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Conceptualisations and implications of ‘newness’ in education outside the classroom 
Newness was a key theme identified in a comprehensive national study of education outside the classroom (EOTC) in Aotearoa New Zealand. This paper examines what newness means from the perspectives of students, educators and school leaders. Findings reveal that newness in EOTC was valued because of the difference to everyday routines; students’ learning and positive emotions; and it deepened students’ understanding of the wider world, and their place in it. Consumption of newness occurred when educators and students framed EOTC through new locations because the potential for learning was quickly ‘used up’. Newness also potentially undermined learning for some students because of discomfort and fear. We encourage educators and students to engage in the process of understanding newness in EOTC in order to harness the learning opportunities of both familiar and unfamiliar experiences. 
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     The relationship between learning and new experiences in out of school contexts has come under increasing focus in scholarly literature (Becker, 2008; Boeve-de Pauw et al., 2019; Cors et al., 2017; d’Agnese, 2020; Ingman, 2019; Rickinson et al., 2004). Newness is associated with novelty, unfamiliarity, strangeness, uncertainty, and emergence, and where carefully integrated into learning and teaching, can result in heightened potential for learning. For example in the study of history, the unique places and activities in out of school contexts often results in memorable and impactful learning (Harris & Bilton, 2019). Much of the literature promotes the benefits of newness, while there are also cautions against overwhelming learners in and through new situations which can impede learning (Boeve-de Pauw et al., 2019; Cors et al., 2017; D’Agnese, 2020; Ingman, 2019). This article seeks to further explore the contribution of new experiences to learning, particularly in educational contexts outside the classroom. 
Education outside the classroom (EOTC) experiences often expose students to high levels of newness through the combination of subject matter, pedagogical approach, and the learning environment. Drawing on recent EOTC research in Aotearoa New Zealand (Hill et al., 2020), where newness emerged as a major theme from student and educator data, this article explores respondents’ meanings of newness and examines the educational implications of new experiences for learning. 
Framing education outside the classroom
Various terms have been used to frame learning that occurs outside of classrooms. Within Aotearoa New Zealand, Education Outside the Classroom (EOTC) is a ‘generic term used to describe curriculum-based learning and teaching that extends the four walls of the classroom. EOTC can range from a museum or marae [Māori place used for social and ceremonial fora] visit to a sports trip, an outdoor education camp, a field trip to the rocky shore, or a visit to practise another language. EOTC can take place in the school grounds, in the local community, or in regions further afield, including overseas’ (Ministry of Education, 2016, p. 1). 
EOTC is a similar term to ‘outdoor learning’ which Rickinson et al. (2004) define ‘as learning that accrues or is derived from activities undertaken in outdoor locations beyond the school classroom... and encompass three main kinds of activities: fieldwork and visits to field study centres, nature centres, farms, parks or gardens; outdoor adventure education in local or distant settings; and projects in school grounds or the local community’ (p. 9). Outdoor learning has been adopted, and in some cases officially endorsed though policy, in countries including Scotland with the “Curriculum for Excellence through Outdoor Learning” (Learning and Teaching Scotland, 2010). While we also draw on literature from the area of outdoor learning in this article, we use the nationally accepted term EOTC for this study allowing the research to cross boundaries of curriculum areas, school types, and educational levels. 
Novelty, Unfamiliarity and Newness in Education
The closely aligned terms of novelty, unfamiliarity and newness can be unpacked through social-constructivist perspectives that are prominent in educational theory and research. Social-constructivism holds that groups and individuals create meanings from their experiences which help to develop shared understandings (Vygotsky, 1978). For example, from a constructivist lens, newness may be considered not so much as ‘quintessence but rather as negotiated and attributed’ (Pickersgill, 2019, p. 617). In this regard, newness cannot be measured objectively but rather is constructed in each experience, may well be interpreted differently by individuals and communities, and is influenced by cultures and environments. 
Newness is often defined by its opposite of familiar routines – a contrast that Becker (2008) evocatively captured: “Allowing strange and wondrous things to touch one contains the seed of being able to overcome the paralysing boredom of routine” (p. 166). Becker contended that opportunities to experience new and potentially “wondrous things” in education expanded the possibilities for learners and stimulated their curiosity. Furthermore, newness took on different dimensions, as “the unfamiliar is not something outside of us, but that is also a part of us” (Becker, 2008, p. 163). Newness therefore is not solely an experience of novel places, activities, and pedagogies, but also includes the unearthing of existing individual and group competencies and capabilities. 
Newness occurs when education is not preconceived and delivered in a prescribed manner (D’Agnese, 2020). As such, newness can be associated with emergence and uncertainty, and represents a disjuncture from what has been previously experienced. Drawing on Arendt’s work on ‘new beginnings’ and Dewey’s conceptualisation of ‘a new birth in the world’, D’Agnese examined newness and related it to as-yet unreached potentials which make both learning and life worthwhile. The directions of these unreached potentials are not defined. Indeed, D’Agnese pushed back against closely defining pre-set educational outcomes, proposing that opportunities for students to experience the unexpected and the new have been at best reduced, and at worst eliminated, by the neoliberal drive towards control, standardisation and efficiency. D’Agnese argued ‘...the unexpected and even the “infinitely improbable which actually constitutes the very texture of everything we call real” (Arendt, [1958] 1998: 169) was the proper terrain for education to happen’ (p.188). The educational upshot of newness was to spark the curiosity of students (Ballantyne & Packer, 2009; Becker, 2008), and stimulate continued widening interests (Ingman, 2019). In this regard, newness in education has been framed as embracing uncertainty and untapped potential.
A contrasting view of newness arises from research into consumerism because ‘an insatiable desire for the new permeates contemporary consumer culture’ (Coskuner‐Balli & Sandikci, 2014, p. 122). In the era of mass production and consumption, consumers continuously encounter and acquire new goods. The newness of goods is not necessarily an essential part of the goods or products themselves, but is socially-constructed through experiences. In distinguishing between experiential and technical senses of newness, Campbell (2005) suggested that experiential newness was related to the unfamiliarity of the item and was exhausted in the consumption act itself; that is, it disappeared rapidly as the consumer became familiar with the product. Some EOTC experiences have also been linked to wider societal influences such as consumerism (Beames & Brown, 2014; Loynes, 2013). These authors have critiqued the commodification and “disneyization” of some types of pre-packaged EOTC learning programmes, suggesting they reduce opportunities for student agency, curriculum links, and authentic, ‘real-world’ learning. The quest for newness that arises when EOTC becomes framed through consumerism could create a drive towards superficial educational experiences. 
New experiences may also inhibit learning. For example, student fears of the unknown can be escalated in outdoor settings (Bixler et al., 1994; Bixler & Floyd, 1997; North, 2015). Davis-Berman and Berman (2002) propose that change (and arguably learning), occurs best when people feel safe, secure and accepted (Brown, 2008). Feelings of security may be less likely to occur in unfamiliar settings and activities and this in turn may inhibit learning. 
Inherent Tensions with newness and learning
Conceptualisations of the importance and value of newness within educational contexts are neither fixed nor universal. Becker (2008) sees newness as central in the human process of growing and becoming independent. On the other hand, Ingman (2019) questions the value “attached to an experience that is characterized primarily for its demarcation from existing continuities of life” (p. 85). Ingman warns that just because an experience is new or different from the norm, does not mean that it will have educative value. Similar tensions arise between outdoor environmental educators’ beliefs that learning should be both extraordinary and emotionally loaded, and yet comfortable and positive (Cincera et al., 2020). This critical examination of the relationship between new experiences and education is not just a recent endeavour. Indeed Dewey (1938/1972) argued that that there was nothing inherently educative about any experience, because experiences have the capacity to be both educative and mis-educative. That is, educative experiences open up future opportunities for learners, while mis-educative experiences close down avenues for future learning and potentially land people in a rut. New experiences may be enjoyable, but this does not necessarily mean they result in educative outcomes for students. Drawing together Dewey’s ideas around education and the literature on newness, we can see that EOTC experiences, whether new or routine, hold possibilities for both education and mis-education. 
[bookmark: _heading=h.cndsealc9e5x]Methodology
The data which this article draws on are from a larger study which investigated EOTC in schools across Aotearoa New Zealand through the perspectives of principals, EOTC coordinators, teachers, and students. The study was informed by three main research questions:
1. What EOTC experiences are occurring in Aotearoa New Zealand schools?
2. How do principals, curriculum leaders, EOTC coordinators and students perceive the value of EOTC in their schools?
3. How are various factors influencing the provision (quantity and quality) of EOTC?
Data relevant to the perceived value of EOTC (question two) is utilised in this article.
Overall, the EOTC study employed an explanatory sequential mixed methods research approach, which blended initial survey-based quantitative and qualitative data with subsequent  interviews to address the research question(s) above (Creswell & Plano Clark, 2017). This approach built on the strengths of both quantitative and qualitative data to provide statistical insight into trends relating to EOTC whilst gaining in depth perspectives and examples of practice from different school contexts throughout Aotearoa New Zealand. 
The comprehensive national EOTC Study involved three phases of data collection. Phase one was the National EOTC Questionnaire (NEOTCQ) containing a mix of quantitative (Likert scale) and qualitative (open ended) questions. Phase two consisted of school‐specific EOTC inventories where self‐selected schools provided details of every EOTC event over a six week period. Phase three involved individual and focus group interviews with school leaders, teachers, students and LEOTC providers. This paper draws on data from both phase one and three, which are detailed below.
The phase one NEOTCQ was an online questionnaire adapted by the research team from the work of Mannion et. al. (2015), and administered by Qualtrics, an international online research company. The NEOTCQ was designed to elicit principals’/curriculum leaders’/EOTC coordinators’ views about EOTC including the types of  EOTC experiences offered in different curriculum areas (Table 1). The content validity was established through an expert group providing feedback on the questionnaire in the development phase. The expert group contained representatives of principals’ groups and academics with relevant expertise within Aotearoa New Zealand, along with the lead author of a similar project in Scotland (Mannion et. al., 2015). Data collection for the NEOTCQ was open for a period of five weeks and an invitation plus two follow-up emails were sent to each school on the contact list available on the New Zealand Ministry of Education website. Schools included primary schools with students aged five to ten years (PS), intermediate (middle) schools with students aged 11 to 12 years (IS), secondary schools with students aged 13 to 18 years (SS) and composite schools (a combination of primary, intermediate and secondary) (CS). Emails were also sent to EOTC coordinators who were registered on the National EOTC Coordinator Database. In total the NEOTCQ had 523 respondents which included Principals (60%), EOTC coordinators (22%), and teachers and curriculum leaders (18%). The response rates varied somewhat with socio-economic status (decile ranking) and the highest decile schools tended to have a higher response rate (Table 2). The overall response rate (RR) of 21%, which is acceptable for a national survey of this type.
Phase three of the study consisted of individual and focus group (FG) interviews with school leaders, teachers, students, and Learning Experiences Outside the Classroom (LEOTC) providers from across Aotearoa New Zealand (LEOTC providers are Ministry of Education approved and funded organisations that facilitate EOTC experiences, for example, museums, art galleries, some local councils, and ecological sites). Participants in phase three of the study were a convenience sample of those who consented to further participation in phase one (see Table 3 and Table 4) . All of those who volunteered were visited in person except for two cases where it was not possible to find a mutually suitable time and one interview was carried out remotely. Staff who were available at the time of the visit were interviewed individually. Student data was collected exclusively through focus groups. In five of the 20 schools, only staff were available and therefore no student focus groups were conducted in those visits.  Students interviewed ranged between 6 and 18 years of age. We note that participants self-selected for the study, and the data is likely to reflect the views of people, schools and organisations with a greater interest in EOTC. 
Questions varied depending on the focus group context and participants. For example, all groups were asked about their perceived value of EOTC and impacts on learning, engagement, and enjoyment. School leaders, teachers, and LEOTC providers were asked about challenges and enablers related to providing EOTC. Students were asked about memorable experiences and how they were given agency in EOTC. .
The study gained ethics approval from ARA Institute of Canterbury, human research ethics committee, and was conducted in ways which upheld the four key principles for ethical research conduct in Aotearoa New Zealand, respect for people, beneficence, non-maleficence, and justice. Thematic analysis of qualitative data was used to recognise patterns in the dataset, and for describing and interpreting the meaning and significance of those themes (Braun & Clarke, 2006). We used a collaborative approach to analysing the data which included identifying patterns in both an inductive and recursive way by multiple members of the research team (Creswell & Plano Clark, 2017). During data collection and analysis, certain patterns of participant responses were identified, with the strongest theme associated with student engagement (535 comments) and a significant minority of these comments referring to newness or a related term. Triangulation between different data sources (school staff and students) and across phases supported the importance of the ‘newness’ theme to all participant groups. 
Three sub themes were identified within the theme of newness. The first was how newness in EOTC was conceptualised in the responses and included ideas such as ‘different to the everyday’ and the relationship between ‘newness and engagement. The second was the ‘connections between newness and learning’ related to ‘understanding the world around them’, ‘better understanding the self’ and ‘future possibilities for the self’. The final sub-theme was ‘valorisation of the new’ which included consideration of ‘if it is not new it is “boring”’ and ‘newness undermining learning ’. The trustworthiness of the analysis is demonstrated by weaving participant quotes into the interpretation of findings and by using illustrative examples to thickly describe the data. 
In the following section each of these sub-themes and associated ideas are examined. 
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How newness in EOTC is conceptualised 
You can learn about other things and look at different animals while we are going on trips. We can meet new people… study about new things. (PS133, Student FG)
EOTC experiences are heterogeneous, varying based on the context of the school, the intended learning, and the activities involved. As indicated by the student quote above, newness in EOTC can be experienced through different places, contexts, people, and learning foci. There were however some shared characteristics or similarities in the ways that educators and students thought about, described or conceptualised newness in EOTC. This section explores some of those meanings.
Newness as different from everyday life.
One of the main ways students spoke about EOTC was that it diverged from routines: “it’s not a dull every day, same thing” (SS52,Student FG). Newness was seen to equate to being different, something teachers also articulated in terms of: 
School camps giving our students experiences that they will most likely never get in their life is a reason we continue to break down all the barriers [to EOTC]. (PS8, NEOTCQ)
In talking about camp experiences as something students “will most likely never get”, this teacher suggested EOTC experiences can be both new and different, a valued potential that other educators also repeatedly noted. A provider of cultural learning experiences acknowledged the distinction from students’ everyday lives through highlighting students’ exposure to perspectives from a range of world views:
It’s something different. It’s a different place and it’s something they can talk about with their friends or their family. I do think that it just opens their eyes to another world view often, especially in this context. And it’s something that they will remember. (LEOTC 3, Interview)
New perspectives had the potential to broaden or challenge students’ existing world views and create memorable experiences, often through engaging students at an emotional level. 
Newness and Engagement 
Students in this study linked new experiences in EOTC with positive emotions: 
Yeah. It’s like the fun is doing something new, so if you are constantly doing the same thing each year – like similar things – it kind of gets a bit boring. (CS3, Student FG)
That’s why I reckon it’s good to have something different because you will remember it more. Like if you’re training for anything, you change it up – you can have more fun, you’re going to remember it. (SS52, Student FG)
In suggesting ‘doing something new’ was ‘fun’, some students also clarified that ‘doing the same thing’ can be ‘boring’. Furthermore, the fun that can be had through new or different experiences can also make learning more memorable. While sometimes difficult to articulate, students also linked positive feelings with new experiences of familiar places:
Also kind of feeling that it’s new and so you’ve seen the whole place but there’s just new things to do – you know the place better kind of – and it’s that kind of feeling of new things. (CS3, Student FG)
This section shows that newness in EOTC was conceptualised as being akin to experiences that were different from everyday life and also experiences which enhance engagement. That is, the new can be fun, memorable, and exciting. Drawing from this conceptualisation of newness, the next section explores how newness and learning were linked. 
Connections between newness and learning
Students, school leaders and educators spoke about the learning potential of new EOTC experiences in two main ways: understanding the wider world; and understanding themselves.
Understanding the wider world 
The importance of EOTC in extending the horizons of student experiences was emphasised throughout the data. Educators commented repeatedly on visiting new places and helping students understand what lies beyond their familiar neighbourhoods and everyday experiences. 
One of the things that I am really mindful of, is their part in the world, and so one of the things that going on a trip shows them is that they don't just live in this little bubble, and that you know wherever they go, beyond where they live shows them, sort of connects them with the wider bit. It sounds a bit naff when I sort of say it like that, but you know it is, there's other people they'll meet, they'll see other things, you know... (PS114, Staff FG)
By moving students outside of their regular routines and localities, educators wanted students to understand other places and other people, even if they were in the same city. As the primary school teacher commented above, an EOTC visit could help students to see that the world was bigger than the students’ ‘little bubble’ and to make connections to other places and others’ lives. The importance of connecting to a wider world through EOTC was linked by educators to learning:
I do [EOTC] with gifted students. So there is stuff out there in the world that they can’t access here but they can access there, and they need those opportunities because that’s part of their learning. (SS24, Staff FG)
As suggested by this secondary school teacher, there were limits to what was available to stimulate learning within schools and by going out into the wider ‘world’, different learning became possible. Students also noted the importance of seeing new places: 
Cos I like the zoo for example, cos not a lot of people, kids, get to go to the zoo, cos it’s too far away and that kind of stuff. (IS28, Student FG)
Some students also saw visiting new places as preparation for a mobile and exciting life, including going to bigger cities, and the world more broadly beyond their hometown.
I wish we could have those camps where we go like to another country. I don’t wanna stay in [name of small town] for the rest of my life. Go to like America, study about there. I’m thinking like, when I’m older, I’m thinking of going... down to Christchurch.... I’ll be all over the place. (PS324, Student FG)
The construction of EOTC as expanding the students’ horizons took on diverse foci and was responsive to the locations of the schools. While many schools used EOTC in the local surroundings, there was a common emphasis on giving students access to contrasting places. Aiming to prompt discovery about the world beyond their everyday experiences and locations, schools in cities and larger towns often had trips to farms and rural areas. The conversation between the interviewer and some primary school students about a visit to a farm illustrated this:
We learnt about animals.
We went to visit the farm.
Oh we went to milk cows.
Interviewer: Oh so you actually milked a cow? 
Yeah, nah. No we …We were learning how to…shear sheep.
We watched people, we learnt how to make butter. 
Interviewer: That’s cool. Wow and so what was all of this learning for?
Like about like animals on farms and like…Yeah and taking care of animals.
Interviewer: And so why do you think your teachers take you on camps? 
To teach us about these things.
Like to discover like…A lot more.
Like more about the world
(PS244, Student FG)
By contrast, students in rural schools valued trips to cities:
Because we are from a small place, like going to the city, because a lot of kids, well quite a few kids don't travel that much or that kind of thing. Being exposed to that kind of thing. (SS17, Student FG)
Relatedly, many schools also exposed students to learning activities which were radically removed from what was typically experienced within school environments. This was particularly evident through outdoor education and outdoor pursuits. Students noted their enjoyment of outdoor activities like caving, which they had never done before, and the value of experiencing “something new and different” suggesting “that’s what people tend to remember and enjoy” (CS3, Student FG). Staff respondents also acknowledged the value of new opportunities and learning through experiencing places and activities including “National parks” (IS4, NEOTCQ) and “abseiling or rock climbing or any of those kinds of things” (PS133, Staff FG) that students would not otherwise experience. A ‘push’ towards places that were distinct from students’ everyday lives framed a notable part of the newness which emerged in the study. The ‘scale’ of this type of EOTC varied across schools from experiences locally in a park, restaurant or zoo to distant locations around the country and even international travel.
Better understanding the self through new experiences
EOTC experiences were constructed as opportunities for students to learn new things about themselves. Rather than having students experience something new by travelling over the horizon, this type of EOTC was directed as an inward journey into their personal capabilities and opportunities for growth:
I learnt how, I have expanded my knowledge on like surviving a day, I never knew how to like make a fire, I was never allowed to well try that at home. (CS9, Student FG)
Expanding knowledge and learning new skills was a valued aspect of EOTC for students, and staff also noted that students discovered new capabilities within themselves through “achiev(ing) something that they didn't think that they'd be able to do”. (PS114, Staff FG)
There was a recurring theme that through exposure to new experiences, students gained skills, knowledge and a sense of capability. The way these linked to newness was often associated with challenging students outside of their normal range of experiences:
What we've done probably in the last 10-15 years is to, it provides the opportunity for kids to really challenge themselves, and put them into positions, particularly with the older students maybe Year 4-5-6, to put them into positions where they're uncomfortable. (SS17, Staff FG)
It’s enrichment. It’s about pushing comfort zones, so that students get to experience things that they haven’t or may not have had the opportunity to experience in other ways. (SS17, Staff FG)
At times the challenges were driven by offering opportunities where students could ‘challenge themselves’ and at other times these challenges were presented by teachers ‘pushing’ students into uncomfortable situations. Some educators were aware however that new situations could result in student anxiety:
For a few students, especially the ones that are not used to being out in nature, it can be quite scary, and you kind of have to address that while they're out doing, you know just a short part of the bush, and just have to talk about the smells, and the light being gone, you know they don't have sunlight because you have that kind of [tree] cover, so you have to really adjust it to the students and their previous experience with nature as well. (LEOTC 4, Staff Interview)
Homesickness can be an issue for some of them. If it’s say over 2 or 3 nights. Unfamiliarity of the situation. [it] can be a bit daunting for some children I suppose. (PS352, Staff FG)
Some educators perceived students’ lack of familiarity with being out in nature or away on camp as both important for their learning and also as something that needed to be managed in terms of adapting aspects of camps to mitigate students’ fears. 
To a lesser degree, students also reiterated similar ideas about the importance of discomfort and challenge:
It was really cool because I’m not like that into camps, you know, and you don’t really want to go and then you go and it really like pushes you. Like we did this day walk to a campsite and I didn’t want to do it, but after you did it, it was like worth it….You feel like you did something and you feel like you’ve kind of pushed your comfort zone out a bit. (PS108, Student FG)
At first glance, this student’s comments reveal little of the new however newness in this context appeared to be in the expansion of the student’s concept of what is ‘worth it’ thereby contributing to a growing understanding of self. In future they may view such walks as being a positive experience through understanding that the limits of what they were capable of enjoying or valuing were broader than what had been previously considered. 
Future possibilities for the self
In a similar vein, both students and educators thought EOTC spurred students to see new possibilities for their future lives, possibly even sparking a life-long interest. 
And you know, a lot of these students don’t really get the opportunities with their family, so we try and provide it with school and try and promote it because it may be the only time they get the chance…if they do it here they might continue in their adult life. (SS5, Staff interview)
Often this value of newness for future possibilities was framed through recreational activities: 
You can try something that you don't normally do. Like even the cross-country skiing… it is probably something that I would never, ever do if I didn’t go to camp. And I actually quite enjoyed it, so it might be something I would do again. (SS17, Student FG)
Another focus was providing students with a sense of opportunities for future careers as suggested in the comments from this educator from a small town about visiting a city gym:
[Going to] one of the gyms in Hamilton that are sort of leaders in adolescent athletics development…And seeing other Māori from small towns doing personal training in there and running the programmes and teaching them all of a sudden they can see themselves in that environment…[EOTC] gives us that opportunity as well so it’s not just ...we are locked in to this. (SS132, Staff Interview)
Such experiences of newness through EOTC appeared important for awakening a sense of possibilities in students. 
In this section, newness was tied to enhancing students’ perceptions of their agency and capabilities. These meanings are associated with ideas of moving students out of their everyday experiences and broadening students’ understanding of the opportunities available to them both now and in the future. 
Valorisation of the new
The previous sections have highlighted the value of new EOTC experiences expressed by students, teachers and LEOTC providers. Whilst we acknowledge the powerful, engaging learning that can occur through new experiences, we are also careful to avoid framing EOTC in such a way that suggests EOTC can only have value if it is perceived as new. The valorisation of newness in EOTC can be counterproductive to broad learning opportunities and/or result in the educative potential of newness being lost. 
If it is not new it is “boring” 
There were instances when EOTC trips that went to familiar places were criticised by students for being boring and no longer stimulating: 
There's one that's a bit boring that's one of the trips, the zoo. It's so boring. Yeah because like they never change the zoo, they only like change one thing. They changed it last year. (PS114, Student FG)
A similar perspective was expressed by other students in regard to locations they were familiar with:
We always go to the same place, like three times if you have been at the school long enough. It can sometimes get boring when you are at the same place every time and so we want to go to different places that also help us with our learning. (PS97, Student FG)
Students also perceived new places helped them learn and assumed that this was the reason educators designed EOTC so as to avoid repeatedly visiting the same locations over multiple years:
We go to camps from Year 4 to 8, they’re all at different places and I presume that’s just because if you went to the same place for 4 years in a row, you wouldn’t really be learning anything. If you only go once, you learn a lot. The second time you learn a little and then less and less and less. (PS108, Student FG)
Although some students suggested that educative potential could be maintained at a location, nevertheless this was a less preferred option to visiting a new place:
If you went there and you [did] a different thing for a different subject, it would be alright, but I think you’d engage more if you went somewhere completely different because you’ve kind of done that. (CS3, Student FG)
Variety in the location of EOTC experience was important to these students and returning to the same location was considered less impactful because the outcomes were more predictable. Some viewed the learning potential of a specific location to be ‘used up’ after one or two visits and we explore this further in the discussion. 
Newness undermining learning
Not all responses to EOTC were positive and teachers and students identified elements of fear and discomfort associated with the new situations they encountered. This was particularly prevalent in outdoor education contexts:
Just in my experience – it can be medical issues such as bed wetting and so on – the kids are deeply uncomfortable about it and you have to work your way around that. …(EOTC-PD Workshop1, FG)
For students who had medical conditions or other particular needs, residential camps presented a significant risk of embarrassment and discomfort. Teachers recognised these challenges and attempted to ‘work their way’ around them as best they could, but acknowledged that avoiding anxieties was not always possible:
[What are the things that are difficult for students in attending camp?] That’s really simple, some of it is just fear...Of the unknown …And you can’t alleviate that …You can try …Some of it is sort of personal stuff, like it might be cultural, and we make every attempt to, to take care of any cultural needs in terms of food and, and Halal stuff like that …(PS324, Staff Interview)
EOTC, and particularly school camps with outdoor adventure activities, potentially heightened these fears as this student suggested:
Some kids hate it. Like, they are really scared about going on camps and they don’t like walking. They're put out of their comfort zones. (SS17, Student FG)
The physical discomfort of the activities and the intense lack of privacy of camps created challenges for some students and caused them retreat into their shells and 'turtle up'...(IS28, Student FG). Teachers were aware that educators’ choices can sharpen these anxieties further: 
There have been a couple of classes we took tramping [bushwalking/hiking] this year where they almost felt quite threatened because of what we were doing – we pushed them too far out of their comfort zone (SS105, Staff FG)
While the examples provided earlier in the findings suggested some students reframed fear into a sense of achievement, for other students new EOTC experiences remained a source of anxiety and of fear which interfered with learning. Students and staff were aware that fear may be associated with newness in EOTC.
This sections shows that the relationships between newness and EOTC can  potentially undermine learning or at least, cause some students notable anxiety or discomfort. Experiences such as time away from home, social anxiety, physical discomfort, or a variety of cultural, medical or other factors remind us that newness does not always lead to quality or enjoyable learning for students. 
Discussion
[bookmark: _heading=h.td22qbsh67h5]Many teachers and students in this study conceptualised newness in EOTC as opportunities that were different from everyday life and at times, ones that students may not otherwise experience. This sense of novelty and freshness contrasted with classroom experiences for some; evoking a sense of the unexpected, of uniqueness, or “a threshold of unfamiliarity” akin to Ingman’s (2019, p. 69) definition of novelty. Newness in EOTC spurred positive feelings and emotions and was part of what made EOTC memorable for students. The influence of new EOTC experiences on student emotions was linked by many respondents to student motivation and importantly, to quality learning. 
The newness in EOTC was often directed towards “the world around us” to enable an expansion of geographical, social and cultural understandings. Educators and students who held these views valued trips outside of the school grounds, beyond neighbourhoods and into the new and the extra-ordinary. Through such EOTC experiences, students can become aware of different opportunities and see the limitations of their current world view (d’Agnese, 2020). D’Agnese argues “if the potential of newness has to be preserved and nurtured, we have to preserve and nurture students’ imaginative vision and capacity to disrupt, suspend and play with curricular contents” (p.185). Participants in this study saw EOTC as providing fertile ground for such experiences which often contrasted to their classroom learning. 

Just as important in this study was the expansion of students’ understandings about themselves, their capabilities and future possibilities in their lives. According to Becker (2008), during “the first big crisis in the human process of becoming independent, we are confronted with strangeness and the unfamiliar” (p.164). Educators in this study saw their responsibilities as guiding or shepherding their students towards independence, and this led educators to expose students to new situations. The intentions of such EOTC experiences were centred on the development of a sense of competence and growing autonomy. These findings concur with previous literature noting the positive feelings about newness in education (Boeve-de Pauw et al., 2019; Cors et al., 2017) and students learning about both their external and internal ‘worlds’ through new experiences (Becker, 2008; d’Agnese, 2020; Dewey, 1938/1972; Ingman, 2019).
Caution against the valorisation of the new
Newness is a core part of consumer society, and education is not immune from this same desire for newness. Drawing on investigations into consumer behaviour we see that “newness is neither an inherent property of a product nor a stable state but a liminal moment in the social life” (Costkuner & Sandickci, 2014, p. 123). Newness is socially constructed and manufacturers have a vested interest in the fleeting liminal experience of newness because it drives further consumption. This study has identified some similarities between the consumption of products and attitudes to newness in EOTC. For example, student comments showed how returning to the same location or doing the same activity again resulted in their reduced interest. Many educators deliberately planned to visit new areas each time because they also believed that returning to the same location or similar activities negatively affected student engagement and opportunities for learning. Thus newness in EOTC was temporary, and quickly consumed or used up. 
Although a return to the same location might come at the cost of going to a new place and in doing so, does reduce opportunities for students to learn about new possibilities beyond their familiar areas and activities, we suggest it is important to question what other ‘losses’ a quest for newness might precipitate. One concern we note is the potential impoverishment of deeper engagement including for example, the nuanced connections with, and learnings about, the material, physical, historical, cultural and spiritual elements in place-responsive EOTC (Wattchow & Brown, 2011). Furthermore, framing the educational endeavour from start to finish by a search for newness of place and activity and an avoidance of repetition, risks overlooking unexpected experiences that come from explicitly seeking newness in the familiar. In this respect, Ingman (2019) encourages students to confer a sense of “novelty” within the familiar. Ingman’s approach raises pertinent questions about the role of students (and educators) in ‘cultivating’ newness, and the contribution of the social elements of EOTC to manifesting newness (Ingman, 2019). 

In this study, some students experienced fear in new EOTC activities and situations that did not appear to be conducive to their learning at the time or to the promotion of future interest and engagement. Becker (2008) noted that “there will always remain a residue of fear in the strange” (p.168) and confronting the unfamiliar is a constant condition in life. The tensions and “friction” between arguments for and against fear in outdoor adventure education have been charted (Reed & Smith; 2021), as have the potentially problematic and inhibiting aspects of fear on learning and enjoyment in adventure education (Brown, 2008). Our findings supported existing scholarship indicating the presence of fear in outdoor learning settings, particularly residential programmes. We also identified that a focus on newness has the potential to exacerbate these fears by pushing EOTC into more and more unfamiliar settings and activities. Accordingly, efforts to provide newness in EOTC which were intended to enhance learning and engagement may well undermine learning and enjoyment for some students.  

[bookmark: _heading=h.e11kftvk91pn]Implications
[bookmark: _heading=h.gjdgxs][bookmark: _heading=h.4kkxend6i55h]Through a social-constructivist lens, newness is not an absolute. Rather it is co-created in social and physical settings with the potential to enrich all learning experiences, from the familiar to the novel, and the local to the distant. Experiences of newness can arise in EOTC by leaving behind what d’Agnese (2020) calls the neoliberal structures and systems which increasingly hold educators and students to narrow and pre-determined visions of learning. Respondents strongly support the importance of new experiences to engage and expand students’ horizons.  However, newness can be quickly used up, when newness is framed by new places or activities. By focusing on newness rather than enriching learning; educators, students and school leaders risk becoming complicit in a consumer society where value is uncritically ascribed to new experiences. The mis-educative potential of such experiences are that students come to understand that known or familiar settings and activities have no further educative value. Similar to scholarly debates about comfort zones (Brown, 2008), and authenticity (North, 2020), if educators view newness through EOTC activities as the primary driver of student engagement and learning, then a key question may well become “how high should we turn the newness dial?”. While a focus on newness might be exciting, stimulating, and heighten engagement for many students, learning requires the “mindful and effortful involvement of students in the processes of knowledge and skills acquisition in interaction with the environment” (de Cort , 2010, p. 50). The challenge in EOTC becomes how to foster the mindful and effortful involvement of all partners in education towards understanding the relationship between new experiences and learning. An interesting way to examine this relationship could be to examine how students who travel regularly to local and more distant areas might respond to EOTC trips differently to students who do not. Further research could also investigate whether there are differences in people’s perceptions between camps and EOTC within school grounds, particularly as it pertains to newness and opportunities for learning. These were not investigated in this research.
[bookmark: _heading=h.30j0zll]Akin to Ingman (2019), we see educators’ roles in understanding the benefits and limitations of newness to be essential. Listening closely to student voices is important so that educators can design learning experiences which are relevant for their students. Arguably the power of EOTC does not rely on relentlessly seeking new contexts but rather quality learning experiences which are well designed and facilitated. While such experiences may involve contexts or activities that are unfamiliar to students, we propose there is also value in looking for new knowledge, perspectives, or skills in contexts or activities that are already known to students. Newness can be experienced for example by visiting a local venue repeatedly, but each time revealing new layers of ecologies, histories and understandings. 
We suggest there is much to be gained from EOTC experiences which are unfamiliar to students however caution that an uncritical valorisation of newness can lead to missed learning opportunities at best, or an impediment to learning at worst. Learning should challenge students and expand their horizons, yet if EOTC frames students as consumers, and the product which they consume is newness, then EOTC risks being more like a theme park; full of entertainment but light on learning (Beames & Brown, 2014). To mitigate against this end, we recommend that educators work with their students to actively construct and analyse newness in education generally and EOTC in particular. This will allow EOTC to benefit student learning by finding newness in the unfamiliar and just as importantly, finding newness in the familiar. 
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