the mean age on referral to the activity centre in 

1987 was 14 0/12 years indicates that the age at which students are 

coming into conflict with the school disciplinary or guidance struc

ture is falling. In 1982 most students referred to an activity centre 

were close to their fifteenth birthday. Within the last five years 
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the mean age on referral has fallen by nine months. Although it 

is the policy of the activity centre under study in 1987 to enrol 

younger students where possible, this does not have a great bearing 

on the reduction in the mean age on referral. The activity centre 

chooses from the students who have been referred by local secondary 

schools and helping agencies and there is obviously no shortage of 

younger students to choose from. This must be of great concern to 

educators. 

Referral Patterns 

The eighteen students attending the activity centre at the time of 

the study were asked about the reasons for their referral to the 

activity centre. Of the eighteen students, ten were boys and eight 

were girls. All but one girl were Maori. 

Table 2 shows the reasons the students mentioned for their referral 

to the activity centre. The most often mentioned reasons were: 

truancy/school refusal, having difficulties with other pupils, having 

difficulty with the schoolwork, were considered disruptive or aggres

sive, couldn 1 t get along with a particular teacher, couldn 1 t stand 

a particular subject and couldn 1 t cope with ordinary lessons. 

Of the thirteen possibilities mentioned in the questionnaire as to 

why a student considered they were referred to an activity centre, 

four of the most often mentioned concerned schoolwork and school 

teachers. Two others that were often mentioned could be seen as 

resulting from having difficulties with schoolwork, namely truanting 

and refusing to attend school, and disruptive and aggressive behaviour. 
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A relationship between disruptive and aggressive behaviour at school 

and lack of success at school has been suggested and simply not atten

ding is one way to make a powerful statement about how one feels 

about school. 

Table 2 Reasons Given by Students for Their 
Referral to the Activity Centre (N=18) 

Reason Number of Times 
Mentioned by Students 

Truancy/School Refusal 12 

Difficulty with other pupils 11 

Anxious in a large group 7 

Difficulties with schoolwork 13 

Considered Disruptive/Aggressive 16 

Considered a bad influence 4 

Couldn't get along with a 16 particular Teacher 

Couldn't stand a particular 13 subject 

Suffered an upset at home 6 

Couldn't cope with ordinary 11 lessons 

Fighting other students 7 

School transfer/History of 1 trouble 

Change of school after explusion 2 

Mean 
Ranking 

2.25 

4.8 

5.6 

3.7 

3.6 

4.8 

3.2 

4.5 

3.0 

5.5 

4 .1 

5.0 

4.5 

The mean ranking score was derived by asking students to rank the 

reasons suggested in a priority of one to eight, one being the most 

important reason why they believed they were referred and eight being 

the least important reason. 
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, An analysis of these scores shows that 'Truancy/School Refusal' was 

considered by the students to be the most important reason of the 

thirteen suggested for their referral to the activity centre, followed 

by 'Considered disruptive and/or aggressive'. I believe that both 

these reasons are symptomatic of deeper underlying causes for students 

being unsuccessful at their original school and hence being referred 

to the activity centre. 

When confronted with thirteen possible reasons for their referral 

the students showed a cl ear grasp of the reasons why they were not 

,,welcome in the regular secondary scho0ls. The students acknowledged 

that they were referred because they were disruptive and/or aggressive. 

As I sha 11 demonstrate in a later section the reasons the students 

gave for their refusal reflect those given by their teachers. 

In the student questionnaire the students were asked a further open

ended question 11 Why are you placed in an activity centre rather than 

a regular secondary school?". 

Table 3 shows the sex difference in the reasons given by students 

in response to this question and compares the reasons given in 1987 

with the reasons given in 1982. As well it is possible to compare 

the reasons given by boys and girls in the 1987 sample. 

Regarding the latter, one striking result is the overall similarity 

in the percentages for individual reasons given by boys and girls 

in 1987. Only two reasons showed a marked dissimilarity 11 Couldn 1 t 

cope with the school structure" (girls 60 percent, boys 37.5 percent) 

and 11 Fighting 11 (girls 50 percent, boys 12.5 percent). 



Table 3 Reasons Given by Students For Referral to an 
Activity Centre (by Sex) in 1982 and 1987 

Percent 
' 

Reason Girls Boys 

1982 1987 1982 1987 

Defiant to teachers/being 11 smart 11 73 40 58 50 

Truancy 73 50 58 50 

Fighting 18 50 37 12.5 

Academic Problem 9 30 32 37.5 

Drug use/smoking/alcohol 27 40 21 37.5 

Delinquency (theft/vandalism) 9 40 16 50 

Assault on a teacher 9 10 11 0 

Assault on a pupil/bullying 18 20 5 25 

Couldn't cope with school - 60 - 37.5 structure 

Difficulties with other pupils - 10 - 12.5 

Difficulties with a teacher - 30 - 37.5 

Number of students in sample 11 30 19 8 

31 

This last result is quite surprising especially when compared with 

the 1982 sample which showed a greater percentage of boys stating 

this as a reason for referral than girls. 

In thier analysis of the 1982 results, Galloway and Barrett expressed 

surprise at the percentage of girls (73) who considered Truancy a 

reason for referral to the activity centre. They did so in light 

of the available evidence that suggested truancy is a great deal 

more common among boys than girls (Galloway 1982 c). The 1987 results 
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shows that truancy was seen by equal percentages of boys and girls 

as a reason for referral. While this is more in line with what Gallo

way and Barrett expected in 1982, it st i 11 does not show more boys 

than girlstruanting. Why so many girls are truanting is not possible 

to establish from this data. 

Other differences between 1982 and 1987 are the higher percentage 

of girls stating 1 Fighting 1 as a reason for referral in 1987 (50 

percent in 1987 compared with 18 percent in 1982), and the greater 

percentage stating delinquency related reasons (theft/vandalism) 

in 1987 than in 1982 (50 percent in 1987 compared with 9 percent 

in 1982) . 

From this data one might suggest that overall the girls attending 

an activity centre in 1987 were more delinquent than their counter

parts in 1982. A far greater percentage ( 30 compared with 9) stated 

academic problems as a reason in 1987 than in 1982. Again it is 

not possible from the available data to state reasons why these things 

might be so, but the data indicates clearly that with the exception 

of being I defiant to teachers and/or smart I and I truancy 1 the 1987 

female sample was far more delinquent than the 1982 female sample 

in terms of their reasons for referral to an activity centre. 

The data for the boys shows that a sma 11 er percentage considered 

1Fighting 1 to be a reason for referral in 1987 than in 1982 (12.5 

percent compared with 37 percent). however as with the girls, more 

considered 1 Drug use 1 and 1 Delinquency 1 to be reasons (37.5 percent 

in 1987 compared with 21 percent in 1982 for drug use and 50 percent 

in 1987 compared with 16 percent in 1982 for delinquency). A higher 
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percentage (25 compared with 5) considered 'Assault on pupils/bullying' 

to be a reason in 1987 than in 1982. 

Overall the same cone l us ion can be drawn for the boys as for the 

girls; the 1987 activity centre sample noted more delinquency related 

reasons for referral to an activity centre than did their counterparts 

in 1982. 

In 1982 there were marked differences in the reasons put forward 

by boys and girls for referral to an activity centre, but in 1987 

the differences were not so marked. This, along with the increased 

delinquency related reasons given by boys and girls in 1987 are the 

two major findings in this area. However, as Galloway and Barrett 

noted in 1982 these results must be regarded with caution given the 

small numbers in the samples. 

Table 4 shows the reasons given by Educational Psychologists for 

students being referred to the activity centre in 1987. This data 

is drawn from an analysis of twentyfive Educational Psychological 

Service Reports of students who attended the activity centre between 

July 1986 and August 1987. 

Since Education Psychologists rely heavily upon classroom teachers 

for background information regarding the students they assess, it 

is reasonable to expect that the reasons given by the Educational 

Psychologists reflect those of the cl ass room teachers and others 

who were involved with the student in the regular secondary school. 

In a previous section I stated that the reasons given by the students 
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for their referral to the activity centre were similar to those given 

by thier teachers. It is from this section and in the manner I have 

just described, that I draw this conclusion. 

Table 4 Reasons Given by Education Psychologists 
for Students Being Referred to the Activity Centre 

(Taken from twentyfive Educational Psychological 
Service Reports) 

Reason for Referral Number of Times Mentioned 

Stealing 7 

Fighting 5 

Disruptive 15 

Poor Attendance 15 

Abusive 8 

Drugs 4 
.. 

School Refusal 12 

Poor Peer Relations 5 

Poor Academic Progress 13 

Not Coping in a Large School 13 

Poor Relations with Teachers 6 

Sexual Offending 1 

The most frequently mentioned reasons are disruptive, poor attendance, 

school refusal, poor academic progress at school and not coping in 

a large school environment. These are the same reasons given by 

the students as to why they believed they were referred to the act-

ivity centre. Such a high level of overlap in the reasons given 

and the general agreement between students and Educational Psycholo

gists is perhaps surprising as is the degree of student awareness 

of the reasons they were referred. 
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It is not possible from the data to say why the students behaved 

as they did. The data mere 1 y states the symptoms, the behaviours 

being displayed. One possible explanation for these behaviours is 

that the students were having difficulty coping with the secondary 

school curriculum and because of this were making poor progress, 

not achieving success. Perhaps because they were not achieving success 

they simply opted out, intermittently at first, and when they did 

attend they displayed anti-social or anti-school behaviours. Finally 

in some cases (almost half of the 1987 sample) they stopped attending 

altogether. It was at this point, or somewhere along this route 

that they were suspended and then referred to the activity centre. 

There is also the possibility that many of these behaviours may be 

indicative, or even due to, the lifestyle and home circumstances 

of the students involved. This possibility is examined more closely 

in a later section. 

Galloway and Barrett noted in their 1982 study that students tended 

to report fighting more frequently than teachers. Fighting was men

tioned five times in Educational Psychological Service Reports, and 

seven times by students when they chose from a list of thirteen possi

bilities. In response to the open-ended question 11 Why are you placed 

in an activity centre rather than a regular secondary school?" a 

much higher percentage of girls mentioned this as a reason than boys 

( 50 percent compared with 12. 5 percent). While it appears the same 

tendency existed in 1987 for students to report fighting more fre

quently, possibly to enhance their need to feel tough, it seems to 

be the girls who do so more than the boys. Perhaps it is the girls 

who now feel this need more than the boys. 
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Also mentioned by Galloway and Barrett was the frequency with which 

delinquency and bullying were mentioned by teachers compared with 

students. In this present study this did not occur. Bullying was 

not specifically mentioned in the Educational Psychological Service 

Reports although delinquent behaviours (stealing, fighting, drugs 

and disruptive behaviour) were. Twenty percent of girls and 25 per

cent of boys mentioned 'assault on another pupil/bullying' as a reason 

for their referral. It would appear that in this instance the stud-

ents were aware of their behaviour but their teachers were not. 

In summary, the data shows a similarity in reasons for referral of 

boys and girls in the 1987 sample (with some noteable exceptions), 

some striking dissimilarities between the 1982 and 1987 activity 

centre samples in terms of the reasons for referral and a great deal 

of agreement between students and the Educational Psychologists (and 

by implication their teachers) as to why they were referred. 

Intelligence and Reading Attainments 

Table 5 shows a strong tendency for activity centre pupils to score 

less well on the verbal scale of an IQ test (the WISC - R) than on 

the performance scale. This table also compares the results gained 

in IQ tests in 1987 with the results gained in 1982. In 1982 both 

girls and boys scored at a good average level on the performance 

scale, but their verbal scale scores were below average. Their poor 

performance on the verbal scale had the effect of lowering their 

full scale IQ score. 



1rj Scores ~f 
Students in 1982 and 

Verbal Scale Performance Scale Full 
Sex 

1982 1987 1982 1987 1982 

In 1987 both the verbal scale scores and the performance scale scores 

were below average, with the verbal scale scores being particularly 

so. The table also shows that the boys in the 1987 activity centre 

sample scored well below the girls on the verbal scale (69 compared 

with 82) and on the performance scale (79 compared with 88). 

In 1982 the mean full scale IQ of the Polynesian pupils was 92 and 

the Pakeha mean full scale IQ was 97. The 1987 sample consisted 

of 96 percent Maori pupils and the mean full scale IQ of the sample 

was 83. 

These results must however, be treated with some care. The 1982 

sample consisted of thirty students but the 1987 sample consisted 

of only ten. This was the total number for whom IQ test results 

were available and in some cases on partial results at that. Some 

Educational Psycholigical Service Reports merely stated a full IQ, 

others gave performance and verbal scale results plus full IQ scores, 

while others only gave either verbal or performance scale scores. 

The data contained in Table 5 is derived from these results. 
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While the information provided was rather erratic it does give an 

indication of the ability levels of the students being referred to 

the activity centre. The 1987 activity centre students scored signif

icantly lower than their counterparts in 1982, in particular the 

boys. These results indicate clearly that in some cases at least, 

it is the less able students who are acting out at secondary school 

and are referred to an activity school. 

While this may not be surprising, it does confirm the belief held 

by many that some secondary schools have little to offer the less 

able student and that if these students are to be adequately catered 

for there must be change in the secondary school system. 

Not all the Educational Psychological Service Reports contained IQ 

test results, but they did all contain at least a statement of broad 

ability level. The three categories used were 'broadly average', 

'low average' and 'slow learner'. Each category reflects a drop 

of one standard deviation or fifteen IQ points from the average, 

but these categories remain relatively arbitrary. They do however, 

allow a teacher or researcher to conceptualise their ability level 

in some way. 

Table 6 shows the broad ability level of the twentyfive students 

who attended the activity centre between July 1986 and August 1987 

for whom Education Psychological Service Reports were available. 



Table 6 Education Psychological Service Assessment 
of Broad Ability Level (N=25) 

Broad Ability Level Number of Students 

Broadly Average 6 

Low Average 9 

Slow Learner 10 

Total 25 
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These assessments show that only six out of twentyfive students refer

red to the activity centre fell within the broadly average range 

of intellectual ability, representing twentyfour percent of the sample. 

These results confirm what the IQ test results indicated. The 1987 

activity centre sample are significantly less able than their 1982 

counterparts in terms of intellectual ability. 

It further demonstrates that less able students are over-represented 

in the activity centre student population and that some less able 

students are clearly not coping in the regular secondary school system. 

In the 1982 study more than half the sample had a discrepancy of 

more than twenty IQ points between their verbal scale and performance 

scale scores. The 1987 data showed only three out of ten IQ test 

results with such a discrepancy. However, the total number of stu

dents with discrepancies of more than twenty IQ points is likely 

to be much higher than three. Only ten IQ test results were avail

able but more than three quarters of the 1987 sample were of low 

average ability or lower. It is reasonable to expect that several 
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of these students for whom no IQ test results were avai 1 able, but 

who were assessed as low average ability or slow learner, would have 

discrepancies of more than twenty IQ points if three out of ten stu

dents with IQ test results did. 

The 1982 sample contained half Polynesian students (fifteen) and 

half Pakeha (fifteen). Fourteen of the fifteen Polynesian students 

were Maori. Galloway and Barrett commented in their study that there 

is evidence that ethnic. minorities may be at a disadvantage in most 

intelligence tests, particularly on verbal items. They suggest this 

may explain the low IQ verbal scale scores. In 1987 96 percent of 

the sample were Maori and the verbal scale scores were even lower 

than in 1982. This would seem to be consistent with the notion that 

ethnic minorities are disadvantaged in IQ testing, especially on 

verbal items. 

Galloway and Barrett suggested that the low verbal scale scores may 

be attributable to a combination of adverse environmental experiences 

including poor attendance at school, lack of opportunity for conver

sation and linguistic stimulation within the home and bias in the 

test items in favour of Pakeha, middle class society. They then 

noted that whatever the explanation poor verbal was likely to present 

students with considerable problems in coping with the routine demands 

of the secondary school curriculum. 

As previously noted these students are more likely to fail and when 

they fail they are likely to display their frustration by means of 

deviant and disruptive behaviour. Ultimately many stop attending 

school or are stopped from attending and some of these students are 

referred to an activity centre. 
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Reading Ability 

Even more striking are the results obtained in reading ability testing. 

Table 7 shows the results obtained from this study and compares them 

with the results obtained in 1982. 

Table 7 Activity Centre Students With a Reading Age 
at Least Three Years Below Their Chronological Age 

Girls Boys Total 

198;3 1987 1982 1987 1982 1987 

Number 3 7 12 10 15 17 

Percentage 27 58 63 77 50 68 

Number. in 11 12 19 13 30 25 Sample 

In most cases the instrument used was the BURT WORD RECOGNITION TEST. 

The 1982 results showed that boys more frequently had a reading age 

at least three years below their chronological age than girls. this 

was the case in the 1987 activity centre study as well. Seventyseven 

percent of the boys had a reading age at least three years below 

their chronological age (compared with 63 percent in 1982) while 

a lesser 58 percent of girls were found to be so ( compared with 27 

percent in 1982). 

One half of the 1982 sample had a reading age three years below their 

chronological age but 68 percent of the 1987 sample had this same 

deficit. The data clearly indicates that the reading ability level 

of activity centre students has deteriorated. Furthermore while 

boys have increased by 14 percent, the percentage of girls with read

ing ages at least three years behind their chronological age have 

more than doubled. 
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Just as with IQ test results and ability level the pattern of 1982 

is repeated but is even more pronounced. In spite of efforts within 

schools to improve the standard of reading and assist poor readers, 

it appears even more students are falling behind in their reading 

ability or at least that more poor readers are being referred to 

an activity centre. 

As with the 1982 study the test used was unable to distinguish satis

factorily between students whose reading deficit could be attributed 

to low IQ and those whose reading level was significantly lower than 

would be predicted from their IQ. Then, as now, the distinction 

was impportant both for theorectical and practical reasons. The 

evidence suggests that those whose reading level was significantly 

lower than would be predicted from their IQ would face more long 

lasting and complex problems in acquiring reading skills (Yule 1973). 

In the case of the 1987 activity centre sample, 75 percent of the 

sample were in the low average or slow learner ability category and 

the mean full scale IQ score for ten pupils was on 83. This may 

indicate that their reading deficit was due to low IQ. 

Rutter et al ( 1970) noted reading difficulties in many students with 

verbal scale scores significantly below their performance scale scores 

in an IQ test. They suggested that this may indicate associated 

language deficiencies. The 1987 activity centre sample certaily 

had a large number of students with verbal scale scores significantly 

below their performance scale scores in an IQ test. 
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Yet again whatever the explanation it is clear that students with 

reading ages at least three years below their chronological age are 

going to have difficulty coping with the school curriculum. As Gallo

way and Barrett rightfully noted, disruption may have been a response 

to the frustration associated with continual educational failure. 

Delinquency and Involvement with Social Welfare Agencies 

Seventeen of the eighteen activity centre students interviewed in 

1987 said they had been in trouble with the Department of Social 

Welfare or the Police (100 percent of the boys and 90 percent of 

the girls). Their responses were confirmed by referrals documentation, 

psychologists reports and by parents in the parent interview question

naire. 

Parents were asked three questions relating to Social Welfare Agency 

involvement. The first was "Has any Social Welfare Agency been invol

ved with the fami ly? 11
• Fifty percent said 'Yes I and 50 percent said 

'No'. In response to the second question "Has any Social Welfare 

Agency been involved with the child?" (attending the activity centre) 

69 percent said 'Yes' and 31 percent said 'No'. 

The third question was 11 Has the child or sibling ever been in care?". 

Fortyfour percent responded 'Yes' and 56 percent responded 'No'. 

To a final question "Were either of the parents ever in care?", only 

one parent (6.25 percent) out of sixteen interviewed said 'Yes'. 



Board and Children and Young Persons Court), Department of S 

Welfare and Police. It also shows the percentage of students:,. 

have had action taken against them and the nature of this 

(Community Work, Police Warning, Department of Social Welfare 

vision and Department of Social Welfare Care). 

Tab 1 e 8 Agency Involvement by Activity Centre Students 

G i r 1 s ( N= 10) Boys ( N=8) Total (N=18) 

Court Appearance 50% 100% 72% 

DSW Involvement 40% 63% 50% 
-- - =-,, -~ -· 

Police Involvement 80% 100% 89% 

Community Work 20% 50% 

Table 8 details the students responses to questions in the stucdent 

questionnaire. Fifty percent of the activity centre students st-ated 

they had had some Department of Social Welfare involvement, w ich 

is the same percentage that parents gave in response to the ques tion 

11 Has any Social Welfare Agency been involved with the family? 11
• 

Sixtythree percent of parents stated that some Social Welfare A<;J ency 

had been involved with the activity centre student, whereas only 

50 percent of students acknowledged this. This discrepancy ma...._y be 

accounted for by the fact that students may have only cons i ciered 
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the Department of Social Welfare when they responded to this question 

whereas parents may have included any of the community based Social 

Welfare agencies which they had been involved with. 

The above table shows clearly that boys had a greater involvement 

across the board. One hundred percent of the boys had been to Court 

compared with 50 percent of the girls, and 100 percent of the boys 

had been involved with the Police compared with 80 percent of the 

girls. A markedly higher percentage had been involved with the Depart

ment of Social Welfare, 63 percent compared with 40 percent. 

When they went to Court a greater percentage of boys (50) were sen

tenced to Community Work than were girls (20 percent). In only one 

instance were the percentages similar and that was Department of 

Social Welfare supervision. 

Comparing the results with those gained by Galloway and Barrett in 

1982, we find that a significantly lower percentage of students were 

involved with the Department of Social Welfare in 1987. In 1982 

83 percent of the students were involved with the Department of Social 

Welfare compared with a lesser 50 percent in 1987. 

Considerng the high percentages of students who had been involved 

with the Police, the Department of Social Welfare and who had appeared 

in Court, the percentage of students under Department of Social Wel

fare Supervision or Care is lower than might be expected. 

Analysing the number and types of offences for activity centre stu

dents proved somewhat difficult as several students could not remember 

exactly how many times they had been subject to official action for 

criminal acts. 
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From the student questionnaire responses, the ten girls had been 

to Court for a minimum of sixteen offences. The majority of the 

girls had only appeared in Court once, although one girl had appeared 

in Court four times for burglary. The range of offences committed 

by the girls included burglary, shoplifting, theft, abusive language, 

misuse of a telephone and making false fire alarm calls. Of the 

sixteen confirmed offences resulting in a Court appearance, eight 

were for burglary and five were for theft. 

The boys had faced more charges, a minimum of thirtyfour offences 

and seven of the eight students interviewed had appeared in Court 

at least two times. Offences included bicycle theft, thefts of money 

and property, wilful damage, burglary, unlawfully taking a vehicle, 

unlawfully being in a vehicle, receiving stolen property, shoplifting 

and threatening to kill a Policeman. Burglary made up approximately 

one third of the offending for which the boys appeared in Court. 

In the case of both boys and girls, the most common offence was burg

lary and this was also the case in the 1982 study of activity centre 

pupils. 

The data indicates that the students at the activity centre in 1987 

were a highly delinquent group. Seventytwo percent had appeared 

in Court, 89 percent had been involved with the Police and 50 percent 

had been involved with the Department of Social Welfare. Overall 

the boys were more delinquent than the girls. 

In 1982 Ga 11 oway and Barrett found that 68 percent of the boys and 

55 percent of the girls had appeared in Court on charges of illegal 
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behaviour. The present study shows that 50 percent of the girls 

had appeared in Court very similar to 1982, but 100 percent of the 

boys had, a percentage considerably higher than Galloway and Barrett's 

figure. 

Overall the 1987 activity centre students were a more delinquent 

group but fewer were involved with the Department of Social Welfare. 

The fact that fewer were involved with the Department of Social Wel

fare could be due to the establishment of Maatua Whangai and the 

tendency for community agencies to be used in the care of students 

who are at risk. Maatua Whangai is a joint move by the Department 

of Social Welfare and Maori Officers to use the extended family net

work as a means of providing care for at risk Maori youth. It was 

not in existence in 1982. Also there is a greater acceptance in 

1987 of the value of community based intervention and care for at 

risk youth and there are a number of such agencies in existence in 

Rotorua. These two factors go some way to explaining the 1 esser 

involvement with the Department of Social Welfare of activity centre 

students. As previously noted in this section one would have expected 

a higher level of involvement, bearing in mind the data regarding 

offending, Police involvement, Court appearances and general level 

of delinquency. 

Student Responses to the Mooney Problem Checklist 

Table 9 shows the rate of responding to the Mooney Problem Checklist 

(MPCL). The manual does not provide norms but in two studies previ

ously undertaken response rates of twentythree identified and reported 

problems and twentyfive · were reported (Mooney and Gordon, 1950). 
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In order to provide local norms as suggested in the MPCL manual and 

to provide a comparison for the activity centre sample, a group of 

fiftysix boys and girls from a local secondary school (Western Heights 

High School) completed the MPCL. Their data along with the data 

from Galloway and Barrett's 1982 activity centre sample and the 1987 

activity centre sample are included in Tables 9,10 and 11. A full 

summary of MPCL data in included in the Appendices. 

Table 9 Mean Number of Problems Identified by Students on 
Subscales of the Mooney Problem Checklist 

1982 1987 1987 WHHS 
A 11 Students A 11 Students All Students 

Total Problems 73 50 36.2 

Health & Personal Not Available 7.06 3.89 
Development 

School Not Available 6:.9 6.3 

Home and Family Not Available 7.3 4.8 

Money, Work and Not Available 6.5 4.87 
Friends 

Boy,& ,Girl Relations Not Available 4.4 3.68 

Relations to People Not Available 8.0 6.0 
in General 

Self Centred Concerns Not Available 9.8 6.63 

Number of Students 30 18 56 in Sample 

There was a marked difference between the 1982 ( 73 problems), 1987 

(50 problems) and 1987 Western Heights High School (36.2 problems). 

all students data. While it is not possible to deduce reasons from 

the data available the differences are significant given the sizes 

of the three samples (30, 18 and 56 students respectively). The 
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only marked difference among the samples that can be ascertained 

from the available data is that 50 percent of the 1982 sample was 

Maori, 96 percent of the 1987 sample was Maori but only 34 percent 

of the Western Heights High School (WHHS) sample was Maori. However, 

it is not clear how this factor may have affected the number of prob

lems identified by each group. 

It is obvious that there is a high overall rate of responding to 

the MPCL in all three samples (73, 50 and 36.2 problems respectively 

out of a total number of 210 possible problems). As previously noted 

Mooney and Gordon (1950) reported response rates of 23 and 25 problems 

in the two previous studies. 

The 1987 activity centre sample reported 1 ess prob 1 ems than their 

counterparts in 1982 but reported more than a sample of 1 ike aged 

students from a regular secondary school. The fact that activity 

centre students report more problems than their contemporaries in 

a regular secondary school may be a factor in their referral to an 

activity centre in the first place. 

In the section dealing with Health and Personal Development the 1987 

activity centre sample reported a mean number of 7.06 problems causing 

concern, whereas the WHHS sample reported only 3.89 (out of a possible 

30 problems). This response rate is almost double that of the sample 

from a regular secondary school and again these results are signifi

cant given the numbers in the two samples (18 and 56). Since activity 

centre students report more Health and Personal Development problems 

than their contemporaries in a regular secondary school this may 

be a factor in their referral to an activity centre in the first 

place. No data was available for the Health and Personal Development 
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sub-scale of the MPCL from the 1982 activity centre sample, so no 

comparison can be made. 

The section in which both the activity centre students and the WHHS 

students identified the most problems was that dealing with Self 

Centred Concerns. Boy and Girl Relations was the area that was of 

least concern to both samples. Only the sub-scales concerned with 

School and Boy and Girl Relations showed similar results for both 

samples. 

Table 10 

1982 Boys 

1987 Boys 

1987 WHHS 

1982 Girls 

1987 Girls 

Mean Number of Problems Identified in the Mooney 
Problem Checklist and the Health and Personal 
Development Sub-scale by Sex 

Mean Number Mean Number 
Complete Checklist H & PD 

(N=19) 63.0 6.5 

(N=08) 40.3 4.75 
--·-· 

Boys (N=22) 36.8 3.68 

(N=11) 83.0 10.4 

(N=10) 57.8 8.9 

1987 WHHS Girls (N=34) 35.7 4.03 

Table 10 shows marked differences in the results obtained from the 

samples. The boys in the 1982 sample identified a mean number of 

63 problems out of 210, compared with only 40.3 in the 1987 boys 

sample and 36.8 in the WHHS boys sample. The boys in both 1987 samp

les appear to have fewer problems than their counterparts in 1982, 

and both 1987 samples (activity centre and WHHS) are remarkably sim

ilar. 
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A similar trend is found in the girls results. In 1982 the girls 

in the activity centre i dent ifi ed a very large 83 problems causing 

concern, whereas the 1987 activity centre students identified a lower 

57.8 and the WHHS girls identified a yet lower mean number of 35.7. 

The difference between these three samples is marked and unlike the 

boys there is a marked difference between the 1987 activity centre 

girls and the 1987 WHHS girls. 

When compared with the response rates found by Mooney and Gordon 

(1950) these results are very high, especially the 1982 activity 

centre girls and the 1987 acitivity centre girls. Compared with 

their counterparts in a regular secondary school the activity centre 

girls have a far greater number of problems. As noted when the boys 

results were discussed, this fact may have had a bearing on why 

they were initially referred to an activity centre. 

An analysis of the boys and girls results shows that the girls iden

tified a greater number of problems ( 1982 boys 63, girls 83; 1987 

boys 40.3, girls 57.8 and WHHS boys 36.8, girls 35.7) except in the 

case of the 1987 WHHS sample where the boys identified a slightly 

greater number. Marked differences were found between the two act

ivity centre samples. 

Results from the Health and Personal Development sub-scale (H & PD) 

show a similar pattern. The 1982 activity centre sample had the 

highest mean of problems mentioned followed by the 1987 activity 

centre sample and the 1987 WHHS sample. This pattern of results 

applied to both boys and girls. The activity centre samples (1982 
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and 1987) had markedly higher means, both boys and girls, than the 

1987 WHHS sample. This is especially noticeable if the 1987 WHHS 

girls are compared with the 1982 activity centre girls (4.03 compared 

with 10.4). Yet again this may suggest that the problems in the 

area of Health and Personal Development may have had a bearing upon 

why the activity centre students were initially referred to an act

ivity centre. 

Table 11 

Number in 
Sample 

17 

10 

7 

11 

4 

8 

7 

8 

11 

14 

23 

19 

37 

Mean Number of Problems Identified in the Mooney 
Problem Checklist and the Health and Personal 
Development Sub-scale by Race and Sex 

' Mean Number of Mean Number of 
Sample Problems Problems 

I dent ifi ed on Identified on 
Complete Checklist Complete Checklist 

i 

1987 AC Total Maori 50.0 7.06 

1987 AC Maori Boys 40.3 4.65 

1987 AC Maori Girls 57.8 8.90 

1982 AC Maori Boys 74.8 Not Available 

1982 AC Maori Girls 76.3 Not Available 

1982 AC Pakeha Boys 46.4 Not Available 

1982 AC Pakeha Girls 98.9 Not Available 

1987 WHHS Maori Boys 36.8 2.25 

1987 WHHS Maori Girls 49.9 6.09 

1987 WHHS Pakeha Boys 36.9 4.50 

1987 WHHS Pakeha Girls 29.0 3.04 

1987 WHHS Total Maori 44.4 4.47 

1987 WHHS Total Pakeha 32.0 3.59 
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Interesting results from this data include the following. The 1982 

activity centre maori boys had a markedly higher response rate than 

the 1987 activity centre Maori boys and the WHHS Maori boys (74.8 

compared with 40.3 and 36.8). The 1987 activity centre Maori boys 

and WHHS Maori boys showed a remarkably similar response rate (40.3 

and 36.8). This indicates that the Maori boys attending an activity 

centre in 1987 had a similar number of problems overall to their 

counterparts in a regular secondary school, although the mean number 

of problems noted on th.e Health and Personal Development sub-scale 

(H & PD) by the 1987 activity centre boys was markedly higher (4.75 

compared with 2.25). 

A similar situation was found for the girls both in the complete 

MPCL (76.3 compared with 57.8 and 49.9) and the H & PD sub-scale 

(8.9 compared with 6.09). 

Whereas the 1982 activity centre Maori boys and girls were similar 

in their results (74.8 compared with 76.3) the 1987 activity centre 

Maori boys and girls were quite different (40.3 compared with 57.8). 

On the H & PD sub-scale the 1987 activity centre Maori girls had 

a higher response rate (8.9) than the WHHS Maori girls (6.09). 

There were marked differences between the 1987 activity centre Maori 

boys and girls on the H & PD sub-scale with the girls response rate 

almost doubling that of the boys. 

It is impossible to compare data for race alone as no data is avail

able on race for 1982 activity centre students except that broken 

down by sex. However the 1987 activity centre sample had Maori 
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students with a mean response rate on the complete MPCL of 50 problems. 

By comparison the WHHS sample of Maori students had a mean response 

rate of 44.4 problems. The number of students in the two samples 

were seventeen and nineteen respectively so the sample is sufficiently 

large for any difference to be significant but a difference of 5.6 

problems out of 210 is not. 

It is possible to compare the WHHS Pakeha sample with the WHHS Maori 

sample and the 1987 Maori sample where we find a marked difference 

(32 compared with 44.4 and 50 problems). It would appear from this 

data that Pakeha students have less problems than Maori students 

using the criteria of the MPCL. 

Comparing these results with the 1982 data for Maori and Pakeha 

boys and girls we find significant differences. The mean response 

rates for Maori boys (74.8) and Maori girls (76.3) are significantly 

higher while the mean response rate for Pakeha boys (46.4) is similar 

to the results gained from the 1987 activity centre Maori and the 

1987 WHHS Maori sample (50 and 44.4). 

However, the highest response rate of all is that of the 1982 activity 

centre Pakeha girls whose mean response rate was a very high 98.9 

problems. This is at variance with the mean response rate of the 

WHHS total Pakeha sample (32) and the 1987 WHHS Pakeha girls whose 

mean response rate was only twentynine (29). 

Examining the mean response rates on the H & PD sub-scale according 

to race we find that the 1987 activity centre Maori students had 

a rate of 7. 06 while their counterparts at WHHS had a much lower 
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4. 47. However the lowest reponse rate of a 11 belonged to the WHHS 

Pakeha sample whose response rate was only 3.59 (out of a total 

of thirty problems). 

It is clear that Pakeha students had mean scores markedly lower 

on both the complete MPCL and the H & PD sub-scale than their Maori 

counterparts in 1982 and 1987. The only exception to this result 

was the extremely high 98.9 problems recorded by the 1982 activity 

centre Pakeha girls. This result should be considered in the light 

of the relatively small sample involved (seven girls) whereas the 

numbers in many of the other samples was relatively high (WHHS Pakeha 

girls sample was twentythree). 

To conclude this section we shall examine the areas of greatest 

concern for individual samples. The 1987 activity centre boys and 

girls were most concerned about the sub-scale 'Self Centred Concerns' 

whereas the WHHS boys were most concered about I School 1 • The WHHS 

girls were most concerned about their 'Relations with Other People'. 

In 1982 the activity centre boys were most concered with 1 School 1 

whereas the girls in that sample were most concerned with I Home 

and Family'. 

This data indicates no trend of significance other than the shared 

concern of the 1987 activity centre sample. 

Student Hea 1th 

Each student completed a self report health questionnaire. A copy 

is included in the Appendices and the questions and results are 
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included as Table 1 '.l 
lvo The twentythree questions cover a wide range 

of hea 1th issues. Rutter et a 1 ( 1970) stated that a score of more 

than six out of the twentythree items indicated an increasing proba

bility of clinically significant psychiatric disorder. 

Information gained from the health questionnaire serves two purposes; 

it provides data on student health as well as giving an indication 

of the psychiatric health of the students. Wh i 1 e the data does 

not necessarily indicate present psychiatric disorder it does give 

an indication of the probability of clinically significant psychiatric 

disorder in the future. 

Table ·12 shows the 1987 activity centre sample to have a range of 

scores from 0-21 with a mean score of 8.8. The girls (N=10) had 

a range of 0-21 with a mean score of 11.3 and the boys (N=8) showed 

a range of scores from 1-12 with a mean score of 5.9. 

Of the eighteen activity centre students surveyed only five had 

scores of less than 6, three boys and two girls. Eight of the ten 

girls in the sample had scores over 6 and the mean score of these 

eight students was 14.1. Five of the eight boys in the sample had 

scores over 6 and the mean score of these five boys was 7.6. 

These results indicate that the possibility of the girls suffering 

clinically significant psychiatric disorder in the future is extremely 

high. The possibility of the boys suffering such disorder in the 

future is not as high as their mean score was almost half that of 

the girls. however with a mean score of 5.9 (and five boys with 

a mean score of 7.6), they must remain at risk of suffering disorder 

in the future. 
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Overall this data indicates that the psychiatric health outlook for 

the 1987 activity centre sample is not good and that these students 

have a great many health concerns that worry them. This is an area 

that warrants further detailed study in the future. 

Table 12 1987 Activity Centre Students Mean Scores 
on the Health Questionnaire 

Sample Mean Score Range of Scores 

All Students (N=18) 8.8 0-21 

Boys (N=08) 5.9 1-12 

Girls (N=10) 11. 3 0-21 

Table 13 shows that the 1987 activity centre girls had a markedly 

higher percentage reporting they were troubled by items on the Health 

Questionnaire (in twentytwo out of twentythree separate items). 

Markedly more girls than boys were: 

- bothered by backache (70 compared with 25 percent) 

- tired most of the time (70 compared with 50 percent) 

- suffered headaches (60 compared with 12.5 percent) 

- worried about things (70 compared with 12.5 percent) 

- had difficulty sleeping (70 compared with 37.5 percent) 

- worried about their health (40 compared with 12.5 percent) 

- flew into violent rages (70compar-edwith 25 percent) 

- were scared for no good reason ( 40 compared with 12. 5 percent) 

- were easily upset or irritated (60 compared with 25 percent) 

- suffered upset stomachs (50 compared with 25 percent) 

- had poor appetitie (50 compared with 12.5 percent) 

- had pains in their eyes (60 compared with 25 percent) 
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Table 13 Student Health Questionnaire Results 
Percentage Responding 1 Yes 1 to Each Item 

1 Do you often have backache? 

2 Do you feel tired most of the time? 

3 Do you often fee 1 miserable or depressed. 

4 Do you often have bad headaches? 

5 Do you often get worried about things? 

6 Do you usually have great difficulty in 
falling asleep or staying asleep? 

7 Do you usual lywake unnecessarily early 
in the morning? 

8 Do you wear yourself out worrying about 
your hea 1th? 

9 Do you often go into a violent rage? 

10 Do people often annoy and irritate you? 

11 Have you at times had a twitching of the 
face, head or shoulders? 

12 Do you often suddenly become scared for 
no good reason? 

13 Are you scared to be alone when there 
are no friends near you? 

14 Are you easily upset or irritated? 

15 Are you frightened of going out alone or 
meeting people? 

16 Are you constantly keyed up or jittery? 

17 Do you suffer from indigestion? 

18 Do you often suffer from an upset 
stomach? 

19 Is your appetite poor? 

20 Does every little thing get on your 
nerves and wear you out? 

21 Does your heart often race like made? 

22 Do you often have bad pains in your eyes? 

23 Are you troubled with rheumatism or 
fibrositis? 

% .. A 11 % % 
Students Boys Girls 

50 

61 

56 

39 

56 

56 

33 

28 

50 

67 

22 

33 

22 

44 

28 

22 

22 

39 

33 

33 

22 

44 

25 70 

50 70 

50 60 

12.5 60 

37;5 70 

37.5 70 

35 40 

12.5 40 

25 70 

62.5 70 

12. 5 30 

12.5 40 

12.5 30 

25 60 

25 30 

12. 5 30 

12.5 30 

25 50 

12. 5 50 

25 40 

12. 5 30 

25 60 

37.5 20 
Ncc8 Nc-10 
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A 11 the above items had a difference between the girls and boys 

percentages of more than 20 percent. Only the question dealing 

with rheumatism and fibrositis had more boys responding 1 Yes 1 than 

girls (37.5 percent compared with 20 percent). 

The items where the percentage responding 1 Yes 1 were similar were: 

11 Do you often feel miserable or depressed?" (boys 50 percent, girls 

60 percent); 11 Do people often annoy or irritate you? 11 (boys 62.5 

percent and girls 70 percent) and 11 Are you frightened of going out 

alone or meeting people?" (boys 25 percent, girls 30 percent). 

Over a 11 the percentages responding I Yes I to items on the question

naire were very high indicating that the activity centre students 

were aware of health related problems concerning them. Girls in 

particular had very high percentages responding 1 Yes 1 to items on 

the questionnaire and the data indicates their health level to be 

low. 

Analysis of the data for the whole sample indicates several areas 

of concern, in particular the percentage suffering headaches (50 

percent), feeling tired most of the time (61 percent), feeling mis

erable or depressed (56 percent), worrying about things (56 percent), 

having problems sleeping (56 percent), getting into violent rages 

(50 percent), being irritated or annoyed by people (67 percent) 

and getting easily upset or irritated (44 percent). 

This data is supported by data from the MPCL which had thirty prob

lems dealing with Health and Personal Development. Table 14 contains 

data relating to this sub-scale for the 1982 and 1987 activity centre 
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samples. This data indicates that the 1987 activity centre sample 

is not particularly healthy using the cirteria of these nine health 

problems. One third of the sample said so when they were asked. 

Comparing the 1987 activity centre sample with the 1982 activity 

centre sample it appears that the 1987 sampl,e is healthier. This 

is further borne out by the mean scores on the H & PD sub-seal e 

of the MPCL shown in Table 15. A comparison of this data shows 

the 1987 activity centre sample to have mean scores on this sub

scale less than those of the 1982 activity centre sample. While 

these results may not be significant given the size of the difference 

and the small size of the samples, it does suggest the 1987 activity 

centre sample to be healthier. However it must be noted that although 

the 1987 activity centre sample appears healthier than their counter

parts in 1982 they as a group are not particularly healthy according 

to the criteria shown in Tables 14 and 15. 

Table 14 

Often 
Don't 

Percentages of Activity Centre Students Responding 
Positively to Problems on the Health and Personal 
Development Sub-scale of the Mooney Problem Checklist 
in 1982 and 1987 

% Responding 'Yes' to Problem 

1982 ··Sample 1982 Sample 

have headaches 37 44.4 
get enough sleep 40 38.9 

Not as healthy as I should be 53 33.3 
- --

Often not hungry for meals 60 38.9 
Often have a sore throat 27.8 
Catch a good many colds 38. 9 
Often get sick 33.3 
Often get pains in my stomach 27.8 
Can't hear well 33.3 
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Table 15 Mean Scores of the 1982 and 1987 Activity Centre 
Students on the Health and Personal Development 
Sub-scale of the Mooney Problem Checklist 

Mean Score out of thirty problems 

1982 Sample 1987 Sample 

Boys 6.5 (N=19) 4.75 (N=08) 

Girls 10.4 (N=11) 8.9 (N=10) 

Total Students Not Available 7.06 (N=18) 

As part of the interview schedule for Educational Psychologists 

and Visiting Teachers the following question was asked. 

"Have you any reason to believe that students being referred 

to the activity centre are constitutionally vulnerable, that 

is, prone to illness and injury and suffering health problems 

that caused them to have difficulty in coping with the regular 

school programme?" 

Two of the six respondents answered 1 Yes 1 (33 percent) indicating 

that there was some concern among these professionals regarding 

the health of students being referred to the activity centre. However 

no specific reasons were offered for their response. 

As part of the Student Questionnaire three questions were asked 

relating to student health. These questions and the resulting data 

are contained in Table 16. 



Table 16 

Have you 

Have you 

1987 Activity Centre Student Responses to 
Questions Regarding Health in the Student 
Questionnaire 

Percentage 

Yes No 

ever been in any accidents? 61 39 

ever been seriously ill? 56 44 

Are you generally healthy? 78 22 

62 

These questions were asked verbally, along with the other questions 

in the questionnaire, and it was made clear that accidents meant 

serious incidents requiring a vist to the Doctor, Hospital Outpatient 

Clinic or Hospitalisation. 'Seriously ill' meant being confined 

to bed for a lengthy period and requiring regular medical treatment 

either at home or in hospital. 'Generally healthy' was explained 

as concerning their usual state of health, whether they often felt 

ill or whether they usually felt good and healthy. 

The data in Table 16 indicates that a marked percentage of activity 

centre students had been involved in accidents and/or had been seri

ously ill. As no data was available regarding norms for these occur

ances it is not possible to state whether activity centre students 

had more accidents or were seriously ill more often than students 

from regular secondary schools. 

When the results of the Health Questionnaire and the Health and 

Personal Development Sub-scale of the MPCL are taken into account 

the percentage of students stating they were generally healthy seems 
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high. Other data available in this survey indicates that activity 

centre students in 1982 and 1987 are not particularly healthy. 

The response from students to this question indicates that they 

believe they are (in 78 percent of cases). 

However this statement 11 Are you generally healthy? 11 is different 

to the statement in the MPCL II I am not as heal thy as I should be 11
• 

It appears that while activity centre students believe themselves 

to be generally healthy they al so believe themselves not to be as 

healthy as they could be. Whether this is in comparison with other 

students or internal or personalised criteria of good hea 1th is 

not known and cannot be established from the available data. 

Analysis of the Parent Questionnaires shows that all sixteen parents 

surveyed stated that their activity centre child had had a normal 

birth history. Thirtone percent stated that their child had been 

hospitalised at some time and 25 percent stated that their child 

had suffered a chronic illness. The 31 percent who stated their 

child had been hospitalised were not the same 25 percent who stated 

their child had suffered a chronic illness. It was not possible 

from the parent responses to establish the nature of the hospital

isation, whether it was for a routine or a serious problem. However 

the 25 percent who stated their child had suffered a chronic illness 

did give details (four parents). The chronic illnesses named were 

bronchitis, nephritis, meningitis and asthma. 

Combining these two percentages (hospitalisation and chronic illness) 

gives a total of 50 percent of activity centre students who had 

either been hospitalised or had suffered a chronic illness. However 
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as previously stated due to a lack of norms for the occurances, 

it is not possible to state with any certainty whether the activity 

centre students were as healthy or less healthy than their counter

parts in regular secondary schools. 

The Students' Families 

Family Circumstances 

Data from the Student Questionnaire, Parent Questionnaire, Referrals 

Documentation and Activity Centre Records showed that only four 

students out of eighteen were living with both parents (22 percent). 

Whether these were natural or adoptive parents was not asked. In 

1982 23 percent of activity centre students were living with both 

natural parents and a further 20 percent were living with adoptive 

parents giving a combined percentage of 43 percent living with two 

parents. Table 17 shows the family circumstances of activity centre 

students in 1982 and 1987. 

Table 17 Family Circumstances of Activity Centre Students 

Percentage 
Family Circumstances 

1982 Sample 1987 Sample 

Living with both natural parents 23 ) ) 
) 43 }' 22 

Living with adoptive parents 20 ) ) 

Living with one parent 53 67 

Long term Foster/Family Home 3 11 

Total Number of Students 30 18 
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Comparing the 1987 activity centre sample with the 1982 activity 

centre sample we find significantly fewer students living in two 

parent families (22 percent compared with 43 percent). There are 

more students living in one parent families as one would expect 

from the previous data and also more students (11 percent compared 

with 3 percent) living in long term Foster or Family Homes of the 

Department of Social Welfare. 

Eight students (44 percent) were living in circumstances where 1 in 

laws 1 or extended family members were also living in the family 

home. 

Parents were asked in the Parent Questionnaire the question: 

11 Have there been any problems (separation, violence, ongoing 

friction) between the parents? 11 

Three of the sixteen parents responded 1 Yes 1 and thirteen 1 No 1
• 

However of the thirteen who said 1 No 1
, six were in family circum

stances where the father was not, or never had, lived with the family. 

The parents were also asked the question: 

11 Might this have unsettled the child? 11 

As expected three parents responded 1 Yes 1 (18.75 percent) and thirteen 

responded 1 No 1 (81.25 percent). 

Family Size 

According to information from the sixteen parents interviewed the 

mean number of children per family was 2. 69 compared with a mean 
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fnumber of children per family in 1982 of 5.1. The mean number 

of children for Maori families in 1982 was 6. 4 whereas in 1987 it 

was 2. 73. In 1982 the mean for P akeha families was 4. 0 and the 

one Pakeha family in the 1987 activity centre sample had two children. 

These results are summarised in Table 18. 

Table 18 Mean Number of Children Per Family for 
1982 and 1987 Activity Centre Samples 

Mean Number of Children Per 

1982 Sample 1987 

P akeha Families 4.0 

Maori Families 6.4 

Total Families 5. 1 

Number of Families 13 in Sample 

Family 

Samp,le 

2.0* 

2.73 

2.69 

16 

*one family only in sample 

This data shows that the family size (as judged by the mean number 

of children per family) of the 1987 activity centre sample was mark

edly lower than that of the 1982 activity centre sample. It is 

not possible from the data to suggest any reasons for this decrease 

i n f am il y s i z e . 

Housing 

All sixteen parents interviewed described themselves as living in 

a house. Eleven families (69 percent) reported they owned their 
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home and five families reported they were living in rented accommo

dation (31 percent). 

In 1982 the survey of activity centre parents found five out of 

twelve families were living in rented accommodation (42 percent) 

and that in each instance the parents were either receiving a welfare 

benefit or were on the lowest socio-economic level. 

However in the 1987 activity centre sample it was found that in 

four of the five cases where families were living in rented accommo

dation, at least one parent was employed. By comparison, of the 

eleven families who reported they owned their home only two of the 

parents were employed. The rest were on a welfare benefit of some 

sort. 

Those living in rented accommodation in 1987 had lived at their 

current address for an average of 4.2 years (compared with 4.0 years 

in 1982) and those who owned their own home had been living at their 

current address for 10.6 years (compared with 12.0 years in 1982). 

The average number of bedrooms in the family home, whether rented 

or owned, was three. 

There is a remarkable similarity between the two activity parent 

samples in terms of number of years living at their current address 

but the two samples are markedly dissimilar in terms of home ownership 

patterns and employment. It is not possible to suggest reasons 

for this latter findings from the available data other than to comment 

that being dependent on a welfare benefit is obviously no impediment 

to home ownership. 
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Parent's Occupation 

Table 19 contains data of activity centre students' fathers occupation 

and Table 20 data of mothers occupation. 

Table 19 Activity Centre Student Fathers Occupation (1987) 

Occupation Percentage Number 

Not Known 37.5 6 

Beneficiary 18.8 3 

labourer 12.5 2 

Prison 6.3 1 

Engineer 6.3 1 

Community Worker 6.3 1 

Forman 6.3 1 

Rigger 6.3 1 

Total 100.0 16 

Six fathers ( 37. 5 percent) were reported to be working and they 

were employed in a wide range of occupations. Three fathers (18.8 

percent) described themselves as Beneficiaries. One father was 

reported as being in prison. A large percentage ( 37. 5 percent) 

of fathers' occupations were not known. This may be because the 

fathers had never lived with the family or they may have left the 

family home some time ago and the mother no 1 onger had knowledge 

of his present occupation. All fathers were Maori. 
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Table 20 Activity Centre Student Mothers Occupation (1987) 

Occupation Percentage Number 

Solo Mother 25.0 4 

Beneficiary 12. 5 2 

Housewife 25.0 4 

Deceased 12.5 2 

Kitchen Hand 6.25 1 
~ 

Part Time Cleaner 18.75 3 
~ -- . 

Total 100.0 16 

Fifteen of the sixteen mothers in the sample were Maori. The one 

Pakeha mother was a 'Solo Mother'. Only four of the sixteen mothers 

were employed (25 percent) and three of these were employed as 'part 

time cleaners'. Two of the mothers who described themselves as 

'housewives' had husbands who were working and the other two had 

husbands who were beneficiaries. Six of the mothers (37.5 percent) 

were either beneficiaries or solo mothers. 

In 1982 only four of the thirteen mothers interviewed were not working 

( 31 percent). Two of these mothers were receiving the Domestic 

Purposes Benefit and two were full time housewives whose husbands 

were working. The remaining nine mothers (69 percent) were all 

employed. The situation in 1987 is markedly different with only 

four mothers working (25 percent) and six mothers (37.5 percent) 

describing themselves as solo mothers or beneficiaries. 

In response to the question "Are the parent/parents on a benefit?", 

eight or 50 percent of the 1987 activity centre parent sample said 
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1 Yes 1
• To the question 11 Have the parent/parents been on a benefit 

at any time 11
, eleven (68.75 percent) of the sample replied 1 Yes 1

• 

The data indicates marked differences between the 1982 and 1987 

activity centre parent samples. In 1982 more parents worked and 

there were fewer solo parents and beneficiaries. 

Parent Education 

Tables 21 and 22 pro vi de data on the 1987 activity centre students 1 

mothers and fathers school leaving age and qualification level on 

leaving school. No comparable information is available for the 

1982 activity centre parent sample. 

Table 21 1987 Sample Fathers School Leaving Age 

Age on Leaving Percentage Number 

15 years 6.25 1 

16 years 6.25 1 

17 years 18.75 3 

18 years 6.25 1 

Not known 62.5 10 

Total 100. 0 16 

Previous data has shown that several of the 1987 activity centre 

students I fathers have either never lived in the family home or 

have not done so for some considerable time. This factor along 

with several respondents who chose not to answer this question accounts 

for the very large percentage (62.5 percent) for when no leaving 

age data is available" 
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Information on qualification level on leaving school was more readily 

available. Eleven fathers (69 percent) left school with no formal 

qualifications, one gained University Entrance (6.25 percent) and 

no information was available for four fathers (25 percent). 

It would appear from Table 21 and the data on qualification level 

that most of the 1 not knowns' in Table 21 left school with no formal 

qualifications. 

Table 22 1987 Sample Mothers School Leaving Age 

Age on Leaving Percentage Number 

13 years 6.25 1 

14 years 6.25 1 

15 years 12.5 2 

16 years 25.0 4 

17 years 6.25 1 

18 years 6.25 1 

Not Known 37.5 6 

Total 100. 0 '16 

More detailed data is available regarding the 1987 activity centre 

students' mothers school leaving age. The range of leaving age 

was from thirteen years to eighteen years with six mothers (37.5 

percent) leaving school at ages fifteen and sixteen. Again no data 

was available for a large percentage of mothers (37.5 percent). 
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Fourteen mothers (87.5 percent) left school with no formal qualifi

cations, one gained School Certificate (6.25 percent) and no data 

was available for one mother (6.25 percent). 

Overall the data indicates that the parents of the 1987 activity 

centre students (a sample of sixteen) tended overwhelmingly to leave 

school with no formal qualifications. 

Parent's Attitude Towards the Activity Centre 

Parents of the 1987 activity centre students were asked in their 

questionnaire what was their initial reaction when it was suggested 

their child attend the activity centre. Thirteen of the sixteen 

(81.25 percent) stated their reaction was positive, one was negative 

(6.25 percent) and two did not remember (12.5 percent). When asked 

how they felt after their child had been attending for some time 

fourteen (87.5 percent) felt positively towards the activity centre 

and two (12.5 percent) did not respond. 

a negative fashion. 

No parent responded in 

This compares with eleven of thirteen parents (85 percent) in 1982 

who felt positive about the activity centre after their child had 

been attending for some time. It appears from this data that the 

percentages of parents with positive feelings towards the activity 

centre are very similar in 1982 and 1987 and that there is an overall 

positive parental attitude towards their children attending the 

activity centre. 



Suspension, Referring Schools, Length of Attendance 

and Leaving Destinations 

Suspension 
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The 1982 study of activity centre students clearly showed that 

the majority of students attending an activity centre had been 

suspended from school. A similar trend is obvious in 1987. The 

sex and race ratio of students attending an activity centre is 

determined in good part by who is suspended from secondary 

school. 

Analysis of records of the Rotorua High Schools' Board, a multi

school Board administering six local secondary schools, showed a 

total of seventy-two students suspended in 1986. Up to August 

1987 sixty-four students had been suspended. 

Table 23 shows the data regarding Indefinite and Two or Three Day 

Suspensions for 1986 and 1987. 

Table 23 Suspensions in Rotorua Secondar~ Schools 1986 and 
1987 

1986 1987* 

Indefinite Suspension 20 10 

2 or 3 Day Suspension 52 54 

Total Suspensions 72 64 

*Up to and including August 

In 1986 a total of twenty students were indefinitely suspended 

and up to August 1987 a total of ten students had suffered the 

same fate. A further fifty-two pupils were suspended for two or 

three days in 1986 and in 1987 the figure was fifty-four. Table 
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24 shows the number of boys and girls who were suspended in the 

period under review. 

Table 24 Suseension b~ Sex in Rotorua Secondar~ Schools in 
1986 and 1987 

1986 1987 
Bo~s Girls Bo~s Girls 

Indefinite Suspension 7 13 7 3 

2 or 3 Day Suspension 19 33 31 23 

Total Suspensions 26 46 38 26 

This table shows that seven boys were indefinitely suspended in 

1986 and a further nineteen received two or three day suspensions 

giving a total of twenty-six boys suspended in 1986. By 

comparison thirteen girls were indefinitely suspended and thirty

three given two or three day suspensions, a total of forty-six in 

the same period. 

Significantly more girls were indefinitely suspended or received 

two or three day suspensions than boys in 1986. However in 1987 

the situation was reversed with more boys being indefinitely 

suspended and received two or three day suspensions. 

Over the two year period it appears that the numbers of boys and 

girls being indefinitely suspended is approximately equal (14 

compared with 16) and a similar situation exists for two or three 

day suspensions (50 boys compared with 56 girls). 

Previous data has shown that in the same period there were almost 

equal numbers of boys and girls attending the activity centre (13 

compared with 12) so it appears that the sex ratio of students at 
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the activity centre reflects the sex ratio of suspensions from 

schools in Rotorua during the period July 1986 to August 1987. 

Due to the lack of data it was not possible to complete a similar 

analysis by race. The information contained in the supervision 

records was insufficient with such information as race, specific 

reason for suspension and alternative educational placement often 

unavailable. This situation was the same as that found by 

Galloway and Barrett in 1982 who stated that there were 

"weaknesses" in the procedures for recording suspension from 

school. Details such as student's age, ethnic groups and sex were 

frequently lacking as was information about the behaviour leading 

up to the suspension which was often couched in the words of the 

Act for example, the student "has been guilty of incorrigible 

disobedience"! 

A breakdown of suspension data by schools is contained in the 

Appendicies. 

Referring School 

A total of twenty-eight 

Awhina since July 1986. 

students have been given a 'Trial" at 

This means that the student attends for 

one month at the end of which a decision is made whether or not 

to permanently enrol the student. Table 25 contains details of 

which schools successfully referred students to the activity 

centre. 



Table 25 Schools Successfully Referring Students to Awhina 
High School in 1986 and 1987 

Referring School 

Western Heights High School 

Rotorua Boys' High School 

Rotorua Girls' High School 

Rotorua Lakes High School 

Visiting Teacher/DWS 

Number of Students Referred 

7 

7 

9 

0 

5 
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Western Heights High School is a large (1200 pupils) 

co-educational secondary school, Rotorua Boys' High School has 

800 pupils, Rotorua Girls' High School 800 pupils and Rotorua 

Lakes High School, another co-educational school has 800 pupils. 

The most striking result here is that one school, Rotorua Lakes 

High School, has not referred any students while the other three 

have done so in almost equal numbers. However, a closer 

examination of the student's referral documentation showed that 

six students who have been given a tri~l at Awhina High School 

had previously attended Rotorua Lakes High School. In each case 

the students had been suspended from R.L.H.S. and had either been 

enrolled at another local secondary school or had been placed 

under the care of the Department of Social Welfare. After a 

short period of attendance at their new school or short term 

placement in a Department of Social Welfare institution these 

students were referred to Awhina High School. In the case of 

students placed in a Department of Social Welfare institution and 

returning to live in Rotorua a referral to Awhina High School was 
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made through the Visiting Teacher. 

Examination of the referrals documentation of these students 

referred from Rotorua Girls' High School showed that none had 

been indefinitely suspended although several had received two or 

three day suspensions. 

In the period under examination no students were referred to 

Awhina High School from the local Integrated Catholic School. 

Length of Attendance 

The average stay at Awhina High School in the period under study 

(July 1986 to August 1987) was 6.8 months, the longest stay was 

fourteen months and the shortest was three days. Of the eighteen 

students who completed the student questionnaire the average stay 

was 6.9 months. 

Of the fifteen students enrolled in 1986, six still remained on 

the roll. The average stay of these six students was 12.7 

months. The average stay of students enrolled in 1987 and still 

remaining on the roll was 3.8 months (this average was lowered 

due to six students having been enrolled within the last three 

months). 

For girls 

5.2 months. 

the average stay was 8.9 months and that of boys was 

Table 26 shows the average length of stay of pupils 

from referring schools and agencies. 
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Table 26 Average Length of Attendance by Pupils from the 
Referring Schools and Agencies 

Referring School or Agency 

Western Heights High School 

Rotorua Boys' High School 

Rotorua Girls' High School 

Rotorua Lakes High School 

Visiting Teachers/DSW 

Average Length of Attendance 

5.6 months 

5.7 months 

7.9 months 

0 months 

4.2 months 

The school with the longest average length of attendance by 

students who were referred to the activity centre was R.G.H.S. 

with an average length of stay of 7.9 months. Those pupils with 

the shortest average length of attendance were those referred by 

the Visiting Teacher and/or the Department of Social Welfare. 

Students referred from W.H.H.S. and R.B.H.S. had a remarkably 

similar average length of stay. No students were referred to the 

activity centre from R.L.H.S. 

One explanation for the shorter average length of attendance of 

students referred by the Visiting Teacher/Department of Social 

Welfare is that they had displayed more extreme disruptive 

behaviours or were more delinquent prior to their referral to the 

activity centre. Four of the five students had been placed in a 

Department of Social Welfare institution prior to being referred 

to the activity centre. Perhaps the emotional state of these 

students was such that they were unlikely to succeed in any 

educational environment without intensive support. One of these 

students was indefinitely suspended from the activity centre for 

drug related behaviour and two others were placed under the long 

term residential care of the Department of Social Welfare at 
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Kohitere Training Centre as a result of their offending, out of 

school hours, during the period they were enrolled at the 

activity centre. 

Rotorua Girls' High School, whose referred students had the 

longest average stay at the activity centre, tended to refer 

students only after careful consideration of their suitability 

for attendance at the activity centre. A further factor was that 

while their referred students may have been suspended for two or 

three days prior to enrolment only two had been indefinitely 

suspended. This suggests that the degree of disruptiveness of 

their students was not as high as that of students referred by 

the Visiting Teacher and/or the Department of Social Welfare. 

Rotorua Girls' High School also attempted to refer students 

before they reached a major crisis at school so that referral to 

the activity centre was seen as a positive move by the student 

and family. The average age of students referred from R.G.H.S. 

was somewhat younger than students referred by other schools and 

agencies. 

Destination of Students Leaving the Activity Centre 

A total of eleven students had left Awhina High School between 

July 1986 when it opened, and August 1987 when this study was 

undertaken. A breakdown of destinations is as follows: 

Department of Social Welfare Long Term Residential Care 2 

Work Skills Programme 2 

Left town and changed school 1 

Education at Home (Enrolment with Correspondence School) - 1 

Drug Rehabilitation Programme 1 

Unemployed 3 

Full Time Employment 1 
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Summary and Discussion 

the most important findings shall be summarised 

and possible reasons offered as to why they may 

1 A total of twenty-eight students had been given a trial at the 

activity centre during the period July 1986 to August 1987. 

Of these twenty-seven were Maori. In the 1982 study of 

activity centres, Polynesian (mainly Maori) and Pakeha 

students were equally represented, fifteen each, but the 

comment was made that Maoris were over-represented as they 

make up only about ten percent of the New Zealand population. 

In the 1987 

the students 

study of activity centre students 96 percent of 

were Maori. To say that they were over-

represented would seem an understatement. 

These figures are representative of the referral pattern to 

the activity centre in the 1986/87 period. In this time only 

three Pakeha students were referred to the activity centre and 

two of these students were placed into alternative programmes 

before they could take up their trial. The third student has 

been attending for fourteen months. 

Possible 

following. 

population 

Zealand. 

reasons for this over-representation include the 

Rotorua has a high proportion of Maoris in its 

(40 percent) compared with other urban areas in New 

However, this fact alone does not account for the 
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over-representation although it might account for a more equal 

representation of Maori and Pakeha. 

There is a high percentage of Maori students in local 

secondary schools, varying from 27 percent to 45 percent but 

while this may go some way towards accounting for the over

representation it does not account for the fact that twenty

seven out of twenty-eight students ever given a trial have 

been Maori. 

Another possible reason may be that Maori students have more 

difficulty coping with the school curriculum hence they may 

come to notice of teachers, counsellors and administrators 

more readily and their chances of referral to a school 

believed to be more appropriate may increase. 

Other possible reasons include a different value system 

towards education by Maori students and their families leading 

to these students coming to the notice of the school 

hierarchy, an internal structure within local secondary 

schools which maximises the chances of a Maori student being 

referred or that Awhina High School may be perceived as a 

'Maori School'. 

This may have occurred as a result of the selection of the 

first students to be given a trial at Awhina. When the school 

was in a position to take its first students in July 1986, 

there was a 'backlog' of suspended students to choose from. 

All but one of these students were Maori and it was the policy 

of the Awhina Referrals Committee to accept the students with 
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the highest priority,. Priority was determined by a 

combination of the extent to which a student was 'at risk', 

their age and their suitability for the activity centre 

programme. These latter two factors were concerned with 

maximising resource use and gaining maximum benefit from the 

programme. It was the policy of this Committee to choose 

where possible younger students who would attend Awhina for a 

longer period thus enabling them to get maximum benefit and 

only students who it was felt would benefit from the 

programmes were accepted. Since all but one of the students 

referred at that time were Maori the school began with a roll 

of younger Maori students, with the exception of the only 

Pakeha referral who was accepted for a trial as she fitted the 

criteria for selection. 

Those responsible for referring students to the activity 

centre, in effect the Guidance Counsellor and Principal, from 

the local schools may have come to perceive the activity 

centre from that time forth to be a particularly appropriate 

educational placement for Maori students causing concern. 

This may or may not have been a conscious decision but once 

this practice was underway it would have been difficult to 

reverse. 

Whether the reason for the over-representation of Maori 

students at the activity centre is any one, or a combination 

of these suggested reasons, has been impossible to deduce from 

the available data. The real reason may well be one that has 

not been considered. 
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2 The ratio of boys to girls in 1987 differed to that in 1982. 

In 1982 there were more boys than girls (19 compared with 11) 

in the activity centre sample but in 1987 the ratio was almost 

equal (13 compared with 12). United Kingdom studies prior to 

1982 showed that an imbalance in favour of boys was to be 

expected as more boys were suspended and boys made up a higher 

percentage of the delinquency statistics. 

In 1987 activity centre sample data is contrary to this trend. 

It would appear that the sex ratio at the activity centre 

reflects the sex ratio of suspensions from local secondary 

schools. The data for the 1987 sample was for the period July 

1986 to August 1987 and thus reflects the suspension data for 

the years 1986 and 1987. 

In 1986 more girls than boys were suspended (46 compared with 

26) but in 1987 (up to August) the opposite occurred with more 

boys than girls being suspended (38 compared with 26). It 

would appear that the almost equal sex ratio at the activity 

centre reflects the trend over two years for approximately 

equal numbers of boys and girls to be suspended. This is 

particularly true in the case of indefinite suspensions. 

In 1986 thirteen girls were indefinitely suspended compared 

with seven boys, almost double, but in 1987 (up to August) 

seven boys had been indefinitely suspended compared with three 

girls, again double the number. 

Since the great majority of students attending the activity 

centre have either been indefinitely suspended or had been 
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or three days prior to referral it would 

sex ratio reflects the sex ratio of 

suspensions. While the ratio of boys to girls may vary in any 

one year (in 1986 there were more girls attended the activity 

centre than boys) it appears that over a period of two years 

this ratio will equal out (more boys have been given trials at 

Awhina than girls in 1987). 

A further factor may be the desire of the staff at the 

activity centre and the Referrals Committee to keep where 

possible a balance of the sexes for reasons of special 

adjustment. This is a deliberate policy but it is not the 

major factor in any one referrals chance of success. If the 

Referrals Committee had to choose between candidates of equal 

strength they would choose the one who would ensure a more 

equal balance of sexes. 

Whatever the reasons the sex ratio at the activity centre in 

1987 was different to that of the activity centre sample in 

1982. While there is insufficient data available to postulate 

definite reasons for this it seems reasonable to assume that 

the sex ratio at the activity centre studied in 1987 reflects 

the sex ratio of suspensions from local secondary schools over 

time. 

3 The age on referral of activity centre pupils in 1987 was 

younger than that of the 1982 sample. In 1987 the mean age on 

referral was 14 0/12 years whereas in 1982 it was 14 9/12 

years. 
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This was due to a deliberate policy by the activity centre 

staff and Referrals Committee involved in the 1987 study to 

choose where possible younger students in order to maximise 

resource use and give maximum opportunity to affect positive 

change in their students. Previous experience in New Zealand 

activity centres has shown that students leave soon after 

their fifteenth birthday, or at the latest at the end of the 

year in which they turn fifteen. Given the choice between 

working with a student who would potentially be attending the 

activity centre for a minimum of one year or one who would 

potentially be attending for one term, the staff and Referrals 

Committee of the 1987 activity centre opted for the former as 

they believed it represented the best use of available 

resources. 

4 The fact that the mean age on referral to the activity centre 

in 1987 was 14 0/12 years compared with 14 9/12 years in 1982 

indicates that pupils are corning into conflict with the 

education system at an earlier age. If this is true it would 

appear that in a five year period (1982 to 1987) the mean age 

on referral to an activity centre has decreased by nine 

months. It is not possible to deduce reasons for this from the 

available data. 

Reasons for Referral 

5 The most frequently noted reasons for referral by the students 

themselves were truancy and/or school refusal, having 

difficulty getting along with other pupils, having difficulty 

with schoolwork, 

get along with 

being disruptive or aggressive, inability to 

a particular teacher, dislike of a particular 

subject and unable to cope with ordinary lessons. 
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For the most part these reasons are concerned with schoolwork 

or school teachers. The most important reason noted by 

students in 1987 was truancy/school refusal which would seem 

to be a symptom rather than a reason. The next two most 

important reasons were 'inability to get along with a 

particular teacher' and 'disruptive or aggressive'. Again it 

is not possible to posit definite reasons why this might be 

from the available data. 

What is clear is that from the perspective of the referred 

students it is schoolwork and school teachers that cause their 

problems. It is also clear from the student data, the 

educational psychologists and the referring school's data that 

these students truant from school or even stop attending. From 

the data it was not possible to establish what in particular 

about the school work and school teachers bothered the 

referred students. This is an area that warrants further 

study. 

In comparing the boys and girls in 1987 in terms of reasons 

for referral the only striking dissimilarity was the high 

percentage of girls who mentioned fighting as a reason (girls 

50 percent compared with boy 12.5 percent). In 1982 more boys 

gave this as a reason than girls and in 1982 there were marked 

differences in the reasons given for referral by boys and 

girls. 

It would appear from the 1987 data on fighting that girls are 

becoming more aggressive than boys. However, due to the size 

of the sample this cannot be stated with any degree of 

certainty. 
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Finally it is interesting that the reasons given by the 

educational psychologists reflected the reasons given by the 

referred students themselves (disruptive, poor attendance, 

school refusal, poor progress, not coping in a large school). 

It is reasonable to assume that the reasons given by the 

educational psychologists would be those given to them by the 

referring schools, which in turn would emanate from the 

classroom teachers. This large degree of agreement indicates 

that the referred students were both aware of the reasons why 

there were unsuccessful in their referring school and why they 

had been referred from that school. 

Ability Level 

6 There was a strong tendency for the 1987 activity centre 

sample to score less well on the verbal scale of an I.Q. test 

than on the performance scale. Furthermore when compared with 

the 1982 activity centre sample where both boys and girls 

scored at a good average level on the performance scale but at 

a below average level on the verbal scale, the 1987 activity 

centre sample had below average levels on both the performance 

scale and the verbal scale. 

It is not possible from the data to give reasons for this 

deterioration in I.Q. subscale scores from 1982 to 1987. 

However, possible reasons for the depressed verbal scale 

scores include adverse environmental experiences (poor 

attendance at school and a general lack of linguistic 

stimulation in the home) combined with a bias in the test 

items in favour of Pakeha middle class society. Whatever the 

reasons, poor verbal ability is likely to present these 
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students with considerable difficulty in coping with the 

curriculum and this was one of the reasons most often 

mentioned by students for why they were referred to the 

activity centre. 

The average full I.Q. scores of the activity centre samples 

were lower in 1987 than in 1982, both for boys and girls 

(1987, 80 compared with 94 and 1982, 84 compared with 96) and 

for the whole sample (1987, 84 compared with 1982, 94). This 

shows a drop of 11 I.Q. points in activity centre samples over 

five years. 

In the 1987 sample the boys' average I.Q. scores were well 

below those of the girls (Verbal scale 69 compared with 82; 

Performance scale 79 compared with 88; Full scale 80 compared 

with 84). In 1982 the mean full scale I.Q. of Maori students 

was 92 and for Pakehas it was 97, but in 1987 the mean full 

I.Q. score of Maori students had fallen to 83. No mean full 

I.Q. scores were available for Pakeha students. 

This data indicates clearly that the ability level of activity 

centre students has fallen sharply since 1982. It also shows 

that less able students are being referred to the activity 

centre in 1987. This data is reinforced by the data from 

Educational Psychological Service Reports (other than I.Q. 

test results) which showed that only 24 percent of the 1987 

activity centre sample was in the 'broadly average' ability 

level range while 76 percent lay in the low average/slow 

learner ability level range. It is clear that in 1987 less 

able students are over-represented in the activity centre. 
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Reading Ability 

7 In 1987 68 percent of the activity centre sample had a reading 

age at least three years behind their chronological age 

compared with 50 percent of the 1982 activity centre sample. 

Boys in particular had a reading problem with 77 percent 

having a reading age at least three years behind their 

chronological age (girls 58 percent). A similar pattern was 

found in 1982 when 63 percent of the boys were three years 

behind compared with 27 percent of the girls. 

It is obvious that the reading ability of students referred to 

activity centres has declined in the five years from 1982 to 

1985 based on the above data. The situation was disturbing in 

1982 when 50 percent of the activity centre sample (thirty 

students) were three years behind but in 1987 the percentage 

is 68 (in a sample of twenty-five students). These sample 

sizes are sufficiently large for the results to be 

significant. 

The same situation applies in the case of the boys' reading 

level data. Markedly more boys than girls have problems with 

their reading in 1987 and the same applied in 1982. However, 

the percentage of boys having difficulty with reading has 

increased markedly (77 percent from 63 percent). The greatest 

percentage increase however, was the girls having a reading 

age three years behind their chronological age, from 27 

percent in 1982 to 58 percent in 1987. 

It is possible there is a link between the lower average I.Q. 

score of the 1987 activity centre sample and the deterioration 
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in the reading ability level of the students as there would 

appear to be a link (Rutter et al 1970) between low verbal 

scale I.Q. scores and reading deficits. 

Problems with reading would appear not to be a phenomenon only 

of activity centre students. The Progressive Achievement Test 

results of the third form students at Rotorua Lakes High 

School (some 201 students) showed that 78 percent had a 

vocabulary reading age of under eleven years. In 1986, 53 

percent of 205 students fell into that bracket. (Rotorua High 

Schools Board Minutes as reported in the Rotorua Daily Post on 

May 20th 1987). Other Rotorua secondary schools reported 

similar problems although exact data was not available. It 

appears as if Rotorua schools have a serious problem regarding 

the reading ability of their students. 

A combined meeting of representatives from all local schools, 

Primary and Secondary, professional groups and helping 

agencies was held in June 1987 to discuss the problem of 

students with reading deficits but there was little agreement 

regarding the extent of the problem, possible causes and 

proposed solutions. Secondary schools were in agreement that 

a serious problem existed but no solution could be found. 

Approaches were made to the Department of Education and the 

Minister of Education but their responses were not encouraging 

regarding the provision of extra resources within the 

secondary schools. The situation regarding the reading 

ability level of third form students in Rotorua is one which 

warrants further study. 
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What we are left with is a situation where the great majority 

of activity centre students, and in particular boys, have a 

reading age at least three years behind their chronological 

age. The reasons for this are unclear but what is clear is 

that these students will have, and did have in the past, 

difficulty coping with the secondary school curriculum. 

Furthermore as Galloway and Barrett stated in 1982 the 

disruptive behaviour of these 

response to the frustration 

educational failure. 

Offending 

students may have been a 

associated with continual 

8 Of the 1987 activity centre sample 100 percent of the boys and 

90 percent of the girls had been in trouble with either the 

Police or the Department of Social Welfare. One hundred 

percent of the boys had been to Court as had 50 percent of the 

girls. However, when compared with the 1982 activity centre 

sample less were involved with the Department of Social 

Welfare (50 percent compared with 83 percent). The boys in 

the 1987 sample had offended more often than the girls, the 

most common offence for boys being burglary. This was also 

the case in 1982,. Overall the 1987 sample were more 

delinquent than the 1982 sample with 100 percent of the boys 

having been to Court (compared with 68 percent in 1982) and 55 

percent of the girls having done likewise (compared with 50 

percent). 

It is not 

the 1987 

counterparts. 

from the available data to establish why 

was more delinquent than their 1982 

possible 

sample 

The 1982 sample were considered to be a highly 
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delinquent group by Galloway and Barrett and the data from the 

1987 sample indicates clearly that the degree of delinquency 

of the activity centre students has increased even further. 

Possible reasons for this high level of offending and 

delinquency include a stressful home environment (low income, 

high unemployment, large families) coupled with a lack of 

parental supervision, increased opportunity for offending due 

to truancy and school refusal and adoption of an anti-social 

value system. It is noteworthy that a large number of the 

1987 activity centre sample (approximately one third) 

consider themselves affiliated in some way with one of the 

high profile ethnic groups (Black Power or Mongrel Mob). While 

this certainly does not include active membership, or even 

'prospecting', it does include active support and an espoused 

belief in their value system. For many of these students 

membership of a gang is their only long term goal. 

One possible reason for the lesser percentage involved with 

the Department of Social Welfare in 1987 compared with 1982 is 

the advent of Maatua Whangai. Where previously students may 

have been placed under the supervision of the Department of 

Social Welfare or even been institutionalised for a time, now 

they are more likely to come under the umbrella of Maatua 

Whangai. In brief this agency utilizes the extended family to 

provide support and children causing concern are placed in the 

care of family members under the supervision of a Maatua 

Whangai officer. 
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Seven of the eighteen students who completed the student 

questionnaire in 1987 either were, or had been, under Maatua 

Whangai care. 

Within Rotorua, as in most urban centres, there has been a 

proliferation in the numbers of helping agencies and 

organisations. Many of these groups provide after school 

activities, family support and counselling and undertake to 

supervise Community Work sentences for young people. These 

groups also have tended to take a role which previously had 

been undertaken by the Department of Social Welfare and six 

students in the 1987 activity centre sample were involved with 

them in some way. Some families and students were involved 

with Maatua Whangai, helping agencies and in some cases the 

Department of Social Welfare also. 

It is not possible from the available data to determine why 

boys offended more often than girls but this was also the case 

in 1982. 

Health 

9 The results of the Mooney Problem Check List are too numerous 

and complicated to summarise easily, however, several points 

stand out. The 1987 activity centre sample reported markedly 

fewer problems than their counterparts in 1982 but reported 

considerably more than students from the control group. The 

1987 sample also had a markedly higher mean number of reported 

problems on the Health and Personal Development subscale of 

the MPCL than did the students in the control group (7.06 

compared with 3.89). The same pattern occurred when the data 
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was analysed by sex, the 1987 sample reported less problems 

than the 1982 sample but more than the control group. However, 

in both the 1987 and 1982 activity centre samples the boys 

reported considerably fewer problems than the girls (1987 boys 

40.3, girls 57.8; 1982 boys 63, girls 83). It is interesting 

that in the control group the boys reported a similar number 

of problems to the girls (boys 36.8, girls 35.7). The same 

trend is found with the Hand PD subscale of the MPCL data. 

Examining the data by ethnic group shows that overall the 

Pakeha students had fewer problems than the Maori students on 

both the complete checklist and the Hand PD subscale. Again 

the 1987 sample had fewer problems than the 1982 sample but 

more than the control group, except in the case of Maori boys 

where the results for the 1987 activity centre sample and the 

control group were similar. 

Overall it appears that the 1987 activity centre sample had 

fewer problems using the criteria of the MPCL than did their 

counterparts in 1982 but their overall rate of reported 

problems was high in comparison with the control group. The 

fact that the activity centre students in 1987 reported more 

problems, considerably more in fact, than did the control 

group may be a factor in their referral to the activity centre 

as it may have affected their performance at school and may 

have been a factor in their delinquent behaviour. 
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10 The data from the Personal Health Questionnaire gives two 

types of information. Firstly, it indicates the level of 

student health in special areas and shows the level of student 

awareness of these and secondly the data is an indicator of 

the possibility of clinically significant psychiatric disorder 

in the future. 

The data shows that the psychiatric outlook for the 1987 

activity centre sample is not good. A score of six problems 

out of twenty-three indicates a high probability of suffering 

clinically significant psychiatric disorder in the future. The 

mean score of the whole 1987 sample was 8.8, with the boys' 

mean being 5.9 and the girls' mean being a very high 11.3. 

~Jh i 1 e it is acknowledged that the sample are not very large 

(boys 13, girls 12) this data is disturbing especially the 

girls data. 

Overall there was a high rate of reporting of individual items 

indicating a high level of student awareness of health 

problems and a high incidence of specific health concerns. 

Fifty percent of the whole sample reported headaches, 61 

percent reported being tired most of the time and 56 percent 

reported sleep problems. 

Information from this Health Questionnaire was supported by 

data from the H and PD subscale of the MPCL of which nine 

items related specifically to physical health. This data 

showed that although the 1987 sample was healthier than the 

1982 sample, they were still not particularly healthy. The 

educational psychologists in their questionnaire were asked if 
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the activity centre students were constitutionally vulnerable 

and 33 percent responded affirmatively. 

Analysis of data from the student interviews showed that 61 

percent had been in accidents and 56 percent had been 

seriously ill. This data was verified by the results of the 

Parent Questionnaires. It was not possible from the responses 

to the student and parent questionnaires to establish how 

serious the accidents or illnesses had been. 

Taking all this data into account it appears that the 1987 

activity centre sample was healthier overall than their 

counterparts in 1982 while not being in good health 

themselves. It was not possible to establish reasons for this 

from the data but some possible reasons may be as follows. 

Activity centre parents may not have the financial resources 

to provide adequate health care and they may not be aware of 

the opportunities available for health care within the 

community. They may not have adequate knowledge to recognise 

health problems before they become serious or the level of 

supervision may be such that problems occur and nobody 

suitable is available to give the necessary care. 

It is acknowledged that there is a need for health education 

and facilities for identified 'at risk' groups within society, 

mainly low income and lower socio-economic groups. Perhaps 

the fact that the majority of the 1987 activity centre sample 

came from these groups is a factor in their low level of 

physical and mental health. 
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Family Circumstances 

11 Only 22 percent of the 1987 activity centre sample were living 

with both parents compared with 43 percent of the 1982 sample 

who were doing so. Sixty-seven percent of the 1987 sample 

were living with one parent compared with 53 percent in 1982. 

Eleven percent were living in Department of Social Welfare 

Foster and Family homes. 

These statistics are very disturbing and may go some way 

towards explaining the problems the activity centre students 

reported with their education, health and behaviour. While 

living with one parent may not necessarily disadvantage a 

child it may under certain circumstances do so. One obvious 

example is the lack of a role model, either mother or father, 

and there may be problems with supervision, discipline and 

control. If the parent has a partner, or a succession of 

partners, whether short or long term, this may have the effect 

of unsettling the child. There may also be problems with 

finances. 

While one cannot 

disadvantaged in 

assume that single parent children are 

any way the fact that 67 percent of the 1987 

activity centre sample were from single parent homes indicates 

that it could be a factor in their referral to the activity 

centre. 

Also of interest is the fact that in the five years from 1982 

to 1987 the percentage of activity centre students living in 

two parent homes has decreased from 43 percent to 22 percent. 
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12 The mean number of children per family in 1987 was 2.69 when 

in 1982 it was 5. 1. In 1982 the mean number of children per 

Maori family was 6.4 while in 1987 it was 2.73. The mean 

number of children per family in 1987 is markedly lower than 

in 1982 but it was not possible from the data to explain this 

decreased. 

13 Sixty-nine percent of the 1987 activity centre sample's 

parents owned their own home while 31 percent lived in rented 

accommodation. In 1982 42 percent of the activity centre 

sample's parents lived in rented accommodation. 

It is interesting that four of the five families living in 

rented accommodation in 1987 had at least one parent working 

while of the eleven who owned their own home only two of the 

parents were employed. The rest of the families who owned 

their own homes had the breadwinner on a benefit. It would 

appear from this data that home ownership is easier for those 

on a benefit than for those working. However, the small 

sample size (sixteen parents were interviewed) precludes any 

conclusions being drawn. 

14 Employment statistics for the fathers of activity centre 

students in 1987 were difficult to gather as many students did 

not have fathers in the home. Thirty-seven percent of the 

fathers were employed, 19 percent were on a benefit and no 

information was available for the balance. 

Twenty-five percent of mothers were employed mainly part time, 

25 percent were housewives and 38 percent were beneficiaries 
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or solo mothers. By comparison in 1982 69 percent of the 

activity centre students' mothers were working and of the 

balance 15 percent were beneficiaries or solo parents. In 

response to a question in the parent interview in 1987, 69 

percent of parents said they were either on a benefit, or had 

been at some time. 

The 1987 activity centre student's parents are markedly 

different to their counterparts in 1982 in terms of 

employment. Most obvious is the larger percentage (38 percent 

compared with 15 percent) who were beneficiaries or solo 

parents and the much smaller percentage in employment. 

Suspensions, Referring Schools, Length of Attendance and Leaving 

Destinations 

15 A total of seventy-two students were suspended in 1986 from 

Rotorua secondary schools, twenty of these indefinitely. Up to 

August 1987 sixty-four students had been suspended, ten of 

them indefinitely. 

In 1986 more girls than boys were suspended and almost double 

the number of girls were indefinitely suspended than boys 

(thirteen compared with seven). This situation was reversed 

in the period up to August 1987 with more boys than girls 

being suspended and double the number of boys (seven compared 

with three) being indefinitely suspended. 

It appears no long term trend is apparent regarding 

suspensions (see Tables 23 and 24) and that over time 

approximately equal numbers of boys and girls are suspended 
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either for two or three days or indefinitely. Due to the 

sketchy information available regarding suspension from school 

it is difficult to do anything other than present data of 

numbers and sex. 

Galloway and Barrett (1982) made the same comment, noting 

"weaknesses" in the procedures for recording suspension from 

school and the experience of this study supports their 

conclusion. Suspension from secondary school would appear to 

be an area deserving more detailed study since little is known 

about who is suspended and why. As only a few students who 

are suspended are ever referred to an activity centre the 

destinations of suspended student is mainly unknown. If more 

were known about the causes of suspension from school and if 

more detailed information was available about who was being 

suspended then more appropriate provision could be made for 

these students. 

16 Three Rotorua secondary schools each referred approximately 

equal numbers of students to the activity centre while the 

Visiting Teaching in conjunction with the Department of Social 

Welfare successfully referred slightly fewer students. Two 

Rotorua secondary schools each referred no students, the local 

Integrated secondary school and a co-educational school. 

However, it is noteworthy that four of the five students 

referred by the Visiting Teacher in conjunction with the 

Department of Social Welfare had been suspended from the 

co-educational secondary school that made no referra 1 s. In 

each case the student had been under the care of the 
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Department of Social Welfare and had been in 'Residential 

Care' for a period of time either before or after their 

suspension from school. In line with the Department of Social 

Welfare's policy of providing care in the client's home 

district these students were successfully referred to the 

activity centre. 

There has since been a change of principal at the 

co-educational secondary school involved (August 1987) and the 

first referral has since been made. 

17 The average period of attendance at the activity centre under 

study in 1987 for all students who had ever attended was 6.8 

months, the longest period of attendance was fourteen months 

and the shortest was three days. The average period of 

attendance of the students attending at the time of the study 

was 6.9 months. 

Data indicates that the referring school with the longest 

average period of attendance was Rotorua Girls' High School 

who pursue a policy of referring students before they are 

indefinitely suspended and only after careful screening for 

suitability. Those students referred by the Visiting Teacher 

in conjunction with the Department of Social Welfare had the 

shortest average period of attendance but this is to be 

expected due to the highly disruptive nature of these students 

and the multiplicity of problems they faced at the time of 

their attendance. In two out of five cases these students 

left the activity centre for a period of long term residential 

care. 
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18 Since the activity centre under study had only been operating 

for fourteen months there was only limited data available 

regarding the destination of students leaving school. 

Two left for a period of long term residential care in a 

Department of Social Welfare institution, two entered a Work 

Skills programme, three became voluntarily unemployed and one 

went to each of the following; a new school in a new town, 

education at home through the Correspondence School, a drug 

rehabilitation programme, and full time employment. 

As yet the data does not allow conclusions to be made about 

trends in the destinations of students leaving the activity 

centre and thus remains an area for further study. 



Conclusions and Recommendations 

Students attending 

over-whelmingly Maori 

the activity centre 

with boys and girls 
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in 1987 are 

being equally 

represented and have a mean age on referral of fourteen years. 

The main reasons for referral were that the students truanted 

from or refused to attend their previous school, were disruptive 

or aggressive, unable to get along with a particular teacher and 

had difficulty with a particular subject. 

Students scored poorly on I.Q. tests with below average scores on 

both the verbal and performance subscales and the majority of 

students had a reading age at least three years below their 

chronological age. Overall the students were highly delinquent 

with almost every student having been in trouble with either the 

Police of the Department of Social Welfare. Offending rates were 

high for both boys and girls with burglary being the most common 

offence. 

The students reported a large number of problems facing them in 

their everyday life, with girls reporting more problems than boys 

and Pakeha students less than Maori students. Personal health 

data indicated that the students were not in good physical health 

and the mental health outlook for the students in the future was 

not good, particularly for the girls. 

While less than a quarter of students were living in two-parent 

families the majority had parents who owned their own home. 

Available data indicated that one third of fathers were working 

and that one third of the families were in receipt of a benefit 

of some sort. 
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The majority of the students came to the activity centre after 

being suspended from a local secondary school, remained for seven 

months and left school soon after their fifteenth birthday. 

The second aim of this study was to confirm or disconfirm the 

main conclusions of Galloway and Barrett's 1982 study, namely 

that students 

disadvantaged 

who attended activity centres were multiply 

in that they were educationally and 

constitutionally vulnerable and came from stressful and 

disadvantaged home circumstances. 

Data from this study shows clearly that this hypothesis is 

confirmed. The activity centre students were educationally 

vulnerable as shown by the poor scores on the I.Q. tests, both on 

the verbal and performance subscales. The Education 

Psychological Service reports showed that the students had poor 

mathematical ability and the majority of students had a reading 

age at least three years behind their chronological age. 

The results of the Mooney Problem Checklist, especially the 

section dealing with Health and Personal Development, the Health 

Questionnaire and 

that the activity 

mental health. 

the Students and Parent Questionnaires, showed 

centre students were not in good physical or 

Of particular concern is the mental health 

outlook for the activity centre girls. 

The fact that only 22 percent of activity centre students live in 

a two-parent family and that only one third of fathers are 

employed, while one third of all families are reliant upon a 

benefit, indicates that activity centre students come from 
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stressful and disadvantaged home circumstances. This is further 

borne out by the fact that activity centre students reported a 

very large number of problems facing them in their everyday 

lives. 

A comparison of the 1987 and 1982 activity centre samples shows 

many differences. Foremost among these are the findings that in 

1987 the percentage of Maori students attending the activity 

centre was 96 percent whereas in 1982 it was 50 percent. 

In 1982 there were more boys attending than girls (19 compared 

with 11) but in 1987 there were equal numbers of boys and girls. 

The mean age of referral in 1982 was 14 9/12 years but by 1987 

this had fallen nine months to 14 years. 

In terms of reasons for referral the two samples were similar 

except for the fact that fighting was mentioned more by girls 

than boys in 1987 which was not the case in 1982. 

The 1982 sample showed activity centre students scoring at the 

average level on the performance subscale of an I.Q. test but at 

a below average level on the verbal scale. In 1987 the activity 

centre sample scored at below average levels on both the 

performance subscale and the verbal subscale. As a result the 

mean full I.Q. score of the 1987 activity centre sample was 

markedly lower than that of the 1982 sample (11 points). 

The 1982 sample had 50 percent of students with a reading age at 

least three years behind their chronological age but the 1987 

sample had 68 percent. In 1987 77 percent of the boys and 58 
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percent of the girls had a reading age at least three years below 

their chronological age. By comparison, in 1982 the boys had 63 

percent and the girls 27 percent who were at least three years 

behind in their reading age. This shows a large increase in the 

percentage of boys, but of even greater concern is the fact that 

the percentage of girls has more than doubled. 

The 1987 activity centre sample were the more delinquent group 

with 100 percent of the boys and 90 percent of the girls having 

been in trouble with the Police or the Department of Social 

Welfare, 50 percent having some involvement in 1987 compared with 

83 percent in 1982. 

Data from the Mooney Problem Check List showed that the 1987 

sample reported less problems than their counterparts in 1982 and 

that as in 1982 the boys reported less problems than the girls. 

Analysis of the Student Health Questionnaire indicated that the 

1987 sample had fewer health problems than the 1982 sample, 

although their physical and mental health was not good in 

comparison with a control group of like aged peers. 

There 

with 

were 

were marked differences in terms of the percentage living 

two parents. In 1982 43 percent of activity centre students 

living with two parents but by 1987 this had fallen to only 

22 percent. Also in 1987 more students were living in Department 

of Social Welfare Foster or Family Homes (11 percent compared 

with 3 percent). 

The 1987 sample of student families had a mean number of children 

per family of 2.69 compared with a mean of 5. 1 in 1982 (58 
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percent). In 1987 a greater percentage of families were in 

receipt of a benefit (38 compared with 95 percent) and less 

mothers were employed (25 percent compared with 69 percent). 

Recommendations 

1 Priority must be given to identifying the reasons why Maori 

students are over-represented in the activity centre and by 

implication why they are not remaining and achieving success 

within the regular secondary school system. 

2 The age 

education 

referral 

decrease 

at which students are coming into conflict with the 

system is decreasing with the average age on 

to the activity centre now being fourteen years, a 

of nine months in the five year period 1982 to 1985. 

Identifying 'at risk' and potentially disruptive students must 

occur at an earlier stage in their education, preferably at 

primary school, rather than have the student reach a crisis 

soon after they begin secondary school. 

3 Truancy and school refusal are a characteristic common to 

almost all activity centre students. Schools must make more 

of an effort to ensure that action is taken at an early stage 

when a truanting pattern is identified. The longer the 

truanting behaviour is allowed to continue the more difficult 

it is to curtail. 

4 A position of 'Home and School Liaison Person' should be 

established within all large secondary schools. This person 

would have responsibility for contacting the parents of 

students who are regularly absent and attempting to put in 
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place solutions to this. Such a person would act as an 

intermediary between the home and school and would work in 

conjunction with the Visiting Teacher. A Home and School 

Liaison person could assist in ensuring students arrive at 

school, delivering them if necessary during a time of crisis 

and could ensure that follow up action is taken if there is a 

need within the family. Such action would be undertaken by 

the Department of Social Welfare, Maatua Whangai or community 

services. 

A Home 

should 

School Liaison Person need not be highly qualified but 

be suited by personality and background to the 

requirements of the position. A group of secondary schools 

could if necessary share such a position. 

5 Sixty-eight percent of the activity centre sample had a 

reading age at least three years below their chronological 

age. These students have much difficulty coping with the 

secondary school curriculum. To avoid this situation 

occurring there must be more rigorous assessment of the 

reading ability level of students throughout their schooling 

and when a deficit is identified prompt action must be taken 

within the school. 

6 In order that the situation referred to in Recommendation 5 

does not continue there must be more reading specialists and 

remedial reading teachers available within the school. This 

will necessitate such positions being established both at 

primary and post primary level. 
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7 A similar situation exists with mathematics. Activity centre 

students have been assessed as having severe deficits in this 

area. Regular assessment of mathematics ability level must 

occur throughout a student's primary and intermediate 

schooling. When a student is identified as falling behind 

positive action must be taken to remedy this through remedial 

teaching. As with reading a student will not be able to cope 

with the demands of the secondary school curriculum if they 

have fallen too far behind. 

8 Consideration should be given to providing alternative text

books for students who do not have sufficient reading skills 

to enable them understand the standard texts. Alternative 

texts should cover the same material so that the curriculum is 

covered but should be in a form that is stimulating and 

interesting for students who have difficulty reading. 

9 If it is not possible to provide alternative but parallel 

texts then an alternative course should be available set at an 

appropriate level and presented in an appropriate manner (more 

use of video, film, seminars and practical activities). Such 

alternative courses should be available in all subject areas 

where reliance upon a set but difficult text is a prerequisite 

for success. 

10 Inability to get along with a particular teacher or cope with 

a particular subject were two reasons very high on the list of 

reasons for referral to the activity centre. In response to 

this schools should be more receptive towards moving a student 

into an alternative class if one is available when such a 
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conflict of personalities becomes apparent. Such moves should 

be made in a positive manner so that neither party feels 

uncomfortable and no 'blame' is apportioned. 

11 When a student complains of finding a subject difficult every 

effort must be made to establish the reason for this. If 

extra assistance is necessary then this should be available. 

Many students begin to truant from school to avoid a difficult 

or disliked subject. 

12 More Experience Unit places should be available. Analysis of 

the Education Psychological Service Reports of students 

referred to the activity centre indicates that several 

students would have been best catered for within an Experience 

Unit but no place was available. Every student should have 

access to the most appropriate education programme for them 

and this is not the case at present in Rotorua. 

13 Over one thousand students under the age of fifteen years are 

indefinitely suspended from New Zealand secondary schools each 

year. Only a small percentage are enrolled at an activity 

centre and others are re-enrolled at another secondary school. 

However, many others simply disappear. What happens to these 

students should be of major concern to education 

administrators and policy makers especially and their 

destinations should be known so that appropriate provision can 

be made. There is a need for urgent and detailed research 

into this problem. 
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14 More detailed information should be available about students 

who have been suspended for two or three days or have been 

indefinitely suspended. At present this information is not 

generally available. Whenever a student is suspended 

information should be recorded in a format common to all New 

Zealand secondary schools and the recording of this 

information should be mandatory. Such information should 

include: age, sex, ethnic group, detailed and specific reason 

for the suspension including background incidents which led to 

the crisis, number of times previously suspended, types of 

informal suspension 

within the school 

used previously, previous action taken 

and by whom, a copy of a recent education 

psychologists report if one is available or a copy of a report 

that was specifically requested for this purpose, alternative 

education placements considered, follow up action to be taken 

and a record of all those who were sent copies of this 

information and some verification that they received it. 

Suspension is a drastic course of action with severe 

ramifications for the student and their family and should not 

be taken without this information being available and a strict 

format followed. 

15 Parents of suspended students should receive specific details 

of their right of appeal and clear instructions of how to go 

about it. 

16 No student should be indefinitely suspended without first 

being seen by an educational psychologist and a report being 

available to the Committee making the decision. 



112 

17 Procedures must be put in place to ensure that the student is 

enrolled at a new school as soon as possible. Clear deadline 

dates must be in place and they must be enforceable. 

18 The scope and role of activity centres should be broadened. 

Rather than simply providing an education they should be the 

focal point for intervention with a student in the widest 

sense. A Maatua Whangai worker or Department of Social Welfare 

social worker should be attached to the activity centre for at 

least one day per week. Such a person or persons would be 

involved with the students and families who required 

assistance. In many cases the activity centre is the one place 

the students attend on a regular basis and as such it is a 

logical place to begin any intervention. The social worker 

could remove a student to whatever venue was most appropriate 

for the intervention but would have the benefit of up to date 

information on the student's progress and access to the 

student without having to go to complicated lengths. At 

present much of the activity centre staff's time is spent 

providing written and verbal information on their students for 

a variety of purposes. If such a worker or workers were 

attached on a regular basis the process would be streamlined 

and any intervention would be simpler to put in place. 

19 Community Health Workers should regularly visit the activity 

centre and preferably should spend at least one day per week 

there. Data from this study has shown that the physical and 

mental health of the students is not good and that they are in 

need of regular attention. A Community Health Worker has the 

advantage that they can readily organise appointments with 



113 

health professionals plus they can teach health education 

programmes covering a wide range of required topics. 

Community Health Workers also have the advantage that they can 

work with parents in ensuring that treatments are followed and 

can offer health education advice to them as well. 

20 An 'At Risk Index' should be developed so that students can be 

identified at the earliest possible stage in their education 

and high risk students can be closely observed. While this 

may be unpopular and certainly it would not be infallible it 

would go some way towards ensuring that students are not 

identified until it is too late. Such an 'At Risk Index' would 

be complicated and difficult to produce and certainly it is 

not my intention to do so here but I believe it would be 

worthwhile. 

21 Greater provision must be made within the secondary school 

(and primary) for disruptive or aggressive students. At the 

present time these students disrupt classes causing stress for 

both the teacher and pupils. A range of options are available 

such as 'time out' or withdrawal rooms, resource units staffed 

by trained teachers and alternative programmes but such 

provisions require extra staffing and finance. Unless these 

become more freely available this problem will continue. 

22 The secondary school curriculum continues to be too inflexible 

to allow appropriate provision for students with special 

needs. At a time when the curriculum is being reviewed, 

schools should take advantage of the opportunity to identify 

the needs of their students, all their students, and adapt the 
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curriculum to meet these needs. Most important is the ability 

of a school to respond to the rapidly changing needs of their 

students quickly and in the most appropriate manner which is 

not always possible at the present time. 
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Appendix 1 

Pupils Suspended from Rotorua Secondary Schools 1986 and 1987* 

Rotorua Girls High School 

1987 Indefinite - 2 1986 Indefinite - 8 

3 Day - 6 3 Day - 16 

2 Day - 4 2 Day 8 

Western Heights High School 

1987 Indefinite - 3 1986 Indefinite - 5 

Boys - 2 Girls - 5 

Girls - 1 Boys - 0 

3 Day - 8 3 Day - 11 

Boys - 3 Girl - 9 

Girls - 5 Boy - 2 

Rotorua Lakes High School 

1987 Indefinite - 1 1986 Indefinite - 4 

Boys - 1 Boys - 4 

Girls - 0 Girls - 0 

3 Day - 12 3 Day - 7 

Girls - 8 Boys - 7 

Boys - 4 Girls - 0 

Rotorua Boys High School 

1987 Indefinite - 2 1986 Indefinite - 3 

3 Day - 24 3 Day - 10 



Awhina High School 

1987 Indefinite - 2 1986 Indefinite - 0 

Boys - 2 

Girls - 0 

* 1987 Data up to August 

Number of Girls Suspended in 1987 

Indefinite - 3 

2 or 3 Day - 23 

Number of Girls Suspended in 1986 

Indefinite - 13 

2 or 3 Day - 33 

Number of Boys Suspended in 1986 

Indefinite - 7 

2 or 3 Day - 19 

Number of Boys Suspended in 1987 

Indefinite - 7 

2 or 3 Day - 31 

Total Number of Indefinite Suspensions'in 1987 

Total Number of 2 or 3 Day Suspensions1in 1987 

Total Number of Indefinite Suspensions in 1986 

Total Number of 2 or 3 Day Suspensions in 1986 

- 10 

- 54 

- 20 

- 52 
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Table Suspensions in Rotorua Secondary Schools 1986 and 1987 

1986 1987 

Indefinite Suspension 20 10 

2 or 3 Day Suspension 52 54 

Total Suspensions 72 64 

Table Suspension - By Sex in Rotorua High Schools 1986 and 1987 

1986 1987 1986 1987 

Indefnite Suspension 7 7 13 3 

2 or 3 Day Suspension 19 31 33 23 

Total Suspensions 26 38 46 26 
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Appendix 2 

Summary of Results of Analysis of Educational Psychological Service 
Reports of Boys and Girls Combined 

Boys and Girls 

Number 

Race 

Referring School 

Age on Ref err a 1 

Referred By 

Description of 
Written Ability 

Description of 
Mathematics Ability 

Description of 
Home Situation 

Suspended from School: 

25 

Maori 24 

Pakeha - 1 

Rotorua Boys High School 6 

Rotorua Girls High School 8 

Rotorua Lakes High School 0 

Western Heights High School - 6 

Visiting Teacher/Department - 5 

of Social Welfare 

Range 13 4/12 - 15 0/12 

Mean Age on Referral - 14 0/12 

School Guidance Counsellor 15 

Principal 5 

Visiting Teacher 4 

Depaprtment of Scoail Welfare - 1 

Average 6 

Weak 19 

Average 2 

Weak 23 

Satisfactory 6 

Unsatisfactory - 19 

Yes 15 

No 10 
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Reason for Referral (Number of times mentioned) 

Stealing 7 Poor Academic/School Progress - 13 

Fighting 5 Not Coping in a Large School - 13 

Disruptive - 15 

Poor Attendance - 15 

School Refusal - 12 

Poor Peer Relations - 5 

Ability Level 

IQ Test Results (10 available) 

Verbal Scale Mean 

Range of Verbal Scale Scores 

Performance Scale Mean 

Range of Performance Scale Scores 

Full Scale Score Mean 

Range of Full Scale Scores 

Abusive 

Drugs 

Poor Relations with Teachers -

Sexual Offending 

73 - 83 

60 - 70 

96 - 106 

80 - 90 

63 - 73 

109 - 119 

78 - 88 

64 - 74 

95 - 105 

IQ Test results were available for ten students. For the remaining 

fifteen students, a description of ability level was available. 

Summary of Ability Level - Broadly Average 6 

Low Average 

Slow Learner 

9 

- 10 

8 

4 

6 

1 
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Appendix 3 

Summary of Results of Analysis of Educational Psychological 
Service Reports for Boys 

Boys 

Number 

Race 

Referring School 
or Agency 

Age on Referral 

Referred by 

Reading Age 

Description of 
Written Expression 
Ability 

Description of 
Mathematics Ability 

13 

Maori· 13 

Pakeha - 0 

Rotorua Boys High School - 6 

Western Heights High School - 2 

Visiting Teacher/Department - 5 

of Social Welfare 

Range 13 5/12 - 14 8/12 

Mean age on Referral - 14 1/12 

Guidance Counsellor 

Principal 

Visiting Teacher 

5 

- 3 

- 4 

Department of Scoial Welfare - 1 

Mean Reading Age 

Range of Reading Ages 

Mean Discrepancy Reading Age 

from Chronological Age 

- 8 10/12 

- 8 0/12-10 5/12 

- 5 3/12 

Range of Discrepancies Reading - 4 2/12-6 1/12 

Age from Chronological Age 

Average 1 

Weak - 12 

Average 1 

Weak - 12 



Description of Home 
Situation Satisfactory 2 

Unsatisfactory - 11 

Suspended from School: Yes - 11 

No 2 

Reasons for Referral (Number of times mentioned) 
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Stealing 7 Poor School/Academic Progress -

Fighting 5 Not Coping in a Large School 

Disruptive - 11 Abusive 

Poor Attendance 9 Drugs 

School Refusal 7 Poor Relations with Teachers 

Poor Peer Relations - 4 Sexual Offences 

Ability Level 

Description of Ability Level - Broadly Average 1 

Low Average 

Slow Learner 

5 

7 

-

10 

10 

8 

4 

6 

1 
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Appendix 4 

Summary of Results of Analysis of Educational Psychological 
Service Reports for Girls 

Girls 

Number 

Race 

Referring School 

Age on Referral 

Referred by 

Reading Age 

Description of 
Written Expression 
Ability 

Description of 
Mathematics Ability 

Description of Home 
Situation 

12 

Maori 11 

Pakeha - 1 

Rotorua Girls High School 8 

Western Heights High School - 4 

Range - 13 4/12 - 15 0/12 

Mean Age on Referral - 14 0/12 

Guidance Counsellor 

Principal 

Mean Reading Age 

10 

2 

- 11 8/12 

Range of Reading Ages - 10 0/12-14 0/12 

Mean Discrepancy Reading Age - 2 3/12 

from Chronological Age 

Range of Discrepancies Reading - 0-4 1/12 

Age from Chronological Age 

Average 5 

Weak - 7 

Average 1 

Weak - 11 

Satisfactory 4 

Unsatisfactory - 8 

Suspended from School: Yes - 4 

No - 8 
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Reason for Referral (Number of times mentioned) 

Disruptive Poor Relations with Peers - 1 

Poor Attendance 

School Refusal 

4 

6 

5 

Poor School/Academic Progress - 3 

Ability Level 

IQ Results 

Verbal Scale Mean 

Range of Verbal Scale Scores 

Performance Scale Mean 

Range of Performance Scale Scores 

Full Scale Score Mean 

Range of Full Scale Scores 

Not Coping in a Large School 

77 - 87 

62 - 72 

96 - 106 

83 - 93 

63 - 73 

109 - 119 

79 - 89 

64 - 74 

95 - 105 

IQ Test results were available for seven students. 

- 3 

For a further five students a description of ability level was given. 

Broadly Average - 2 

Low Average - 3 

Three of the IQ Test results were in the broadly average range, there

fore a summary of Ability Levels is as follows: 

Broadly Average 5 

Low Average or Below 7 
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Appendix 5 

Summary of Results of Educational Psychologist and Visiting 
Teachers Questionnaire 

1 Have you been directly involved in the referral of a student to 

Awhina High School? 

Yes - 1 00% ( N= 6) 

No - 0% ( N=0) 

2 Do you believe you had an adequate knowledge of the function 

and role of the activity centre prior to your involvement in 

the referral? 

Yes - 83% (N=5) 

No - 17%i (N-1) 

3 Had you previously been involved in some capacity with an activity 

centre prior to your involvement here? 

4 

5 

Do you believe 

In each case 

Yes - 50% (N=3) 

No - 50% (N=3) 

you have an adequate 

Yes - 83% (N=5) 

No - 17% (N=1) 

whose idea was it to 

knowledge now? 

refer the student to Awhina, 

yourself or the school? 

Psychologist - 17% (N=1) 

School - 66% ( N=4) 

Joint Decision- 17% (N=1) 

6 If it was the school 1 s decision did this surprise you from what 

you knew of the student? 

Yes - 17% (N=1) 

No - 83% (N=5) 
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7 Had you previously been involved in any way with this student 

(advice, psychological testing, behaviour modification programme, 

etc)? 

Yes - 50% (N=3) 

No - 50% (N=3) 

8 In your opinion had the school explored all other avenues open 

to them regarding the students? 

Yes - 66% (N=4) 

No - 34% (N=2) 

9 Did you consider alternative placement other than Awhina? 

Yes - 83% (N=5) 

No - 17% (N=1) 

10 Did you consider that the student could have continued attending 

their regular school with adequate supports? 

Yes - 50% (N=3) 

No - 50% (N=3) 

11 With whom in the school did you work closest on these referrals? 

Principal 0% ( N=O) 

Guidance Counsellor - 83% (N=5) 

Deans - 17% ( N=1 ) 

Class Teacher 0% (N=O) 

12 Did you have any contact with the parent/parents of the student 

being referred? 

Yes - 83% (N=5) 

No - 17% (N=1) 

13 What were the reasons given by the school for the student/students 

being referred to Awhina?* 

Behaviour 

Not Coping 

- 566% (N=4) 

- 50% (N=3) 

Needs Individual Attention - 17% (N=1) 

Poor Progress - 17% (N=1) 
*Note - more than one reason may have been given 
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14 Do you believe the school put any pressure on you to recommend 

the student/students for placement at Awhina? 

Yes - 0% (N=O) 

No - 100% (N=6) 

15 Have you taken any sort of 'follow up' action since the student/ 

students were accepted at Awhina? 

Yes - 17% (N=1) 

No - 83% (N=5) 

16 Do you believe that students should be able to return to regular 

secondary schools if they have been attending Awhina? 

Yes - 100% ( N= 6) 

No 0% (N=O) 

17 Do you believe this is likely to happen? 

Yes - 17% (N=1) 

No - 83% (N=5) 

18 Do you believe that the right 'sort' of students are being re

ferred to Awhina from your experience? 

Yes - 83% (N=5) 

NO - 17% (N=1) 

19 Do you believe that schools are simply passing on troublesome 

students? 

Yes - 50% (N=3) 

No - 50% (N=3) 

20 Do you believe that students who have attended Awhina could 

could be successfully mainstreamed back into regular classes? 

Yes - 66% (N=4) 

No - 17% (N=1) 

In some cases - 17% (N=1) 
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21 Do you believe that low achieving students are more likely to 

be referred to a school such as Awhina? 

Yes - 100% (N=6) 

No 0% (N=O) 

22 In your experience do you believe that one cultural/racial group 

is more likley to be referred to Awhina? 

Yes - 100% (n=6) 

No 0% (N=O) 

23 Have you any reason to believe that students being referred 

to Awhina are constitutionally vulnerable (ie prone to illness 

and injury) and suffering health problems that have caused them 

to have problems in coping with a regular school programme? 

Yes - 34% (N=2) 

No - 66% (N=4) 

24 Have you any reason to believe that students being referred 

to Awhina come from stressful and disadvantaged home backgrounds? 

Yes - 100% (N=6) 

No 0% (N=O) 

25 Have you any reason to believe that placement of a student at 

Awhina has been helpful for the student? 

Yes - 66% (N=4) 

No 0% (N=O) 

Too soon to comment - 34% (N=2) 

26 Are you happy with the referral procedure to Awhina High School 

or do you think it should be changed? 

Happy - 66% ( N=4) 

Should be simplified - 17% (N=1) 

No response - 17% ( N=1) 
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27 Who do you believe really makes the decision to refer a student 

to Awhina? 

Guidance Counsellor - 66% (N=4) 

"Discipline System" - 17% (N=1) 

Classroom Teacher - 17% (N=1) 

28 Do you believe it is warranted to open a second facility such 

as Awhina High School? 

Yes - 34% (N=2) 

No - 66% (N=4) 

29 Do you believe the liaison between Awhina High School and the 

Psychological Service is adequate? 

Yes - 66% (N=4) 

No - 34% (N=2) 

30 Do you believe the Psychological Service should be more directly 

involved in the day to day operation of Awhina High School? 

Yes - 334% (N=2) 

No - 66% (N=4) 
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SURVEY QUESTIONAIRE - PSYCHOLOGISTS 

In order to finish my M. Ed degree I must complete a Research Project. 
In general terms I am concerned with referral patterns to Awhina High School. 
As part of this Research Project I am surveying the present students at Awhina 
High School, analysing the referrals~·material for all those students who have 
been referred to Awhina, interviewing all parents and doing a health survey; 
I wish to also survey all the Rotorua Educational Psychologists, the visiting 
teachers, Secondary School Guidance Counsellors and Secondary school Princi
pals. 

Below are a number of questions which you may or may not be able to 
answer, or in fact wish to answer. However I would appreciate your responses 
to those questions you choose to answer. They are not in any particular 
order, 

Connie Mitai has agreed to complete this survey for me as it is 0 

extremely difficult for me to arrange suitable interview times for so many 
different people, 

If you require further information please feel free to contact me at 
Awhina, telephone 87-841. 

Should you wish to comment on any other matter regarding this general 
topic please add your comments at the end of the sheet. 

Thank you for your cooperation, 

KEVIN KELLY 

Have you been directly involved in the referral of a student to Awhina 
High School. 

YES 
NO 
If yes then how many. 

Do you believe you had an adequate knowledge of the function and role of an 
Activity Centre prior to your involvement in the referral. 

YES 
NO 

Had you previously been involved in some capacity with an Activity Centre 
prior to your involvement here in Rotorua. 

YES 
NO 

Do you believe yot1 1have an adequate knowledge now. 

YES 
NO 

In each case whose idea was it to refer the student to Awhina, yourself or 
the school. 

PSYCHOLOGIST 
SCHOOL 
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If it was the schools decision did this surprise you from what you knew 
of the student. 

YES 
NO 

Had you previously been involved in any way with this student. (advice, 
psychological testing, behaviour modification programme etc,) 

YES 
NO 

In your opinion had the school explored all other avenues open to them 
regarding the students. 

YES 
NO 

Did you consider alternative placement other than Awhina, 

YES 
If so what -
NO 

Did you consider that the student could have continued attending their 
regular school with adequate supports. 

YES 
NO 
If yes what supports were necessary -

With whom in the school did you work closest on these referrals. (Principal 
Guidance Counsellor, Deans, Class teachers etc, 
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Did you have any contact with the parentparents of the students being referred. 

What were the reasons given to you by the school for the student/students 
being referred to Awhina. 

Do you believe the school put any pressure on you to recommend the student/ 
students for placement at Awhina. 

Have you taken any sort of 'follow up' action since the student/students 
were accepted at Awhina. 
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Do you believe that students should be able to return to regular secondary 
schools if they have been attending Awhina. 

YES 
NO 

Do you believe this is likely to happen. 

YES 
NO 

Do you believe that the 'right' sort of students are being referred to 
Awhina from your own experience. 

YES 
NO 
Explain further if you wish. 

How would you describe the 'type' of student being referred to Awhina. 

Do you believe that schools are simply passing on 'troublesome' students. 

YES 
NO 

Do you believe that students who have attended Awhina could be successfully 
'mainstreamed' back into regular classes. 

YES 
NO 
Explain further if you wish. 

What type of student do you believe would most benefit from attending a 
school such as Awhina. 

Do you believe that low achieving students are more likely to be referred 
to a school such as Awhina. 

YES 
NO 
Comment if you wish. 

In your experience do you believe that one cultural;racial group is more 
likely to be referred to Awhina. 

YES 
NO 
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Have you any reason to believe that students being referred to Awhina are 
constitutionally vulnerable ie prone to illness and injury and suffering 
health problems that have caused them to have problems in coping with a 
regular school programme. 

YES 
No 
Comment if you wish. 

Have you any reason to believe kt students being referred to Awhina come 
from stressful and disadvantaged home backgrounds, 

Have you any reason to believe that placement of a student at Awhina has 
been helpful for the. 5~u~fei,i 

YES 
NO 
Comment if you wish. 

Are you happy with the referral proceedure to Awhina High School and do you 
think it should be changed. 

Who do you believe really makes the decision to refer a student to Awhina. 

Do you believe it is warranted to open a second facility such as Awhina 
High School. 

Do you believe the liasion between Awhina High School and the Psychological 
Service is adequate. 

YES 
NO 

Do you think the Psychological Service should be more directly involved in 
the day to day operations of Awhina High School. 
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the difficulty they would, mediate and' secondary 

·.have co2mg with secon-· schools be set. up, in aary school work he· Hotorua to proy1de mat
said. I erial to help boost the 

Both Rotorna ~ . reading leveL 
High · · and : .Western· The chairman · of · the 
Height& High School rn-~ High S~hool Board , ?f 
ported the same trend::- Gov.ernorsi. : Mr .. Bill . 
a . higher numbe11 not Cleghorri,. said govem-

achleving in readmg. . · men.t · pohcy prevented· 
,._Tpe rmc1 al of Rqt- the'employment of prim-

9Ft1a. Girls' H_ l,t!h •School ary school_ · __ teacher_~- ... in 
Miss.,. Alison '1t'homson: · · seconda.ry;., _schools 'i · al-. 
saif t_he percen\age not thou~~ they were better 
coping there waw not as .. qual~f1eci_ .. to teach 
high as the other three read1,ng. · . 1 . : ,, . 
schools but there "were a There . was· also con
"significant number.'' ' cern that the Govern-
A . d d . menPhatIV·hot'1fttliy. sup-·. 

tten e . , poi·ted·•i'ts,p'6li'cy1o.f 'a 1°20· 
''.' Iq'ah~tH:aa O 1ii11 ' r:ea~i1l'f; ~ea?herni~upi\;' :ra~io .. in 

.JLevel ·,. of i an•: 8-year-old•(' Ju1_11~r ·!:IO'hools,' tn its re-
she' said.·.· · · 1 · • . medial. readmg prog-

Local secondary·: and ram me. 
intermediate school There had been spe~
principals and Depart- lacula1· · success 111 
mentof Education staff schools whefo this had 
::itt.ended a special nieet-, been instigated, he said. 
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-----1 DAILY \)i PO ST ' i 
THURSDAY, MAY 21, 1987 · 

Reading the worst· int9_ 
th.e schoo1 ·· system 

. ' ' .. 

'· ,H 

Revelations that third formers at Rotorua secondary 
. schools are grossly deficient In reading skills must render even 
mo're,suspect a bluep,rint for future teaching which would se~mto . 
offer 'little to address existing shortcomings In the system.· 

The principal of Rotorua Lakes High ·schooi, Mr, Des· Price, has 
· revealed, that 78 per cent of 201 third formers . tested had <a. 
vocabulary readlng"~.2L under.11··years.Last yeJ:1c§.~'per ~.!ltpf 

.205 pupils tested fell· into that br~c~: · · 

That should not be taken as anf .. adverse reflection on the · 
· school itself, but rather as an indication of the difficulties Lakes.:.. 

and other secondary schools - ·face In their· efforts to educate 
students to a standard which will enable them to cope In a world of 
technological change in which skills are becoming increasingly 
important. · · · · 

Other secondEtry . schools . report · simllaL.Q.!:Q,~~M. 
'principal of Rotorua Girls' High School, ,Miss Alison Thomson; says 
that. a "significant number" of pupils there are not CQ.ill!l9.ilt).d..1hru._ 
many had the r~~gl!J.~Llevel c,f ar?elght year-old._ Prine e 

. that studentsso deficient in.:reacOng abilities cannot cope with. 
_si:icondary education; - ' ! ,~ ' I ' ' '~ ,' 

The dis.closures follow the.shocking revelation t,t:iat increasin:g 
numbers of new entrants at Auckland University's law school have 
to submit themselves to classes in remedial English, a problem, 
university staff admit, Which Is encountered In other areas of th'e . i 

university. There have been recent warnings too that New Zealahd . 
is falling dangerously behinl '1n : mathematics and science ', ,: 

I , , , . '\ 

standards, skills increasingly in demand in todays world. · ,, 
' ' ' '' ,, :1 ',' 

The situation, measured' against. 9h'anged emphases Jn the '· 
direction in which education is headed; must add to conceni abo'~t , 
sliding standards. In the absence of national examiri,itiohs ahd i> 
with greater faith placed In Internal assessment, is there not:;a · 
danger tha.t 'the average abHlty at ,any level in a school :W_ill qe 1 

accepted as the norm? That norm mi,ght become tt:ie accepted · 
level of achievement In the classroom/but riot, In the Vyor.kplace or · 
at higher educational. levels where students will be penalised for '· 
any lack In necessary skills,· · · · · ' ... < ii 1, 

. . I 

The situation in Rotorua too must raise further questions : 
about whether cotisistencies : in standards can be· athleve:d . 
nationwide, or whether. students from · individual schools, or ' 
individual areas, considered of lower standard might · be ,','.• , . , . I . " , 

. disadvantaged in their efforts to find 'jobs. · ·. · ·. · · '· ·: · · • ;, ·. : 

A reassessment ot'empha~e~'in the r~~~nt'curric~lum)~vl~~ I' 
.too might be .necessary. CoulcJ .{ts reciommer,dat!ons be applied to,, 
adequately address the obvious:deficlencles,which exist In the' 

. .· ' ·' ' . ' ,-, ii 

basic areas of education? _fl.re. cultur.al differences, which the/ 
system Is now being turned ,upside down Jo qounter,, really the: .. 
re?son that various pupils fall atsecondary school? Or, contrary to: 
the views offered by trendy liberals an.d given such weight in 'a' . 
remodelling of the, syst~.m,. is. the:. te.al. ~~~~or,i(1fori1 high ,iYDder-'r 

· achieving in secondary schools' .. far more basic?:1. ,, · !:0:,1,1 1.111/, ,~. 
I ,, '• · .• ·,·1,.·,. ·: ' '. ,, :.-' ,\,1.,.11il '' !• .. _t·~ ·1',\i,,:.1,,1:..'1{,I/,.~ ,l.,,,.,d,·;,1 -'h 

There have been expressions of cor:J'cern. about :a lack •.of ;1 
re~edial reading teachers ,to counter, the.problems' how·surfacihg?fi 
They might be needed immedlately,but.long-term that is n,ot wher~ 
the answer lies. The problem must be attacked at Its source.There 
is a clearly a need to heed the cail of tne ~'bEjpk to basics'.' lobby, ')' 

' ,,,' ' ,,. ! • ·.·,, ' ' 

Money and time would be bette·r spent ensuring pupils at 
lower levels receive a grounding on which their educatiohal skills 
can be.built. If their reading skills are so deficient at third form level 
that in the principal's own words, they cannot cope, of course they 
will fall. ' · · · 

------·------------------------
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APPENDIX 10 

MOONEY PROBLEM CHECK LIST 

.. / Ross L. J\1ooNEY 

Bureau oC Educational Research 

Ohio State University . ,_. 

J 
JUNIOR 

HIGH 
SCHOOL 

FORM 

Age ...... ·-········ ... Date o! birth .............................................................................. Boy.............. Girl. ............ . 

Grade in Name of 
school............................................... school. ............................................................................................. .. 

' Name of the perso~ to ~ham 
you arc to turn 1n this paper ...................................................................................................................... .. 

• 
Your naxnc ................................................................. - ........................................ Date ... : ............................ · .... . 

DIRECTIONS 

This is a list of some of the problems of boys and girls. You are to pick out the problems which 
. ue • troubling you. 

(Gj Read the list slowly, and as you come to a problem which is troubling you, draw ~•Jline under it. 
1 For example, if you are often bothered by headaches, you would draw a· line under the first item, 

··-I like tl~ "1. Often have headaches." \ . 

When you have finished ,reading. through the whole list and marking the problems which .are 
troubling you, please. answer the questions on Page 5. 

I An ••hts -~.a. No pffl ol thl, .,.::;:• ~::•:: ::•:=.•:~:.;::•:;·,,Jou,. "' by ~, •"" m""'• •I•~ 
i tn,qrq or mechanieal, including, but not limited to, photocopyin.g, audio\·isual recording and trunsmission, ,and portrayal 
l or duplication In any lnfonnation storage and retric:val system, without pcm1isslnn In writing from the publisher. 
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DIRECTIONS: Read the list slowly, and oe you come N> a problem which 
troubles, you, -:lrnw a line under it, 

. I 

1. Often have headaches 
2. Don't get enough sleep 
3. Have trouble with my teeth 
4. Not as healthy as I should be 
5. Not getting outdoors enough 

6. Getting low grades in school 
· 7. Afraid of tcs ts 
8. Being a grade behind in school 
9. Don't like to study 

.10. Not interested in books 

1 l. Being an only child 
12. Not living with my parents 
11. Worried about someone in the family 
14 .. Parents working too hard 
15~ Never having any fun with mother or dad 

t 6; Spending money foolishly , 
17. Having to ask parents for money 
18. Having no regular al19wance 
19. Family worried about money 
20. Having no. car in the family 

21. Not allowed to use the fa.mil y car 

~-' 

v 

• 

22. Not allowed to run around with the kids I like 
23. Too little chance to go to parties 
24. Not enough time for play and fun 
25. Too little chance to do what I want to do 

26. Slow in making friends 
27. Bashful 
28. Being lcf t out of things 
29;. Never chosen as a leader 

. 30. Wishing people liked· me better 

31. Being nervous 
32. 'Taking things too seriously 
33. Getting too excited 
34. Being afraid of making mistakes 
35, Failing in so many things I try to do 
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36. Too short for my age 
37. Too tall for my age 
38. Having poor posture 
39. Poor complexion or skin trouble 
40. Not good-looking 

41. Afraid of failing in school work 
42. Trouble with arithmetic 
.43: Trouble with spelling or grammar 
44. Slow in reading 
45. Trouble with writing 

46. 
47. 
48. 
49. 
50 . 

Sickness at home 
Death in the family 
Mother or father not living 
Parents separated or divorced 
Parents not understanding me 

51. Too few nice clothes 
52. ,v anting to earn some of my own money 
53. Wanting to buy more of my own things 
5.4. Not knowing how to buy things wisely 
55. Too little spending money 

56. Girls don't seem to like me 
5 7. Boys don't seem to like me 
58. Going out with the opposite sex 
59. Dating 
60. Not knowing how to make a date · · 

61. Being teased 
62. Being talked about 
63. Feelings too easily hurt 
64. Too easily led by other people 
65. Picking the wrong kind of friends 

66. Getting into trouble 
67. Trying to stop a bad habit . 
68. Sometimes not being as honest as I should be 
69. Giving in to temptations 
70. Lacking self-control 

t . ..__ __ ---. .. ·--,-··. -·---

J 

---•-~--•---·•--•-·-•-•·. ~-. =,~-:=-c.-=-:::-="l'lll"tro=..,,.~==.==:C, .. C-•• •-----.-c-'.~Nj, 
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71. Not eating the right food 
72. Often not hungry for my meals 
73. Oven'lleight 
74. Underweight 
75. Missing too much school because of illness 

76. Not spending enough time in study 
77. Too much school work to do at home 
78. Can't keep my mind on my studies 
79. Won:icd about grades 
80. Not smart enough 

() 1. Being treated like a small child at home 
82. Parents favoring a brother or sister 
83. Parents making too many decisions for me 
84. Parents expecting too much of me 
85. '"'anting things my parents won't give me 

86. Rest.fess to get out of school and into a job 
87. Not knowing how to look for a }ob 
88. Needing to find a part-time job now 
89. Having less money than my friends have 

. 90. Having to work too hard for the money I get 

9 t. Nothing interesting to do in my· spare time 
92. So often not allowed to go out at night 
93. Not allowed to have dates 
94. Wanting to know more about girls 

} 95. Wanting to know more about boys 

. i (f¼)G. Wanting a more pleasing personality 
.f 97. Being made fun of 
t. ·- 98. Being picked on 

' J 

i 

I 
' ! ., 

99. Bcing treated like an outsider 
100. People finding fault with me 

101. Not having as much fun as other kids have 
102. Worrying . 
103. Having bad dreams 
104. Lading self-confidence 
105. Somdimcs wishing I'd never been born 

····· ... 
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I 06. Often have a sore throat 
I 07. Catch a g9od many colds 
I 08. Often get sick 
109. Often have pains in my stomach 
110. Afraid I may need an operation 

111. Don't like school 
112. School is too strict 
113. So often feel restless in classes 
114 .. Not getting along with a teacher 
115. Teachers not practicing what they preach 

116. Being criticized by my parents 
,11 7. Parents not liking my friends 
118. Parents not trusting me 
119. Parents old-fashioned in their ideas 
120. Unable to discuss certain problems at home 

121. Choosing best subjects to take next term 
122. Deciding what to take in high school 
123. Wanting advice on what to do after high school_ 
124.' Wanting to know more about college 
125. Wanting to know more about trades 

126. No place to entertain friends 
127. Ill at case at social affairs 
128. Trouble in keeping a conversation going 
129. Not sure of my social etiquette 
130. Not sure about proper sex behavior-· 

131. A wk ward in meeting people 
132. Wanting to be more_like other people 
't33. Feeling nobody understands me 
134. Missing someone very much 
135. Feeling nobody likes me 

i 36. Being careless 
137. Daydreaming 
138. Forgetting things 
139. Being lazy 
140. Not taking some things seriously enough 

. .. ·-- -- -·-,=,--
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141. Can't hear well· 
142, Can't talk plainly 

·1-· • • ··• · ·· ..... • ·~ .... ~ .. ·'-- · +76:- Nose or sinus-trouble--· - ·· · ·· -- · · 

143. Trouble with my eyes 
144, Smoking 
145. Getting tired easily 

146. Textbooks hard to understand 
147. Trouble with oral reports 
148. Trouble with written reports 
149. Poor memory 
150. Afraid to speak up in class 

177. Trouble with my feet 
178. Not being as strong as some other kids 
179. Too clumsy and awkward 
180. Bothered by a physical handicap 

181. Dull classes 
-182. Too little freedom in classes 
183. Not enough discussion in classes 
184. Not interested in certain subjects 
185. Made to take sub jccts I don't like 

143 

l . 151. Family quarrels 
LJ152. Not getting along with a brother or sister 

186. Clash of opinions between me and my parents 

l 
1 
I 
f 
1 
l 
} 

l 
I 

153. Not telling parents everything · 
154. Wanting more freedom at home 
155. Wanting to liye in a different neighborhood 

156. Needing a job during vacations 
15-7. Needing to know my vocational abilities 
158. Needing to decide on an occupation 
159. Needing to know more, about occupations 
160. Wondering if I've chosen the right vocation 

~ 

161. Not knowing what to do on a date 
162. Girl friend 
163. Boy friend 
164. Deciding whether I'm in love 
165. Deciding whether to go steady 

t~J)::t 
~·~ 168. 

Getting into arguments 
Getting into fights 
Losing my temper 
Being stubborn 169. 

170. Hurting people's· feelings 

171. Feeling ashamed of ·~~mething I've done 
172. Being ·punished for something I didn't do 
173. Swearing, dirty stories 
174. Thinking about heaven and hell 
175. Afraid God is going to punish me 

187. Talking back to my parents 
188. Mother 
189. Father 
190. Wanting to run away from home 

191. Afraid of the future 
192. Not knowing what I really want 
193. Concerned about military service 
194. Wondering if I'll ever get married 
195. Wondering what becomes of people when they die 

196. Leaming how to dance 
197. Keeping m rself neat and looking nice 
198. Thinking too much about the opposite sex 
199. Wanting more information about sex matters 
200. Embarrassed by talk about sex 

201. Being jealous 
202. Disliking someone 
203. Being disliked by someone· 
204. Keeping away froxp kids I aon't like 
205. No -one to _tell my troubles to 

206. Sometimes lying without meaning to 
207. Can't forget some mistakes I've made 
208. Can't make up my mind about things 
209. Afraid to try new things by myself 
210. Finding it hard to talk about my troubles 

. DIRECTIONS: When you have finished marking the problems which are 
troubling you, answer the question~ on pnge 5. 
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QUESTIONS 

J. What probfems are troub}ing you most? Write about two or three of these if you care to. 

-2. Would you like: to spend more time in school in trying to do something about some of your problems? 

M) Would you like to talk to someone about some 0£ rour problems? 

1-
1 

i 
~.: ' 

··29 7 
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14 

15 

16 

17 

18 

19 

20 

21 

22 
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Please ri:i~ the.correct answer 
. Completed by ••••••••••••••••• 
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fl ' f 

' 
··Do you often hav:e .. ·b .. aclcapp,~? .. , . .-.. 

' ~. '. ,' ' . ' ., . ,, 

Do you .feel tired most o.f the time? 
.. 

Do you o.ften .feel miserable or depressed? 

-Do you often.have bad.headaches? 

Do you o.ften get worried ~bout things? 

Do you usually have great di.fficulty in 
falling asleep or staying asleep? 

Do you usually wake 
in the morning? 

unnecessarily early 

Do you wear yoursel.f 
your health? 

out worrying about 

Do you o.ften go into a violent rage? 

Do people o.ften annoy and irritate you? 

Have you at times had a twitching o.f the 
!ace, head or shoulders? 

Do you often suddenly become scared for no 
good .reason? .. 

Axe you scared to be alone when there are 
no friends near.you? 

.Are you easily upset or irritated? 

Are you frightened of going out alone. or 
meeting people? 

. ' ' 

' Are you. constantly keyed.up and jittery? 

.. Do you. suffer .from indigestion? 

.Do you often. su.f!er .from an upset stomach?" 

Is your appetite poor? 

Does every little. 
and wear- you out? 

thing get on your nerves 

Does.- your heart· often race li.'lte mad? . 
Do you often. have bad pains in your eyes? 

. 
Are you troubled with rheumatism .or 
fibrositis? 

305 
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For offi~e 
use :, ,.., j -· . --- " 

-
YES NO -•'• . ~' '·.. . ' ., ~ . .. . . .... '~ . . ·~ . ,. ' .. 

YES no I 
i 

YES NO 

YES NO 
~ 

YES NO 

YE.-S NO 

YES NO 
-

YES NO 

YES NO 

YES NO 

-
YES NO 

YES NO -
YES NO ,. .. . -· 

YES NO 

YES NO ' 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO ". 

' , ... -·". •·• 
J ~· ., ' " ~ 

YES NO.· 

.YES NO 
"I 
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REFERRALS FORM 

S C H O O L 

C O N F I D E N T I A L 
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SURNAME-:-·, ..................... ,--•.... F'IRST NAMES: .•.••••••.•..•.•.•....•.•.. 

DATE OF·'r!BTRTH: .•.•••••••••.••••••••.•..••• 

SEX: ................. 

PARENT (S)ADDRESS: 

PHONE: 

PRESENT OR LAST SCHOOL 

EMERGENCY CONTACT: 

FAMILY DOCTOR: 

GUIDANCE COUNSELLOR: 
(PRESENT OR LAST SCHOOL) 

AGENCIES r'NVOLVED 

(Tick box, and where po~sible provide name of contact). 

' 

1. SOCIAL WELFARE 

2. POLICY YOUTH AID 

3. VISITING TEACHER 

4. PSYCHOLOGICAL SERVICE 

5. MAORI AFFAIRS 

6. MAATUA WHANGAI 

7. OTHERS (Please) 
State 

' 

8 0 

' 
""-~-""'·"'·~"--·-·• -- •-~···--~"""·=~-----" ~-,-, 



- 4 -

'rEST RESULTS: 

PAT: 

IQ (Specify the test used): 

READING AGE (specify th~ test used): 

OTHERS: 

ATTENDANCE: 

Please use the following 
format if'possible: 

half days'present 
total half days possible 

in the term 

i.e. 96 
15f3 

otherwise specify 1. 

TERM I TERM II 

198 .. 

198 .. 

198 .. 

Half days absent: 

2. Possible half days present: 

P8¥CHOLOGICA~ REPORT: Is a psychological report attached? 

Has one been requested? 

TERM I II 

If one has not been requested please 
outline why it was not considered necessary. 
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APPENDIX 13 
INTERVIEW SCHEDULE FOR ACTIVITY CENTRE P1JPILS ..... · ,. . ·, 164 · .. ,.. 

rL:L~\~,, i 
.... 

Age · Birthday --------
·previo1;1s school 

Who do you live' \'[ith? ( T ..... " i ....... )e... <~1-~l~ 

Have.you ever been in any accidents? 

rr b . 1 i·11?, ilava you ever een seriou~ y 

A:re you generally he.al thy? . . . 

Have you ever been in trouble with Social Wel.fare or' Youth Aid? 

1 How well do you do with your school work µsually? 

9 How long have you been at Activity Centre? 

0 Why are you placed at Activity Centre rather than school? 
a) Response to open-ended question: 

290 



l 

i 

I 
\: 

i b) 

l 
I 
I 

. - -.,,. ,_-.;,.r-••--<o h • •• ··-·-- -- ............ - •.•••••• ·- ... -- --· ... ·-·--~..,.__-...... ~.1-

.•;:, . ... : '.' ': ,•, ... , ..... , . .15,~ ' , •, 

. 2 

Tick those, listed · above ( ask exolici tly about any not 
mentioned); , rate in order of importance 

. ., ' 

· I Truancy or school refusal 

'L Di.f.ficul ty in getting on with other pupils 

'3 Feeling anxious in large groups etc 

~Di.f.ficulties with school work - 'Played up' as a result 

f'Disruptive in lessons; aggressive to teachers 

t Bad influence 

·(-~j 
• I 

1.Couldn't get on with a particular teacher 

fcouldn't stand a particular subject 

,something particularly upsetting had happened at home 

(O Couldn't cope with ordinary lessons 

// Fighting/hi ili..ng 0th.er pupils 

/~Transfer from another school with ·a history of being in trouble 

l3Return to school after exclusion 

How did your parents/guardians heax about you com:ing here? 

What did they say about it? 

' What effect has being in this group had on you? 

i) Response to open-ended question: 

' •• ' •• I" t,.. 

...... 
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ii) 

·, 

- -... ,-.... -... -- ....... , .. - --··--.... - .. ---. --... -- .. ·-·-·----- ··- - ____ ,,., ... __ _.. ________ ..., ______ ~·-""'·--

3 

Tick items listed above; (ask explicitly about any 
nqt mentioned); rate in order of importance 

' Keeping out pf tr·ouble 

Feel able to attend school don't feel like truanting 

A punishment - release to be earned as soon as possible 

... : 156 .. 

A punishment - but. chilci is glad of contact with the group 

Way of ensuring adequate work is completed 

Way of avoiding disliked/feared subjects/teachers 

Way of avoiding contact wi1;h other pupils 

1') Helping cope with problems experienced at home 

:3 What effect do ·you think being at activity centre has had·on 
your behaviour? 

:+ ~fuere do you expect to be next year? 

Still attending 

i]) Back at school 

Working 

Unemployqd 

Don't know 

i. • __ I 

I 
l 
' 

' l 
t 

' J 

l~ 

i~RESULTS 
l 
!, 

·t :tb~ -----------.. . 
:·::J. Verbal 

I~t 
':i,,---
~ ·•->OUali ty_ 
i ------~= 
' 
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Child'. s Name.: 
APPENDI°X 14 Date: ------
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Addres> 

l Immediate Family (state if not living with child) 
t' 

Father: ------------ Occupation: 

E.Io Level ------------
Mother:· ----------- Occupation and hours worked: 

Siblings: Age or date 
of oirth: 

', .2 Grandparents or other extended family 

School or 
Occupation 

\..7hat contact does he have with ·extended family: 

(a) .Maternal grandparent·s 

(b}. Paternal gr~~dparents 

.(c) Uncles, aunts, etc .. _· ____________________ _ 

!··- . 3 (a) Have there been any problems between parents, and if so do 
! they think these might have unsettled child? 

(b) Is this each parent's first marriage? 

4 Accommodation: 

(a) Type of house or flat-------------------
! (b) Number of bedrooms ___________________ _ 

I 

i 
I 
i 
t 

5 How long has family been~ at present address? 

6 If child is not living with natural parents .what contact does. he 
have with them? 



8 

9 

10 

11 

12 

(a) Birth history · ------------------------
( b) Hos pi ta~isations ____________________ 1s_a __ 

(c) Illnesses (chronic) 

(d) Other -----------------------------
' Hospitalisati.on, accident or illness of siblings 

Parents' health record: (specify whether treated by G.P. or in 
hospital) 

(a) Mother: .(give year) (i). Hospitalisation 

(b) Father 

(ii) Serious accident or illness 

(iii) ~sychiatric history 

(i) Hospitalisation 

(ii) Serious accident or illness 

(iii) Psychiatric history 

Has· child ever suffered ber~avement of close relative (e_.g .. parent 
grandparent, sibling); Dates. How did he and other members of 
family react? 

l,:,'0\ 
;t.013 , 

Does anyone in the family have a disability requiring full-time ca 

Has a.D.y social work agency (inc. Youth Aid) been involved with the 
child? 

Has. any social work agency been involved with the family? ---
-; 

14 (a) Are parents on a benefit·? 

(b) 
I 

Have they been at any time1 

15 Has child or sibling ever been in care? 
' i t . 
' 

Name: Dates: • 
I 

~ 

l 
; --·-1'6··-Were parents ever in care? 

17 ~fuen did school problems start? 

Outline school history of child: 

299 



J .18 When did other problems mentioned start? 

·159 t· 1__..:..--------.-----------------------
1· 
I 19 
l 1 . 
r I .. 
! 20 
i 

f 

i 21 
f 
! .. 

22 

What does child do in evenings and at week-ends? 

Does child every wander/~ome home late/£leep out etc?-

(a) · ·Does he have many friends of own age and sex? 

(b). Has he brought them home in previous week? 

(a) Has he go_t girl (boy) friend? 

23 Has child had any prolonged (more·than 2 weeks) separation 
from either parent? Year and duration 

,-.._ f 
(\ )l(. 

! 

; 

i 24-
!. 
I 

f 25 
i 

f 
f ·. 26 

I -

Does child ever stay a.1Hay from school? 

Does mother know where child is when not at school"? 

Generally Sometimes ----- Seldom ----- ------
Information, on par~nts' o-..m. education 

(a) Father: Age on·leaving: 

(b) Mother: Age on leaving .. 
--- Qualifications 

0.ualifications ---
2:1 -Wtls parentsl attendance-behaviour 

(a)·· Father behaviour 

Good Average Poor 

·(b) Mother - behaviour 

(c) Father - attendance 

(d).Mother - attendance 

28 (a)· Did parents know child's teachers at last· school? 

How well did they get on with them?-~----------
... 

(b) Do parents know teachers at the Activity Centre? 

How well did they get on with them? 

(c) Do parents tend to give in easily when child.demands 
something? 

(d) · Do they worry. about him a lot?- Or encourage him to stand 
"on O\om two feet"? 

- (e) ·no they find it hard to take a firm line with him? 

'300 
~ . 

'<""!'f'V"'--=,,..- ·---• 
- -~--- --- - -- -·· 



··•:::-.. r::.'.'·:.) 
\~,J 

• . , 
·' 

\ .. 

\.l.. / 

(g) 

(h) 

(i) 

.uv v.1..1.e.1 1,11.1.1.Ll'~ .1..1.1:: .1.::; 1,uo :i.nuepeuaer.1<1 .Lor a cni..LQ OL his 

160 

a cre? 
Q~. 

How do they discipline child? 
Is he :often wilful or stubborn?' ~~-------------
Do. they have warm/close relationship with child, o:r 
tense/qifficul t one? · ' · 

---------------------
29 Parents 1 · viet./s about what· school' could do· to ·improve behaviour 

30. Parents' views about what.other-agencies could do to im:::Prove 
behaviour 

31 Wh~n did parent hear about activity centre? 

. 32 

33 

. 34-

.. 35 

How d{d parent hear of possibility of child going there? 

What was parent ''s reaction? 

How· does parent fee~• about it no·w?' ---------------~ 

Briefly indicate whether any of the following have occu:c-ed in 
the past/occur now 

r. . . ~' 

Eating problems 
Adominal pains 

. . 
Sleep disturbances or fears 

.Enuresis (night or day) . 
. Stealing .(from home or outside) 

Persistent lying 
·Wandering from home 

Anxiety about separation from 
· either parent 

Anxiety on part of parent about 
separation from child 

Temper tantrums 

301 

No 
Past 
mild Severe 

Now 
No IXJ.ild seve1 
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