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1. EXECUTIVE SUMMARY 

This report outlines the findings from the St Bede’s College (SBC) Sport Research Project undertaken 
by Glenn Fyall during the period of March 2021-September 2021. This report has been designed to 
provide information and recommendations on the sport system at SBC with a view to inform short and 
medium term planning. This report includes the findings and conclusions of many other relevant 
documents and reports, including;  The Value of Sport and Active Recreation to New Zealanders; 
Teacher Attrition From Coaching In New Zealand Secondary Schools: Final Report; Active NZ Main 
Report: The New Zealand Participation Survey 2019;  Secondary Age review; Sport NZ Voice of 
Participants Programme 2018/19 Results; NZ Sport Census data (2005-2020); Top of the south case 
study (part 1 of 2): Improving youth well-being through a collaborative agency approach; Papa Noho 
Report: Toward a bicultural future. Reference has been made to these documents where appropriate, 
however, for readability these references are limited in-text and listed in more detail in the reference 
section at the end of the document. 

This Executive summary gives a concise overview of the background, design/methodology, a 
summary of the findings and provides options and recommendation.  The results present both qualitative 
and quantitative findings from numerical survey data as well as open-ended responses and focus group 
interviews.  

1.1 BACKGROUND 

1.1.1 The New Zealand Sport System 

• Levels of participation in traditional sports are under pressure - A well-known issue, but the growth 
of some informal or non-mainstream activities suggest there’s a blind spot. The feeling of exclusion 
for those who do not fit into traditional sport structures points to a need for the sector to adapt and 
change.  

• Barriers to access remain - Those less abled or on lower incomes continue to experience 
impediments in getting to or accessing facilities, events, or places. The lack of facilities or open 
spaces close to where people live combined with poor and expensive public transport exasperates 
the issue of accessibility. The cost for some participants (e.g. fees, gear, travel, etc.) remains a 
significant barrier for broad participation for some community sectors.  

• Pressured lifestyles and demands on time - Finding time for active recreation in the context of 
increasing time pressure is an increasing challenge for many. These pressures are multiplying from 
a need to secure income with multiple jobs through to a growing focus on academic attainment, 
church and community service, or digital technologies.  

• Lack of integration and cooperation - The focus on competition can prove an impediment both to 
retaining individuals within sport beyond school while also proving detrimental for the coordination 
across organisations. Duplicated or wasted resources are the result when groups compete for the 
same participants leading to poorer community outcomes and a lack of trust between organisations.  

• Monocultural dominance - Māori find that a monocultural view of the play, active recreation, and 
sport leaves Māori activities unrecognized and unsupported - This is particularly reflected in the 
Papa Noho report, which reflects a view that organisations often reflect hegemonic hierarchies where 
older generational males typically have the power and influence. 

• Risk-averse and variable governance – There is an inconsistency in the quality of governance and 
oversight across the sector and a deep perception of mistrust. This is reflected in the perception of a 
system that can be excessively bureaucratic.  

• Undervalued volunteer support - Though their support is vital, the value of volunteers appears to be 
discounted by organisations within the sector. This is particularly concerning at a time when this 
base of support is ageing and under the pressure of time commitments elsewhere.  
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1.1.2 The school sport system   

• Historically, in Aotearoa New Zealand, sport has been the largest extra-curricular component in 
schools, and contributed significantly to the development of Rangatahi as well as contributing 
positively to the school community and culture.  

• Over the last three decades reports have highlighted concerns over declining rates of student 
participation in traditional school sports systems, however, there appears to be a corresponding rise 
in less structured forms of physical activity.  

• Rangatahi are being lost to sport, through environmental, social, technological, and fiscal challenges. 
These challenges provide barriers to student engagement, participation, and competition. 

• Specifically, factors such as; burn out, asking to choose between sports, sacrificing their social life 
and creating professional expectations of their coaching, training, and performance are all 
contributing factors to disengagement.   

• Significant inequity is evident in the levels of engagement, participation, and competition across our 
school sport system. Specifically, gender, ethnicity and socio-economic background provide barriers 
to participation and sport engagement.  

• The motivation of some schools, sports, coaches, and parents appears to be driven by winning and 
status at the expense of enjoyment and holistic development, resulting in poor sporting experiences 
for an increasing number of students.  

• Often, school sport leaders determine what is offered based on what is administratively and 
logistically easy without an understanding of the changing needs of Rangatahi.  

• Many young people are looking to consume sport in a more demand driven way, requiring both 
traditional and innovative provision depending on different motivations of students.  

• Under the leadership of School Sport NZ, secondary school sport has continued to grow in both 
number of events and codes but this has been offset by the continued reduction of teacher 
involvement, particularly in coaching. While the number and range of opportunities provided 
through the school sport calendar are significant, they generally target young people that identify as 
‘sporty’.  

• The resource, time and sometimes motivation of the school sport system to focus on less active 
students is a challenge, and is not a priority. These challenges are further compounded by the level 
of investment commanded and mana bestowed on premier teams and champion status.  

• This narrative is increasingly fuelled by market driven forces reflected, for example, in a growing 
appetite for digital streaming and televisation of school sport with little regard or awareness of the 
negative implications on Rangatahi mental health and well-being.   

• The value of sport for the education and holistic development of young people is under-valued. This 
is reflected in the level of resource allocated to sport across the system.  

• Directors of Sport, Sports Coordinators and teachers supporting extramural sport are key enablers 
of sporting experience for our Rangatahi in schools. However, the role of sport directors and 
coordinators is often confused, misunderstood, undervalued, unclear, ambiguous and underfunded. 
Consequently, attrition rates are high and this trend has increased significantly over the last five 
years.  

• The Covid pandemic demonstrated the value young people place on being active and the social 
connection it provides. Through a forced environment we saw greater awareness and opportunities 
to deliver sport and active recreation differently, however, as New Zealand came out of lockdown 
we quickly resorted to traditional delivery, and failed to fully commit to any change.  
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1.1.3 Teacher involvement in sport 

• Historically, the school sport system had been largely supported by teachers acting as coaches, 
managers, administrators and officials. 

• Teacher involvement had been largely voluntary although most schools tended to place an 
expectation on teachers to contribute to extra-curricular activities and there were increasing 
expectation of staff involvement. 

• Reports have noted the continual erosion of teacher involvement in organised sport and an 
acknowledgement of the overloaded nature of the teaching profession. 

• This has largely gone unnoticed by government agencies and a lack of resourcing and support has 
led to a continued reduction of teacher involvement, particularly in coaching and consequently this 
has resulted in many students receiving poor sporting experiences.  

• Frustration at feeling undervalued has led teachers to advocate for workloads to be lessened and 
investigations into financial reimbursement to secure their services. 

1.1.4 School sports clubs 

• In the 1990’s, to counter the rising teacher attrition rate and lack of resourcing and support, schools 
increasingly drew on community involvement, skills and expertise as coaches, managers and 
administrators.  

• This saw the rise of ‘school sports clubs’, who operated for, but increasingly independent of schools. 

• Additionally, this enabled schools to open up other revenue streams, such as gaming grants that were 
not available to schools. 

• The availability and sustainability of funding is becoming increasingly competitive and consistently 
under pressure.  

• Historically, clubs were mandated to act on behalf of schools and had clear guidelines that reflected 
school goals, values, systems and processes. A clear presence of teachers maintained a link between 
the school goals and the educative nature of sport.   

• Over time, parental/community involvement has increased and consequently off-set the teacher 
decline. At face-value this appears to be a good compromise, and a good solution, however, the 
effect that this transfer of control and independence has had on the school sport system is unknown. 

• Community volunteers are under pressure and undervalued which may lead to a decline in 
involvement.    

1.2 THE STUDY 

There are many well-documented accounts of the positive benefits to be gained by participation in sport, 
however, there is an alarming decline in the number of Rangatahi that participate in sport and report 
these positive experiences. This presents a compelling case for initiatives that encourage participation. 
It follows that understanding and dismantling barriers to participation and engagement in sport and 
active recreation will increase the value of sport  to individuals, schools and New Zealand as a whole.  

With this in mind, this study explored the student and staff experiences of sport at SBC and 
documents the perceived barriers and enablers to participation and involvement, with a view to 
landscape their needs, characteristics and assumptions. Additionally, the study explored the structure & 
function, goals & values and experiences of SBC sport clubs and discusses these findings in relation to 
the student and staff responses, relevant reports & literature, policy and research. The report concludes 
with options and recommendations to the school with a view to aid their future planning for sport at 
SBC.       
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1.3 METHODOLOGY 

The study adopted a mixed methodological approach consisting of three phases: 

1. A voluntary on-line survey of SBC Rangatahi (N= 484). The student survey explored the 
students’ perceptions and experiences of sport at SBC. 

2. A voluntary on-line survey of SBC Staff  (N= 44). This survey explored the staff perceptions 
of sport, their involvement and any perceived barriers and enablers to involvement. 

3. A  series of focus group interviews with six SBC sports clubs  (N= 6). Four clubs were 
interviewed face-to-face and two clubs responded to the interview questions via email. The 
face-to-face interviews were voice recorded.  

4. An additional interview with the North West Sports Trust was conducted to consider their role 
in funding SBC school sport and attempt to align this with the outcomes of this report.  

The survey data was analysed descriptively and reported using tables and figures that reflect means and 
frequency of responses. The focus group interviews and the written comments responses from the 
surveys were analysed thematically. Quotes are used throughout the document to represent a common 
theme or idea and are indicative only of the theme.       

1.4 SUMMARY OF KEY FINDINGS 

1.4.1 Voice of Rangatahi 

1. 86% of students surveyed were satisfied or better with the sport & physical activity experiences at 
SBC.  

2. 16% of the students surveyed meet the national & international physical activity guidelines of at 
least one-hour each day of moderate to vigorous physical activity and 74% of the students surveyed 
would like to do more physical activity. 

3. Sport & PA at SBC are inextricably linked. Therefore, sport provides the ‘vehicle’ for increasing 
PA to meet documented developmental and health & well-being outcomes reflected in national & 
international policies.  

4. In the future, there is a large proportion of SBC students (63% ) who are potentially ‘at risk’ of 
disengaging with the current sport system. Year 9 & 10 students are most ‘at risk’.  

5. Psychological ‘drivers’ such as fun, friendship, acceptance, belonging & connection were promoted 
as being potential barriers to future sport participation at SBC.  

6. Cost of participation is becoming increasingly prohibitive.  

7. Increasing and conflicting interests, such as; school work, after school job, looking after siblings, 
other interests etc. - are marginalising sport involvement at SBC. 

1.4.2 Voice of  Staff & Census Data 

SNZ/Sport Canterbury census data – Staff involvement 

1. From 2005 – 2020 there has been a decline from 76% to 35% respectively in the percentage staff 
involvement in sport at SBC. This number is predicted to drop to 23% by 2025. 

2. From 2005 – 2020 there has been a decline from 48% to 17% respectively in the percentage of staff 
coaching sport at SBC. This number is predicted to remain static or drop slightly by 2025. 
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Voice of Staff 

3. All staff surveyed saw benefits of being involved in SBC sport. The most commonly stated benefit 
related to ‘building and strengthening relationships between boys, teachers and the community and 
that this had positive effects in the classroom’.   

4. 41% of staff surveyed were either ‘dissatisfied’ or ‘not involved’ with sport at SBC. A further 25% 
of staff were ‘satisfied’. Potentially, there is a large percentage of staff either disengaged or 
considered ‘at risk’ of disengaging with sport at SBC.  

5. Staff attrition in sport is due to decisions they make around competing and conflicting interests (e.g. 
increasing work, sport and family commitments). 

6. By far the most articulated way of promoting staff sport involvement related to forms of 
remuneration/compensation – in the form of monetary remuneration and compensation of staff time.  

1.4.3 The SBC School Club System 

1. Clubs do an outstanding job at maintaining existing sporting opportunities for students at SBC. 

2. All clubs subscribe to the dominant sport narrative that reflects skill development and performance 
outcomes. There is an acknowledgement of the wider educative outcomes associated with their 
contexts, however, there was no evidence to support any explicit links to produce these outcomes.    

3. Over time, the involvement of teaching staff in SBC sports clubs has declined and this has been off-
set by involvement of parents and community members. This has implications relating to 
connections between wider educative, developmental and health and well-being outcomes and the 
wider community and school values and goals.  

4. SBC sports clubs with different needs and demands operate independent of one another and as a 
consequence there are structural, procedural and operational differences. This manifests in clubs 
often working at odds with each other over support and resourcing.    

5. The sports executive has lost connection to many clubs and no longer serves its primary function of 
overseeing the governance, operation, finance and development of sport in the school. 

6. Despite best intentions, points 1-5 above have contributed to a shift in narrative from one that 
traditionally sees sport as a context for developing young people to one that rests on performance 
outcomes with the expectation that wider educative and development goals will somehow be 
absorbed ‘by reading the handbook’.     

1.5 SBC SPORT POSITIONING OPTIONS: 

 Option 1 – Status Quo:   

 Continuing with the existing Participatory Sport System.  

 Option 2 – Participatory Plus:  

 Adapting the existing Participatory Sport System to reconnect clubs with each other and the 
school (Short Term 0-2 years) 

 Option 3 – Shifting the System:  

 Shifting the existing Participatory Sport System to a Developmental Sport System 
(Medium/Long Term 2-5+ years).  

 

Note: these options are explained and justified in greater detail on pages 21, 22 and 48 .  
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1.6 RECOMMENDATIONS  

1.6.1 Short Term: (0-2 years) 

In the short term my recommendation is to adopt option 2: Participation Plus. The immediate 
recommendation is not to look further than two years. This will assist in creating short term focus, 
gaining ‘quick wins’, and allow for joint planning to be carried out. Developing a collaborative 
approach is critical to the future of the sport system and enable the clubs to develop a strong relationship 
with each other and reconnect with SBC.   The restructure of the sports executive becomes pivotal in 
this process and will be tasked with addressing the recommendations stated throughout the report.   

1.6.2 Medium term (2-5 years) 

In the medium term, once collaboration is established and restructuring has occurred, the school should 
consider collectively moving towards Option 3: Developmental Sports System. This includes 
dedicating time and financial resources to future political, educational and health & wellbeing agendas 
and explicitly weaving these into the SBC school sports system.  

1.6.3 List of Recommendations   

• The existing sport executive is dismantled and reconfigured to include a broader cross section of 
stakeholders and afforded greater status and visibility by the school.  

• Appoint the Sports Director, who has the fundamental role of leading SBC sport, to chair the 
reconfigured sports executive. 

• The sport executive should broaden its membership to include   – the Sport Director (Chairperson) 
/ Directors of; Health & Well-being/ Pastoral Care / Special Character / one member of SBC Senior 
Leadership / a representative from each sport club / Sport Coordinator / Jon Derry, Regional Sports 
Director, School Sport Canterbury / Student representation. 

• The sport executive should be charged with presenting the report to their wider members, gaining 
feedback leading any processes of change decided by the school and recommended by this report. 
A fundamental role of the reconfigured sport executive is to reconnect the clubs with each other, the 
school and the wider community.   

• SBC should commit to funding a full-time Sport-Coordinator to support the Sport Director in the 
operational running of SBC sport system.  

• SBC should second the chairman of the sports executive (Sport Director) onto the Board of Trusties 
and the Board of Proprietors to increase the visibility of sport in the wider school decision-making 
processes. 

• The Sport Director/sports coordinator should build sustainable relationships with tertiary providers 
to secure student interns who can help support the operationalisation of sport at SBC.  

• The sport executive should plan to use and promote contemporary Sport NZ messaging systems, 
such as ‘balance is better’, and other relevant research and data to shift the narrative of sport in the 
eyes of the wider community and at SBC.   

• The restructured sport executive is to lead and plan for increasing physical activity levels at SBC. 
This should initially be targeted at year 9 students and in the second year involve both year 9 & 10 
students. These new initiatives should provide students with more ownership, flexible entry points, 
low commitment, mixed, social and less competitive options that are still high quality and fun. 

• The restructured sport executive need to plan, devise and implement ways to deliver sport 
experiences that reduce the cost of participation for an increasing number of students who find cost 
a barrier. This should link to the point immediately above.  
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• The schools director(s) of Health and Well-being, Pastoral Care and Special Character (and other 
school leaders with roles in student Health & Well-being and wider educative goals) should be 
heavily involved in these discussions. Specifically, with respect to identifying the students’ Health 
& well-being and psychological needs, and advising in planning for these new initiatives within 
sport.  

• The sport executive should lead the process of planning for and providing a coherent and 
collaborative approach to fundraising, communication processes and financial systems that create 
efficiencies and also protect the clubs & the school from wider implications and issues.  

• SBC should commit to supporting and resourcing developmental opportunities for teachers, parents 
and community members who deliver sporting experiences for SBC students. These could include; 
Coaching for Character, Coach Developer, Teaching for Social & Personal Responsibility (TPSR). 
These resources are specifically aimed at helping coaches (& teachers) explicitly develop character, 
affective and moral skills through sport & PE, in addition to skill development.  

• SBC should commit to creating and budgeting for paid positions for teachers in charge of sport. The 
sport executive should collaborate with key staff and lead the work in developing a proposal to 
present to the BoT’s. 

• SBC commit to supporting and compensating staff time for those who are involved in 
coaching/administering sport at SBC. The restructured sport executive lead the work in developing 
a plan for staff compensation and present this to the BoT’s. 

• The sports executive should work collaboratively with the North West Christchurch Community 
Sports Trust (est. 2009) to identify and target investment opportunities that maximise and increase 
sport & physical activity experiences for as many SBC students and wider community members as 
possible.  

1.6.4 Recommended ‘Next Steps’ & Priorities 

In the short-term the recommendation is not to look further than two years. This will assist in creating 
short term focus and allow for building trust and joint planning to be carried out. The ability to develop 
a collaborative approach is critical to reconnecting clubs, school and community and developing strong 
and interdependent relationships. The key priorities were identified as follows: 
 
1. Building of trust and joint planning 
2. Restructuring of sports executive 
3. Getting to work – Sports Executive 
4. Review & Learn  

1.  Building of Trust and Joint Planning. 

1.1. Sport director to disseminate report and gather feedback from all stakeholders. 

1.1.1. Create an informal advisory group consisting of Sport Director (Chairperson), Sport 
Coordinator, a member of each club, a member of SBC leadership, SBC wellness 
director, year 9-10 student, year 11-13 student, member NWCCST (This is not an 
exhaustive list) 

1.1.2. Advisory group to; 

(i) Communicate to clubs and stakeholders 

(ii) Create a forum to share recommendations with clubs & stakeholders 

(iii) Create a feedback mechanism 

1.2. Advisory group to meet and discuss feedback and plan for ‘next steps’. 
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2. Restructuring of Sports Executive 

2.1. Formalise the reconfigured sport executive to create greater pathways for collaboration 
between key stakeholders.  

2.1.1. Sport Executive - Sport Director (Chairperson) / Sports Coordinator / Directors of 
Health & Well-being / Pastoral Care / Special Character /  a SBC Senior Leadership 
member / representative from each club /  member NWCCST / Jon Derry, Regional 
Sports Director, School Sport Canterbury / Student representation. 

2.1.2 Sport executive to advocate for representation on the BoT’s & BoP’s.  

2.1.3 Sport executive to prepare ‘new’ governance policy and procedures for sports clubs 
and sports affiliates, present to the school for discussion & feedback, make final 
decisions and formalise within school systems. 

2.1.4 Work with the BoPs & NWCCST collaboratively to determine funding/investment 
opportunities.      

3. Getting to Work – Sports Executive  

3.1. Consider and adopt key initiatives aimed at shifting the sport narrative and promoting wider 
educative intentions from sport opportunities at SBC. Fundamental to this are; 

3.1.1. Sport New Zealand’s ‘Balance is better’ messaging system that informs and 
underpins the reasons why our Rangatahi play sport. This messaging system is 
designed to present to parents - and those making decisions about sport for our 
Rangatahi – and dispel the myths surrounding sport.  

3.1.1.1. Plan for implementation of BiB messaging through the school system. 

3.1.1.2. Target incoming year 9 cohort & parents. 

3.1.1.3. Look to extend to year 9 & 10 the following year. 

3.1.1.4. Roll out and evaluate and adjust if needed.  

3.1.2. Sport New Zealand’s “Coaching for Character’ initiative and ‘Teaching for Social 
& personal Responsibility’ (TPSR) that aims to help coaches (& teachers) explicitly 
develop character, affective and moral skills through sport & PE. Jon Derry (School 
Sport Canterbury) & Mike de Bono (Sport Canterbury, Coach Lead) would be 
useful contacts.        

3.2. Collaboratively choose several new goals related to increasing the physical activity and 
sporting opportunities for SBC year 9 students.  

3.2.1. New opportunities should provide a certain amount of student ownership, flexible 
entry points and commitment, social and less competitive options that are still high 
quality and fun. These new opportunities should consider providing festivals of 
sport rather than emphasising competitions aimed at finding a winner. These could 
be aligned to the SBC house system. 

3.2.2. Any new initiative should consider significantly reducing the cost of participation 
to students.  

3.2.3. Existing sporting opportunities (competitive pathway) should consider selecting 
mixed ability teams only at year 9 & 10. Research shows that the key drivers for 
participation in PA & Sport at this age group are Fun (physical activity must be 
enjoyable) and Friends (social acceptance by peers and interaction) not winning. 
The research also reflects that this does not impact on development and performance 
at older age groups. 
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3.2.4. Implement these initiatives and evaluate the outcomes. Adjust as necessary but use 
as proof of concept to stimulate future initiatives across the codes and throughout 
the year levels.  

3.3. Prepare and present the case to the school for support and resourcing of staff/parent  
development  – including for example:  ‘coaching for character’, Teaching for Personal & 
Social Responsibility, and development opportunities around financial systems and 
administration skills.   

3.3.1. Utilise Sport Canterbury – e.g. Jon Derry (Regional Director of Secondary school 
sport) / Mike de Bono (Coaching Lead) to develop and deliver developmental plans 
for staff and community coaches and administrators.  

3.4. Collaborate with staff to build and prepare a case for staff remuneration and present this to 
the board. 

3.4.1. The case should explore and present choices for monetary and/or time remuneration 
for (i) Teachers in charge of sport, and (ii) Staff  

4. Review & Learn  

4.1. Review Year 0 - 2 and learn from any insights and plan years 3-5 

4.2. Choose several new collective goals related to shifting towards the developmental system. 
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2. INTRODUCTION (LITERATURE REVIEW) 

2.1  The value of sport 

A recent nationwide research report (Angus & Associates, 2017) commissioned by Sport New Zealand 
on ‘The value of sport and active recreation to New Zealanders’ concluded that there is a broad base of 
support for sport and active recreation in NZ. There is a belief in its value to contribute positively to 
national identity, community and individual wellbeing.  

1. 92% of NZrs believe being active keeps them physically fit and healthy, and helps relieve stress.  

2. 88% of NZrs believe that sport and other physical activities provide them with opportunities to 
achieve and help build confidence.  

3. 84% of NZrs believe sport and physical activity bring people together and creates a sense of 
belonging.  

4. 74% of NZrs say sport and physical activity help build vibrant and stimulating communities.  

Despite many NZrs reporting the positive benefits to be gained by participation in sport, there is a 
declining number  who actually participate in sport and report these positive experiences. This presents 
a compelling case for initiatives that encourage participation. It follows that understanding and 
dismantling barriers to participation and other forms of engagement in sport and active recreation will 
increase the perceived value that accrues to both individuals and New Zealand as a whole. We know 
from research, and what young people have told us that sport, physical activity, school and wellbeing 
are very closely connected.  

• Sport gives students a sense of belonging and connection when interacting with their mates. 

• Sport and physical activity is a great way to help manage anxiety and stress for young people  

• Students who are physically active tend to realise their potential in the classroom with better 
academic results. 

Given this insight, it is worth having some understanding of Gen Z, those students who dominate the 
SBC landscape and are ultimately engaged with, and who will increasingly consume sport at SBC. 

2.2  Rangatahi - Generation Z 

In NZ, Rangatahi are part of the GenZ generation (or iGen, or Centennials, born after 1999) and are 
outnumbering Baby Boomers and Millennials. GenZ are highly educated, want to make a difference in 
the world and are more diverse than Millennials. They are increasingly connected, self-aware, self-
reliant, innovative and goal-oriented. GenZ are the fastest biracial/multicultural population. They have 
varying understandings of the ‘traditional family’ and are the first generation to experience same sex 
and trans-parents. This reflects a more accepting and open mindedness to people who are different to 
them. They are more understanding of major social issues, societal responsibilities and are quick to 
challenge older generations inability to ‘see these problem(s)’.  

They are reliant on IT and are quick to mobilise through social media and voice their collective 
opinion. GenZ are the first generation not to have known life without social media, so to them this is 
normal. A consequence of increased IT dependency reflects that visual learning and observation 
overrides listening and reading and this is reinforced by instant feedback and gratitude often via 
pervasive mechanisms. They are the first generation to be able to watch television when convenient 
rather than when it is scheduled.  

Forty-two per cent feel that social media has a direct impact on how they feel about themselves, 
and the same percentage say social media affects how people see them (compared to 28 per cent of the 
previous generation - millennials). Social media impacts on their happiness (37 per cent) and self-
esteem (39 per cent). So, it is interesting to consider this in relation to an increasing desire to use media 
and social media platforms to promote, televise and dissect youth sport. 
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GenZ youth have lower teen pregnancy rates, less substance abuse, and higher on-time 
secondary school graduation rates compared with Millennials. They prefer to be communicated with 
via social media, prefer ‘cool products’ over ‘cool experiences’ and respond to ‘edgy’ campaigns 
(preferably through video). Seventy-five per cent want to convert their hobbies to full time jobs, and 61 
per cent would rather be an entrepreneur than an employee after they finish school (VisionCritical, 
2015; SportNZ, 2019). 

Although most GenZ Rangatahi are relatively well and happy, there is an increasing prevalence 
of those with mental health concerns. Thirty-seven per cent of secondary-aged students reported sleep 
problems that had lasted more than one month, nineteen per cent reported depression and seventeen per 
cent anxiety. Rates of youth suicide in this age group are the highest in the world for boys. High 
deprivation communities present elevated mental and physical health issues. Screen time and social 
media use have been shown to correlate to increased feelings of loneliness and feeling left out, and 
increased likelihood of depression. Anti-depressant use among 14-18-year-olds in New Zealand has 
increased 102 per cent since 2006.  

Weight and body image issues are significant for this age group, and young people increasingly 
cite perceived physical wellbeing as the primary motivator for their engagement in sport and physical 
activity. Pressure to conform to a body shape and size is well documented and has been exacerbated by 
public media, advertising and social media campaigns which portray images that few young people can 
identify with, but nevertheless aspire to.  

Current participation trends reflect a misalignment between the generational demands and the 
supply driven competitive sport model. In short, the supply driven, formal competitive sport approach 
is shrinking and the demand driven, informal sport consumption is growing.  The model below reflects 
these changing needs and the shift from supply driven to demand driven trends.    

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2.3  Generational differences  – Boomers meet GenZ 

Different generations tend to vary with their ideological view about sport and the value it brings to 
themselves, others and society. Older generations, have greater access and control over decisions that 
influence and shape the social narrative of sport. Often, this pervasive process goes unnoticed and the 
dominant discourse becomes normalised, almost as if there could be no other way. In sport, the 
dominant narrative has tended to lag a generation or two behind those who most actively consume it. 
Previous generations (e.g. baby boomers and millennials) have maintained a fairly static image of sport. 
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In NZ, the dominant social narrative reflects that we access and consume PA through a historical and 
traditional sport system. In this sense PA and sport are inextricably linked. 

In NZ, traditional sport systems tends to reflect and enculturate longstanding, entrenched societal 
values. Namely, those skills that prepare youth to contribute positively to society and the economy - a 
twentieth-century view of sport, society and the economy. Like the economy, the sport seasons are 
presented within structures of competition and organised to determine a ‘winner’ as the intended 
outcome. Like the economy, resourcing in sport can be linked and reliant on winning. 

The learnings taken from Covid and recent nationwide surveys that sought the views of a wide 
cross section of young people highlighted that GenZ Rangatahi want to consume sport in different ways. 
Unfortunately, the current school sport system does not provide sporting opportunities aligned to all 
GenZ assumptions, characteristics and demands which means we are failing to meet the sporting needs 
of our young people. Instead, our calendar is built around finding a champion and indulging the 
aspirations of the able. The model above represents the decline in young people accessing the traditional 
supply driven formal sport model and the increase in demand driven, informal sport opportunities. 

2.4  The changing nature of the sporting landscape 

From focus group interviews of Canterbury secondary school students revealed that Rangatahi are 
looking for ownership, flexible entry points, low commitment, mixed, social and less competitive 
options that are still high quality and fun.  Opportunities we have traditionally not focused on.  Despite 
a growth in demand-driven, informal sport opportunities we currently do not cater for this informal 
delivery. To do so would require a dramatic change in our conceptualisation of sporting experiences 
and in turn changes in the system and structures that administer sport.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
So, GenZ Rangatahi appear to be moving away from traditional and structured notions of sport as the 
only form of accessing PA in NZ. After increases throughout the primary years, teenage participation 
drops in all areas – time spent, number of activities, involvement – and the proportion of participants 
spending no time at all being active climbs from around the age of 13 (SNZ Secondary Age Review, 
2019). Specifically, the secondary age group is at risk in New Zealand. We know from the SNZ 
nationwide Active NZ Survey (2018) that participation is at its highest from ages 12 to 13. However, 
coinciding with the young people entering secondary school things change. Year 9 and 10 (age 14/15) 
begin to see a reduction and the first significant drop-off in both time spent and frequency of being 
physically active and in sport. Most will never recover from this drop-off across their lifetime.  
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2.5  Barriers to participation 

In NZ, throughout the teenage years there are increasing and marked reductions in: 

• time spent participating 

• the proportion of time spent being active in curriculum time (largely due to PE becoming an 
optional subject after year 10) 

• the number of activities participated in 

• time spent playing with friends 

• confidence and perceived competence 

• the enjoyment of playing sport 

The national trends reflecting reductions and disengagement from sport appears to be due to the 
traditional sport systems not meeting young people’s generational needs. A point discussed above. 
These factors are at odds with a positive experience for young people and are increasingly impacting 
on young people’s desire to participate in current sport systems. The following factors have been 
identified by Rangatahi as being causes of disengagement with the traditional sport system.  

• self-confidence, self-esteem and body image issues 

• an over emphasis on competition and winning 

• early specialisation 

• poor player management (overuse injuries, pressure to succeed, (de)selection) 

• perceived lack of ability/skills/physical competence 

• peer pressure 

• parental pressure and influence 

• competing demands on time and interest (study, friends, family, multiple sport, work) 

• club vs school competing demands 

• sport structures and offerings not responding to youth expectations / lifestyle.  
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2.6  Motivating Factors  

Contrary to this, research suggests that the key factors that motivate Rangatahi to be physically active 
through sport are; 

1. fun (physical activity must be enjoyable) 

2. body image  

3. friends (social acceptance by peers and interaction) 

4. a sense of achievement, and,  

5. enhanced sport performance 

The primary motivation for engaging in sport shifts from fun to health and fitness through the teenage 
years. Specifically, higher levels of self-esteem and building self-confidence appear to positively predict 
activity levels and are the major drivers of sport participation. Notably, and of surprise to many adults 
who organise, run and make decisions about the sport environments, in a list of 80 odd factors, winning 
comes in at a very distant 30th!  

2.7  What quality looks like for young people?  

Sport NZ’s vision is to enrich and inspire the lives of young people by creating a lifelong love of sport 
and being physically active. Few could argue with these sentiments. It follows that quality support, 
opportunities and experiences are pivotal in achieving this outcome. The following graphic outlines 
considerations when schools are exploring what quality support, opportunities and experiences may 
look like for their Rangatahi. 
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2.8  Sport, well-being, education & the political landscape 

The Active NZ Survey (2017) shows a positive correlation between the amount of time spent being 
active, and a series of wellbeing indicators: emotional wellbeing, healthy eating, sleep and reduced 
screen time. Wellbeing is an increasingly important political driver given its contribution to the health 
system, workforce productivity and education. Initial findings from the education reform consultations 
suggest wellbeing will be a central plank of the education system of the future, and government agencies 
are increasingly incorporating wellbeing outcomes in their planning. Therefore, we can make 
connections between schools’ sport & physical activity systems and determine these as important 
contexts for delivering positive health & well-being outcomes. Moreover, schools should seriously 
(re)consider the role they play in providing and delivering quality sport and physical activity 
opportunities and experiences and reconsider how this will be supported and resourced in the future.   

2.9 School sport positioning opportunities 

On the following page I have outlined positioning opportunities for SBC to consider. These range on a 
continuum from the Traditional Performance system to a Socially Progressive sport system that 
champions social progression and wider societal outcomes. While social progression in sport seems far-
fetched to some, this is already beginning to playout globally, as professional athletes champion socially 
progressive issues around the world. This is impacting on our Rangatahi and shaping their 
understanding and ideas about sport and its role in their lives.  While the evidence is beginning to 
gesture this way, we do not think at this point there is an appetite by decision-makers to consider this 
option. 

Currently, the data and insights suggest that SBC provides sporting opportunities through a 
Participatory sport system. In this sense, sport reflects strong traditional values and explicitly prioritises 
physical skill development and performance outcomes. There is an acknowledgement and belief that 
the system promotes wider educative, community and health & well-being outcomes, however, I 
believe this is assumed and expected to occur implicitly.  

It is my firm belief that in the short (1-2 years) to medium-term (3-5 years) that SBC should 
consider moving towards a Developmental sport model. In this sense, sport increasingly acknowledges 
and reflects the value systems of young people, and weaves this into an evolving sport system that seeks 
to explicitly promote wider educative, developmental and health & well-being outcomes. This is not at 
the expense of the participatory pathway, where competition and performance outcomes are highly 
valued and currently well provided for, but is built to complement and enhance the current system.  

Sport is the largest extra-curricular activity at SBC and if designed and implemented 
appropriately, has the potential to provide greater alignment with government and educational  health 
& well-being outcomes in the future. Systems change takes time and commitment and successful 
integration requires trust and collaboration. If SBC values sport in this way, decision-makers must 
commit to supporting and resourcing this appropriately. Critical to a successful move towards a 
developmental sport system is a realignment of the school, the community and importantly the sports 
clubs. This will take a significant financial commitment to promote and encourage positive staff 
involvement and to provide facilities that meet the needs of GenZ Rangatahi and enable those students 
with less resources to access the sport system.  This will also take commitment and courage to embrace 
change and adapt the existing sport system at SBC rather than continue with what is offered based on 
what is administratively and logistically easy without an understanding of the changing needs of 
Rangatahi. It is my belief that the school sports club play a vital role in this process and require some 
fundamental structural adjustments and refining and are a key starting point in this process. This will 
require collaboration with the school, the community and other stakeholders (e.g. NWCCST).  
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2.10  SCHOOL SPORT SYSTEMS - Positioning Opportunities 
 

 1 
 

2 3 4 
 Performance Participatory Developmental Socially Progressive 
 
 
 
Values  

 
 
Sport reflects strong traditional values and 
these are explicitly promoted and evaluated 
through physical skill and performance 
indicators.  
 
 
 

 
 
Sport reflects strong traditional values and 
prioritises physical skill development and 
performance outcomes while weakly 
acknowledging sport to promote wider 
educative goals and requires .   
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
Sport increasingly acknowledges and 
reflects the value systems of young people, 
and weaves this into an evolving sport 
system that seeks to explicitly promote 
wider educative and developmental goals.  
 

 
 
Sport becomes the vehicle to champion 
social progression and wider societal 
outcomes and seeks to meet the health & 
wellbeing outcomes of ALL young people.    
 
 
 
 
 
 

Intentional 
outcomes of sport 
system 

Good intentions, however, the wider 
holistic educative outcomes of sport are 
unknown and are a ‘blind spot’. 
 
Primary focus is to promote physical and 
performance improvement outcomes. 
 

Good intentions and the wider, holistic  
educative outcomes are known but 
assumed to occur implicitly. 
 
Primary focus is to promote physical and 
performance improvement outcomes with a 
secondary, albeit, implicit focus on holistic 
development. 

The wider, holistic educative outcomes are 
known and are promoted explicitly through 
the sport system. 
 
Primary focus is shifted from physical skill 
& performance outcomes alone to include 
wider, holistic educative goals that meet the 
positive health & well-being outcomes of 
the current generation. 

The wider, holistic educative outcomes are 
known and promoted alongside socially 
progressive concepts, such as social 
responsibility, inclusivity, social justice 
and equality, sustainability and global 
citizenry, and these are explicitly woven 
through the sport system. 

 
 
Supporting sport 
system 

 
 
These values are promoted and supported 
by the traditional competitive sport system. 
 

 
 
These values are promoted and supported 
by the traditional competitive sport system 
with minor modifications. 
 

 
 
These values are promoted through a 
hybrid sport & physical activity system that 
includes provision of, and adjustments to 
the traditional competitive sport model  
 
Includes new systems that meet the needs, 
characteristics, demands and trends of All 
generations.  

 
 
These values are explicitly promoted 
through a unique and ‘new’ sport system 
that reflects ALL generational needs, 
characteristics and  assumptions.  
 
The system is adaptable and flexible and is 
constantly looking at future generational 
and societal trends and is quickly able to 
adopt these trends into the system. 
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3. RESULTS, FINDINGS & DISCUSSIONS 

3.1 Results - Voice of Rangatahi at SBC 

Students were invited to participate in an on-line survey. The survey required the students to answer 17 
questions related to their involvement and experiences with Physical Activity (PA) and Sport while at 
SBC. The following outlines the key themes emerging from the survey.  

3.2 Demographics 

  
Participant distribution (year group) 

 
 
 
 
 
 
 
 

 

3.3 Physical Activity at St Bede’s College 

Sport New Zealand (2021), The New Zealand Ministry of Health (2021) , and the World Health 
Organisation (2021) recommend Children and adolescents aged 5-17 years should do at least 60 minutes 
per day of moderate-to-vigorous intensity, mostly aerobic, physical activity, across the week. At SBC;  
 
 
 
 
Only 16% of the students surveyed suggested 
that they were physically active for at least one-
hour each day.  
 
 
 
 

 
 
 

Notably, and in view of the above result 74% of the students 
surveyed suggested that they would like to do more physical 
activity. 

 
 

  

Year 9 142 students 29% 

Year 10 151 students 31% 

Year 11 59 students 12% 

Year 12 75 students 16% 

Year 13 57 students 12% 

484  
Students participated 

74% 
would like to do more 



 26 

Not involved with sport: 7.03% 

3.4 Physical Activity & Sport at St Bede’s College 

At SBC, 89% of students gained PA opportunities through traditional school sport structures and 64% 
accessed PA via PE classes. In this sense PA and sport are inextricably linked. Notably, and in line with 
national trends, there is a large number of students accessing PA out-of-school and in non-traditional 
and non-sport ways. 71% of participants pursued personal fitness and activities unrelated to sport. These 
were dominated by swimming, skiing, surfing, skateboarding and biking. Biking (unrelated to transport 
to and from school) was the most prevalent activity (44%). 
 
 
 
 
 
 
 
 
3.5 Sport Satisfaction Rates 

Overall, 36% of the survey respondents were very satisfied with the current SBC sport experience. 
Almost 50% were satisfied and 14% had various levels of dissatisfaction or were not involved with 
sport. Year 9 & 10 students, who comprised of 60% of the respondents (N=293), were less satisfied 
than their year 11-13 counterparts.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3.6 Factors positively impacting on satisfaction and experiences in sport  

The most important factor perceived to positively impact on sport satisfaction, experiences and 
engagement with sport at SBC was: 
 

1. The type and the quality of experience should make students feel welcome and confident 
to participate and connect. 
 
 

  

44% 60% 
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3.7 Factors negatively impacting on satisfaction and experiences in sport 

The THREE major factors perceived to prevent SBC students engaging in sport currently, or in the 
future, were: 

7. Psychological barriers (Lack of confidence, Fear of failure, unwelcoming; don’t like others 
seeing; friends not involved). 

8. Competing interests (School work; after school job etc.). 

9. Practical barriers to participation (Cost; lack of variety; disability; lack of appropriate 
equipment or facilities; hard getting to training).  

3.8 Summary of Results - Voice of SBC Rangatahi 

Physical Activity 

1. At SBC physical activity is accessed via traditional pathways, namely, the competitive Sport System 
and Physical Education (71%). In this sense physical activity and sport/PE are intricately linked.  

2. Only 16% of the students surveyed meet the suggested physical activity guidelines of at least one-
hour each day of moderate to vigorous physical activity [Sport New Zealand (2021); The New 
Zealand Ministry of Health (2021); World Health Organisation (2021)]  

3. 74% of the students surveyed would like to do more physical activity. 

4. There is an increasingly larger proportion (71%) of students accessing physical activity via non-
traditional (Sport & PE) pathways.  

Sport 

5. 86% of the students surveyed were satisfied (49%) or very satisfied (37%) with the current sport 
system at SBC.  

6. However, as has been seen from previous sport NZ data trends, intuitively, young people (Rangatahi) 
who are most at risk of disengaging with traditional sport systems are those in the satisfactory or 
below groupings. At SBC, 63% of students fall into this category. The percentage rises when we 
isolate out year 9 & 10 results.  

7. Psychological ‘drivers’ such as fun, friendship, acceptance, belonging & connection were promoted 
as being the most important barriers preventing sport participation at SBC,  This was perceived to 
be an area of potential limitation on the SBC sport system.  

8. Cost of participation is becoming increasingly prohibitive.  

9. Increasing and conflicting interests such as - school work, after school job, looking after siblings, 
other interests etc. - are marginalising sport involvement at SBC. 

3.9 Voice of Rangatahi  Results - Discussion and insights  

St Bede’s College has a proud history of sport and student engagement in sport has been high. This 
should be celebrated. Currently, about 37% of the students surveyed are ‘very satisfied’ with the current 
sport system and 50% are ‘satisfied’. There are 13% of students who have varying levels of 
dissatisfaction and non-involvement. At face value this is encouraging, however, it is important to 
understand that there is a growing trend amongst Rangatahi in NZ to disengage with the current sport 
system. There is an abundance of research and recent government reports suggesting that our school 
sports system is not meeting the needs  of our young people. The current sport system is built around 
winning, finding a champion and indulging the aspirations of the able with increasingly weaker links 
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to wider, holistic educational and health & well-being outcomes. This sport narrative is fuelled, driven 
and maintained by older generations who act as ‘gatekeepers’ and decide what constitutes sport.  

Intuitively, as has been seen from previous sport NZ data trends, Rangatahi who are most ‘at 
risk’ of disengaging with the current sport system are those with ‘satisfactory’ or ‘less than satisfactory’ 
experiences in sport. SBC is not immune to this trend and our survey insights suggest that overall 63% 
of SBC students surveyed fall into this category. Further analysis confirmed a greater proportion of year 
9 & 10 students were represented in this group. This is an important insight and one that the college 
should not ignore. We know from the SNZ nationwide Active NZ Survey (2018) that at this age group 
we begin to see a reduction and the first significant drop-off in both time spent and frequency of being 
physically active through sport. Most will never recover from this drop-off across their lifetime. 
Therefore, increasing  satisfaction rates in sporting experiences for year 9 & 10 should be a priority for 
SBC. It follows that by improving the sport experience there is a greater likelihood that students will 
continue to engage with sport throughout their senior years and beyond. 

Despite the socially constructed nature of sport and the impact that dominant social narratives 
have on influencing and normalising this for our young people, it appears that Rangatahi have a greater 
appetite for sport to provide wider outcomes than currently exist. Data from the SBC students survey 
reflected that deep-rooted psychological needs such as growing confidence, character and positive self-
esteem, feeling they belong and are connected, and having fun with friends required greater 
consideration by the school. While all those parents, teachers and community members involved in 
sport at SBC have good intentions and are to be praised for the effort and commitment to the school, it 
was very clear that these wider educative outcomes are less visible and are assumed to occur implicitly. 
This visibility needs to be addressed and the SBC sport system recalibrated to (re)include explicit links 
to the fundamental role and outcomes historically promoted through sport. In essence a recalibration of 
the social narrative surrounding sport. 

This means providing more opportunities for competitive and non-competitive sport pathways 
as well as introducing alternative pathways that meet the needs and demands of GenZ. Concurrently, 
the school should (re)embrace and make visible the wider educative role and purpose of sport 
experiences. That is, an explicit inclusion of wider educative and health & well-being outcomes. These 
outcomes need to be explicit to all stakeholders in the system and valued and evaluated alongside - if 
not ahead of - performance outcomes. For example, school values relating to the expected ‘character’ 
of a SBC student should be obvious to students, planned for, and evaluated in sporting contexts. 
Currently, by default, our sport system explicitly plans and coaches for skill and performance 
improvement alone. Wider educative aims and missed opportunities that are available to sport contexts 
such as, developing character, understanding and coping with stress and anxiety, developing confidence 
and positive self-esteem - are elusive, implied and in most cases assumed to be transferred from the 
school and absorbed into the sport system. As will be discussed in the ‘sports clubs’ section this transfer 
and link to the school has eroded, is tenuous and has diluted over time. 

Change of this nature takes time and commitment, however, these issues are not unique to SBC. 
There are a number of  initiatives addressing this very problem, for example, Sport New Zealand’s 
Coaching for Character initiative that specifically demonstrates how this may be achieved in secondary 
schools; Coach Developer and Teaching for personal & Social Responsibility look at similar concepts 
and ideas. Similarly, Balance is Better looks to change the current message systems within sport to 
address many of the issues confronting sport for our young people.  

Overwhelmingly, the research suggests that Rangatahi are looking for more ownership, flexible 
entry points, low commitment, mixed, social and less competitive options that are still high quality and 
fun. Opportunities that have been less visible and something we have not traditionally focused on. 
Intuitively, if these were more visible and available it follows that the sporting experience would better 
align with ALL GenZ demands and potentially reduce any future disengagement - and possibly increase 
participation - at SBC. In the short term,  targeting year 9 & 10 students at SBC would be an important 
starting point and some immediate initiatives worthy of further investigation include; selecting mixed 
ability teams only at year 9 & 10; providing festivals of sport rather than (or alongside) competitions 
aimed at finding a winner. In the medium term, considering and (re)defining ‘sport’ and what this looks 
like becomes an important question. Rangatahi should be involved in this conversation and their needs 
and demands included in any redefining of the activities available.  
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3.10 Recommendations: 

• A new, restructured sport executive (detailed in sports clubs section below) should lead and 
plan to increase physical activity levels at SBC. This should initially be targeted at year 9 
students and in the second year involve both year 9 & 10 students.  

• These new initiatives should provide students with more ownership, flexible entry points, 
flexible commitment, social and less competitive options that are still high quality and fun. 

• The schools director(s) of Health and Well-being, Pastoral Care and Special Character (and 
other school leaders with roles in student Health & Well-being and wider educative goals) 
should be heavily involved in these discussions. Specifically, with respect to identifying the 
students’ Health & well-being and psychological needs, and advising in planning for these 
within sport.  

• The sport executive should plan to use and promote contemporary Sport NZ messaging 
systems, such as ‘balance is better’, and other relevant research and data to shift the narrative 
of sport in the eyes of the wider community and at SBC.   

• The restructured sport executive need to plan, devise and implement ways to deliver sport 
experiences that reduce the cost of participation for an increasing number of students who find 
cost a barrier.     

• SBC should support and resource developmental opportunities for teachers, parents and 
community members who deliver sporting experiences for SBC students. These include; 
“Coaching for Character’, Coach Developer, ‘Teaching for Social & Personal Responsibility’ 
(TPSR). These resources are specifically aimed at helping coaches (& teachers) explicitly 
develop character, affective and moral skills through sport (& PE).  
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Staff 
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4. Results - Voice Of Staff 

4.1 1ntroduction 

Through the 1980’s and 90’s school sport became an increasing part of after school and weekend life. 
As a result, sport, the largest extra-curricular component in schools was supported fundamentally by 
teachers acting in the capacity of coaches, managers, administrators and officials. Until now, teacher 
involvement has been largely voluntary although most schools place an expectation on teachers to 
contribute to extra-curricular activities. This has resulted in increasing expectations and workload and 
despite the NZ Secondary School Sports Council continually raising concerns over the lack of support 
and resourcing, the sport experience for students began to decline alongside alarming rates of teacher 
attrition from sport (Pope, 2020).  

The following foregrounds the national and regional staff and student participation rates in sport 
between 2000-2020. This is compared to the SBC data over the same time period. There is no research 
to support a link between staff involvement and participation rates of students, however, we can make 
some reasonable claims based on the recent research conducted by School Sport New Zealand (2000-
2020) and the staff survey conducted at SBC for this project.  

4.2 Census Data -  Staff involvement and student participation in sport 

Staff involvement in sport ranges from coaching and managing teams and individuals to transportation 
and organisation of students and events. The overall NZ secondary school census data shows a much 
steeper and consistent decline in teacher involvement versus a less sharp decline for student 
participation (See below).  
  
 

National Data 
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This trend is consistent with the Canterbury secondary school region. While teaching staff 
involvement and student participation have both declined over time, the decline in staff involvement 
is much steeper. So, while there is no shown correlation between the staff involvement and student 
participation rates in sport it may crudely suggest that a 5% drop in teacher involvement is linked to a 
1% drop in student participation rates (see below). 
 
 

Canterbury Region 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4.3 SBC staff - Overall involvement in sport 

Private, integrated, single-sex schools, such as St Bedes have historically reflected a greater proportion 
of overall staff involvement in sport compared to the regional averages. However, there has been a 
notable decline in staff overall involvement in sport at SBC. To the point where overall staff 
involvement is now close to regional averages. To highlight this point, in 2005 SBC had almost 30% 
of total staff more actively involved in sport than the regional average (76% compared to 47%). In 
contrast, 2020 results reflect a 7% difference between regional averages and SBC. It is predicted that 
by 2025 this gap would have closed even further.  
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4.4 SBC staff coaching sport 
 
The percentage of total staff involved with coaching sport reflects a similar story. In 2005, 48% of 
total SBC staff were involved with coaching sport, compared to 24% for the regional average. In 2020, 
the difference is 2% and is predicted to close even further by 2025.    
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44  
Staff participated 

4.5 Findings - Voice Of Staff  

Staff were invited to participate in an on-line survey relating to their involvement and perceptions of 
sport at SBC. The following outlines the key themes emerging from the survey.   

4.6 Demographics 

Forty-four staff chose to participate in the survey. 33 staff 
(73%) surveyed indicated an involvement in social or 
competitive sport, 11 staff (27%) indicated no involvement.  

4.7 Why staff get involved? 

Notably, ALL staff surveyed saw benefits of being involved in SBC sport. The most common benefit 
stated related to building and strengthening relationships between boys, teachers and the community and 
that this had positive effects in the classroom.   
 

‘As a teacher it is important to build positive relationships with the students to 
facilitate a good learning environment. One way to build these relationships is to 
contribute to sport and other activities outside the classroom’ (Staff member) 

 
As most educators are aware, the importance of connecting with students and building a positive 
relationship is paramount for effective teaching and learning. This message clearly resonates with SBC 
staff, including those who indicated that they are not currently involved with sport.  

4.8 How staff get involved? 

Of the 33 staff who indicated an involvement in sport, there were a combination of engagement factors. 
22 were involved in coaching/managing the teams or groups. Lesser involvement factors were 
transportation and organisation of events. 

 
 
 
 
 
 
 
 
 
 
 

4.9 How satisfied are staff with the SBC sport experience?  

The overall satisfaction rate reflected that 34% of staff were ‘very’ or ‘extremely’ satisfied with their 
SBC sport experience. A further 25% of staff surveyed were ‘satisfied’ and approximately 41% of the 
staff surveyed were dissatisfied (18%) or not involved (23%). Given the evidence produced in the 
introduction above, 23% of staff have already disengaged from the SBC sport system and there is 
compelling evidence to suggest that a further 43% of staff are ‘at risk’ of disengaging. Of particular 
interest in this project are the reasons behind staff disengagement. These are outlined below. 
 



 35 

 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
4.10 Factors discouraging staff to be involved with Sport at SBC 

Staff identified four major factors that influenced their decision to disengage with sport at SBC. These 
were; 

• time constraints due to conflicting interests 

• lack of extrinsic recognition 

• difficulty with parents 

• lack of confidence  

By far the most discouraging factor was the increasing marginalisation of their time due to many 
competing and conflicting interests and demands.  

• due to increasing teaching & pastoral care commitments,  

• due to increasing family commitments, 

• necessary to improve sport coaching skills 

• necessary to complete the administrative tasks required of a sport  

• necessary to deal with an increasing number of disgruntled parents 

A thematic analysis of staff written responses overwhelming identified and supported the concerns 
raised above. That is, the reduction in time that staff could afford to give sport commitments due to an 
increase in professional, family and other life demands.  

I have previously been involved but due to extra commitments with the job I find it 
impossible to commit (Staff Member) 

I’m not sure why anyone would be keen to take a top sports team. It takes a large time 
commitment, increasing demands dealing with unhappy parents and all this while 
juggling and managing a teaching load! (Staff Member)  
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4.11 Recognition of involvement 

Further analysis suggested that greater ‘recognition’ of staff involvement in sport would go a long way 
to re-engaging staff into sport programmes, or at least reconsidering their involvement. In this sense, 
recognition was described in two categories, these were: ‘explicit’ in terms of time allowances, awards 
and financial rewards and ‘implicit’ through promoting personal satisfaction, esteem and a sense of 
personal worth and value. Overwhelmingly, the staff understood the value of engaging with students 
through sport and much of the implicit recognition manifested in positive relationships and learning in 
the classroom.  
 

Dissatisfied in the lack of extrinsic motivations involved. No real time or financial 
allowances/incentives for what can be a very significant amount of time and commitment 
(Staff Member)  

 
What was most notable was a large number of staff who defined ‘recognition’ in terms of increasing 
resourcing to ‘free-up’ time to commit to SBC sport. There seemed to be an increasing intolerance for 
sports clothing as the form of ‘payment’  
 

4.12 Summary of Results - Staff 

SNZ/Sport Canterbury census data 

1. From 2005 – 2020 there has been a decline from 76% to 35% respectively in the percentage staff 
involvement in sport at SBC. This number is predicted to drop to 23% by 2025. 
 

2. From 2005 – 2020 there has been a decline from 48% to 17% respectively in the percentage of staff 
coaching sport at SBC. This number is predicted to remain static or drop slightly by 2025. 

Voice of staff 

3. 100% of staff surveyed saw benefits of being involved in SBC sport. The most commonly stated 
benefit related to building and strengthening relationships between boys, teachers and the community 
and that this had positive effects in the classroom.   

 
4. 41% of staff surveyed were either ‘dissatisfied’ or ‘not involved’ with sport at SBC. A further 25% 

of staff were only ‘satisfied’. Potentially, there is a large percentage of staff either disengaged or 
considered ‘at risk’ of disengaging with sport at SBC.  

 
5. Staff involvement in sport at SBC is waning due to an increase in competing interests that marginalise 

their time (e.g. increasing work, sport and family commitments). 
 
6. Valuing staff involvement through extrinsic rewards was promoted as the most important variable to 

improve staff involvement.  
 

7. By far the most articulated ways of promoting extrinsic reward related to monetary remuneration and 
forms of time compensation.  
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4.13 Staff  Survey Results - Discussion and insights 

In NZ, over the last two decades, there has been a significant decline in staff engagement in NZ schools. 
From the evidence it is clear that Canterbury schools have followed this trend. Initially, SBC has resisted 
the decline, however, recent figures suggest that staff involvement will align with national figures over 
the next few years. This is concerning, given the higher than average involvement previously afforded 
at SBC. 
 

SBC staff are very aware of the holistic educative benefits to be gained from both student and 
staff involvement in school sport. However, staff involvement has been significantly impacted over 
time. Specifically, 41% of staff surveyed were either ‘dissatisfied’ or ‘not involved’ with sport at SBC. 
A further 25% of staff were ‘satisfied’. Potentially, there is a large percentage of staff either disengaged 
or considered ‘at risk’ of disengaging with sport at SBC. 

Staff attrition in sport is due to decisions they make around competing and conflicting interests 
(e.g. increasing work, sport and family commitments) and by far the most articulated way of promoting 
staff sport involvement related to monetary remuneration and compensating staff time. This is not a new 
phenomenon, as Pope (2020) reports; 
 

Under the frame of a new Sport New Zealand Strategic Direction it is timely for Sport New 
Zealand, The Ministry of Education and School Sport NZ NZSSSC to commence a 
conversation about resourcing and supporting teachers as coaches so this historical and 
chronic condition of reduced teacher involvement can be at least arrested and at best 
reversed. 

 
The Pope (2020) report, that surveyed 1,475 NZ teachers, suggested the following top three 

incentives would help recruit teachers as coaches; 
 

• Compensated for time with reduced duty or supervision 30% 
• Formalised payment (contract) 26% 
• Compensated for time with exemption from cover for absent colleagues 13% 

 
If the school is serious about the value of sport and the  role that the school plays in offering positive 

sporting experiences for the students then it needs to commit to resourcing and compensating staff who 
are involved. The benefits of (re)engaging staff in the SBC sports and clubs system are crucial to the 
recommendations of this report and therefore require serious consideration by the school. The 
‘restructured’ sport executive, in collaboration with staff and parents, need to lead the work and provide 
a plan for this to the school board. This report should help justify and argue for such compensation to 
be planned and budgeted for in future.  

4.14 Recommendations: 

• SBC should commit to creating paid positions for teachers in charge of sport. The sport 
executive should collaborate with key staff and lead the work in developing a proposal to present 
to the BoT’s. 

• SBC should commit to compensating staff time for those who are involved in 
coaching/managing/administering sport at  SBC. The restructured sport executive should lead 
the work in developing a proposal for staff compensation/remuneration and present this to the 
Board of Trustees.  
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5. Findings - Tbc Sports Clubs  

5.1 Introduction 

In the 1990’s, to counter the declining rates of staff involvement and lack of resourcing and support for 
teachers in sport schools increasingly drew on community involvement, skills and expertise. This 
resulted in the rise of school sports clubs. Schools saw the club system as a way to compensate for 
teacher attrition through additional parent and community coaches, managers and administrators. 
Forming clubs also enabled schools to open up other revenue streams, such as gaming grants that were 
not available to schools. There is little research on the evolution of school sports clubs in New Zealand 
and the impact that these have had on the school sports system and the experiences of our Rangatahi. 
Therefore, this research is a valuable and timely inclusion in this space.  

5.2 Sport Canterbury Secondary School Census Data - Community involvement  

According to the Sport Canterbury Secondary School Census data (2012-2020), the SBC community 
has consistently averaged  31 community coaches each year to contribute to the SBC sport system. 
This is double the regional average and something that SBC should celebrate and continue to foster. 
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5.3 Findings - Voice Of The Sports Clubs 

This phase of the study explored six SBC sports clubs. Specifically, an investigation of each club’s 
goals, values, structures, policies, communication processes, and financial systems. Importantly, the 
research explored how this aligned with the school’s systems, goals and values. The findings of the 
focus group interviews and documented responses are presented in four themes. The analysis 
considered commonly articulated ideas, thoughts and perceptions and attempts to interpret and 
articulate the common narrative. These are presented under the following headings: 
 

• Club Structure & Policy 

• SBC sport clubs’ goals and values 

• Communication  

• Finance 

5.4 Club structure and policy 

• All clubs had general consistency around their make-up of their committee, namely, they 
consisted of a chairperson, a secretary, and a committee of varying numbers where individuals 
had dedicated roles and responsibilities (e.g. fundraising, communication etc.).  

• All club committees appeared to be more operational than governance focused.  

• Club committees were dominated by parents, who mostly had sons playing in the club, and 
they varied in commitment, skills and abilities.  

• Most often committee roles were assigned from a ‘who put their hand up’ basis rather than 
any formal recruitment basis.  

• A lack of consistency in electing officials was seen as potentially problematic by most clubs.   

• Most clubs have a few committed members doing a lot of the ‘heavy lifting’. The same could 
be said of the time committed to running the club.  

• Governance and official club policies were less obvious. In most cases, club formation lacked 
conventions and/or constitutions. Often, the club handbook that had been handed-down and 
written by well-meaning committee members, represented the club’s ‘constitution’.   

• Most clubs meet on a semi-regular basis and followed ‘loose’ procedures around club 
conventions. Again, often a consequence of ‘a few, doing a lot’. 

• All clubs appeared to operate independently of each other and infrequently were required to, 
or saw a need to work together. 

• Most clubs were aware of the SBC sports committee but were less than glowing of its use or 
benefits to them. 

• With a few exceptions (and in most cases only one club member), clubs were unaware of the 
existence of the ‘SBC Sports Constitution’ document.   
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5.5 SBC sports clubs’ goals and values 

Goals 

• All clubs maintained they had goals, however, mostly these were simply operational.  

• The major operational goals of the clubs is to promote success in their activity, grow student 
numbers, register players and provide a positive experience for students.  

• Most clubs articulated some developmental goals in that they played an active role in recruiting 
and developing coaches, managers and officials to help develop their players abilities to 
perform well in their sport.  

• In this sense, recruitment and retention of coaches was an on-going goal. Some clubs feared 
better than others and all clubs suggested that this could differ from year to year.    

• Most clubs articulated they had future goals and visions. However, this tended to manifest 
itself in discussions around improving facilities or building new ones and upkeeping or gaining 
new equipment for the future.  

• There was little awareness of the changing landscape of sport and Rangatahi or 
acknowledgement of accompanying visions other than the preparing boys for the current 
traditional sport system. 

Values 

• A similar theme followed with the exploration of club values. Most articulated that the school 
and school community values were at the forefront of their club values and that these could be 
‘found at the front of the club handbook’ or on the web site. 

• Often, and unwittingly, concepts of improving performance and winning competitions 
dominated the club discussions around values. 

• Some clubs articulated the BEADEAN values and made references to a coach job description 
and contract that included the schools coaching code of conduct.  

‘coaches are selected based on the alignment of their values to the school’s values’.  

• Most clubs articulated in various ways that ‘coaches are role models and their behaviour has 
an impact on the boys they are coaching’ . 

• Further exploration around how these values were ‘brought-to-life’ in their specific settings 
reflected anecdotal evidence and assumptions that connections would be made by the boys 
implicitly - ‘why wouldn’t they?’  

• Even deeper exploration of parent coaches and committee members around their potential use 
of sporting contexts to promote ‘wider school goals and values’ and more holistic educational 
and health & well-being opportunities reflected a lack of awareness and understanding on how 
this would be done.  

• Once questioned, some clubs mentioned intentions to pursue values-based coaching 
programmes, however, it was unconvincing.    
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5.6 Finance 

• A major and ongoing role of clubs was to maintain financial viability.  

• Most clubs operated finances via either the treasurer, secretary or chair or various 
combinations of these. 

• Some clubs worked with budgets, some did not.  

• Some clubs operated finances via the school financial systems, some did not. 

• Those not using the school financial system did so to avoid navigating the ‘bureaucracy and 
clumsiness of the school system’. Reasons included long lag-times, untimeliness and seasonal 
differences and therefore financial independence provided nimbleness to have greater control 
over the factors mentioned. 

• Some clubs were comfortable with the school systems and articulated that they had improved 
and now met their needs.       

• Some clubs had financial statements, some did not.  

• It was infrequent that these were presented at AGM’s in any formal way or approved by the 
sports committee.   

• Some clubs were effective fundraisers, some were not. This appeared to depend on the parental 
involvement and skill-sets available. 

• Some clubs ‘run on the smell of an oily rag’ and some are better resourced.  

5.7 Communication 

• Most clubs communicate with members through Facebook and WhatsApp groups and found 
these pathways effective.   

• Facebook provided opportunities to communicate most logistical information for boys and 
parents.  

• Committee members often used email to distribute minutes and other committee business.  

• All clubs were aware of the ‘new’ Sports Portal and were positive about its potential. 

There were varying degrees of knowledge about the sports portal, however, overwhelmingly 
all clubs could see the benefits associated with on-line registrations, and other administrative 
efficiencies.     

• No club, until questioned, acknowledged or were aware of possible security implications or 
potential psychological impacts associated with using social media in the sport space.    
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5.8 Voice of the sports clubs – Discussion & Insights 

Considering all of the societal pressures impacting on community members to not participate in school 
sport, SBC is in a privileged position. The level of enthusiasm and commitment from the parent 
community is overwhelmingly humbling and needs to be acknowledged. However, while research in 
this area is scarce, early indicators suggest a widening gap between schools’ intentions and 
expectations of sport and those of the schools’ sports clubs. Historically, clubs were dominated by 
teachers who were primarily trained in managing the education and development of Rangatahi. Strong 
relationships were built with students and explicit connections were made between the 
school/community values and the sporting experiences. As teachers have been slowly replaced by 
members of the community - who despite the best intentions - often lack the professional knowledge 
or the skills required to manage students and make clear connections to these values . In this sense, 
SBC school sports clubs appear to be operating independently of the school but in the belief that they 
are making these connections clear. In my opinion, they are not. Additionally, it appears that the clubs 
are also at odds with each other. These combination of factors only serve to provide an environment 
for misalignment and disconnection to the schools values and goals whose prime focus should be 
educating and developing SBC Rangatahi holistically. 

It appears that school sport clubs and structures are primarily driven by dominant and 
normalised social narratives. For example, the current and well-documented social narrative related to 
sport emphasises; winning over development and fun, early specialisation over multiple sports, youth 
academies, unrealistic career pathways and portrayals of body image that few young people can 
identify with, but nevertheless aspire to. Often this narrative is pervasive and unwittingly normalised, 
to the point where those driving it are not aware that they are doing so.  So much, that it appears that 
it has always been the case! 

However, as evidenced above, SBC Rangatahi (GenZ), are becoming increasingly driven by 
their own generational assumptions, needs and demands around sport. For many, these appear to be 
deep-rooted, psychological needs such as fun, friendship, connection, acceptance and belonging rather 
than the socially constructed competitive sport narrative reflected in current of sport systems. The 
students sport narrative relies on information sourced from peer-groups and social media that is readily 
available to Rangatahi. This is very different to previous generations, who see and enact sport in 
fundamentally different ways. The net effect of this generational difference has seen a widening gap 
between the current sport system and the needs and demands of sport for GenZ Rangatahi. SBC 
students are not immune to this discourse and have expressed a  desire to engage in sport that fulfil 
their needs and improve their overall development and health and well-being. 

The community involvement in sport at SBC is enviable and the sports clubs do a wonderful 
job at maintaining the current sport system. However, in my opinion, the higher than average 
community involvement in the sports clubs has managed to offset the declining staff involvement and 
has in some ways hidden the problem. As shown above, the decline in staff involvement looks like 
continuing in the future, therefore, as the community involvement appears to be consistent - neither in 
growth or decline - it follows that there will be a net decline in people supporting (coaching, managing, 
administering) the provision of quality sporting experiences that are aligned to the needs of future SBC 
Rangatahi. Given that 63% of current SBC students are in the ‘at risk’ category for disengaging with 
sport in the future, this may lead to further decline in participation rates. This may happen sooner rather 
than later! 

Any successful narrative shift requires clarity around the reasons for change. In this sense, 
moving towards sports systems that provide quality experiences for ALL young people requires careful 
unpacking of the current model to reveal the ‘blind spots’ and make the problem visible. Given the 
overwhelming amount of evidence now available in New Zealand and the supporting data from the 
SBC student survey, this should not be a difficult sell!  However, the key drivers of change reside in 
adaptations to the existing supporting systems and structures. An integration of new ideas and 
adaptations to existing structures takes time and commitment and requires collaboration and 
cooperation to allow for adaptations to be carefully and explicitly woven through the whole system 
(school, community and sport systems). Building trust is crucial and the school, the community, the 
school sports clubs, and the students become an important part of this process. The role of the sport 
executive is pivotal in this process and is linked to THE major recommendations of this report.  
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5.9 Recommendations 

• The existing sport executive is dismantled and reconfigured to include a broader cross section of 
stakeholders and afforded greater status and visibility by the school.  

• The sport executive should broaden its membership to include   – the Sport Director (Chairperson) 
/ Directors of; Health & Well-being/ Pastoral Care / Special Character / one member of SBC Senior 
Leadership / a representative from each sport club / Sport Coordinator / Jon Derry, Regional Sports 
Director, School Sport Canterbury / Student representation. 

• Appoint the Sports Director, who has the fundamental role of leading SBC sport, to chair the 
reconfigured sports executive. 

• The sport executive should be charged with presenting the report to their wider members, gaining 
feedback leading any processes of change decided by the school and recommended by this report. 
A fundamental role of the reconfigured sport executive is to reconnect the clubs with each other and 
the school.   

• The sports executive, in collaboration with clubs should choose several new goals related to 
increasing the physical activity and sporting opportunities for SBC year 9 students and look to 
implement and evaluate these. Overtime, and utilising ‘proof of concept’ expand these offerings 
across a variety of activities and year levels.  

• The sport executive should plan and implement staff/parent and community member developmental 
opportunities specific to the recommendations of this report (e.g. ‘Coaching for Character’ 
development programmes, Coach Developer programmes; Teaching for Personal and Social 
Responsibility, Balance is Better educational Forums etc.).   

• The sport executive should lead the process of planning for and providing a coherent and 
collaborative approach to fundraising, communication processes and financial systems that create 
efficiencies and also protect the clubs & the school from wider implications and issues.  

5.10 Sports Director / Sports Coordinator 
 
Emanating from the discussions with sports clubs, the staff and some wider community members, it is 
glaringly obvious that the leadership of sport at SBC is compromised. Drawing on the research and 
various reports on this topic, this could be attributed to a lack of value seen in school sport leadership 
roles and an accompanying lack of prioritised support and funding. Similarly, the Secondary School 
Sport Report reflects that these roles are under-payed and undervalued. Other accounts report that this 
has contributed to high rates of burnout, stress and the role being defined and enacted as merely 
operational with the view to ‘keeping the system going’. 

Sport leadership and vision often falls on passionate staff who are committed to the value of 
sport, but who also fall into the swamp of minutiae and the conflicting time commitments that are 
impacting on all staff in secondary schools. Often this manifests in smaller and smaller amounts of time 
being dedicated to leadership and vision and a focus on smaller operational discussions and debates. 
Over time this has been normalised in schools and is now the expected behaviours of those in sport 
roles. 

Given the nature and possible direction that sport is moving, and the incredible rate of this 
change, it is important that SBC better fund and support these in the future. Specifically, and a ‘quick 
win’ would be to consolidate at least one full-time sport coordinator role alongside the recently 
appointed Sport Director. Specific role differentiation could then be achieved where the sport director 
works in higher level school leadership groups to inform wider school decisions around sport. The 
sports coordinator could then be designated, and have the time to deliver the current operational role 
that is required to support the clubs and wider school sport structures.  
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5.11 Recommendations: 

• SBC should commit to funding a full-time Sport-Coordinator to support the Sport Director in the 
operational running of SBC sport system.  

• SBC should second the chairman of the sports executive (Sport Director) onto the Board of Trusties 
and the Board of Proprietors to increase the visibility of sport in the wider school decision-making 
processes. 

• The Sport Director/sports coordinator should build sustainable relationships with tertiary providers 
to secure student interns who can help support the operationalisation of sport at SBC.  

5.12 North West Christchurch Community Sporting Trust 

The genesis of this SBC sport  project began 9-months ago with a conversation between myself,  a 
member of the Board of Proprietors and two SBC school leaders. The conversation outlined a need to 
determine where funding from the NWCCST may be best directed, with the view that I might be able 
to help them devise a list and priorities. My recommendation at the time argued that a more beneficial 
approach would be to look at the entire sport system at SBC and synthesise this with current research 
data. In turn, this would inform a short to medium term plan for sport at SBC. Subsequently, SBC in 
collaboration with the NWCCST would be in a better position to determine where investment could be 
directed to support these plans. This was agreed and this report is the result of that decision. 

Further investigations have revealed that there are differing views between the NWCCST and 
the school. Without highlighting the politics, it is suffice to say that the NWCCST saw great value in 
investing in a pavilion to accompany the artificial hockey surface and SBC did not, citing concerns 
around alcohol licensing issues and potential impact on the school. 

The North West Christchurch Community Sporting Trust (NWCCST) was established in 2009. 
The original founders of the NWCCST are listed on the Trust Deed as; Anthony John Murdoch, Mark 
Brendan Connell, Warren Michael Johnstone, Nicholas John Harris, Norman Lawrence Withers & 
Justin Gregory Boyle. The objectives of the trust are: 

…to provide for facilities at St Bede’s College for the benefit of persons of all ages 
domiciled or born or living in New Zealand from time to time for the participation, 
promotion, training and support in all aspects of athletic or sporting pursuits in all 
or any type of sporting activity that the Trustees approve. (NWCCST Deed, 2009)   

It appears that the original intentions and ‘spirit’ of the NWCCST was to help fund and support facilities 
that promoted participation in sport and related activities. A message that is not lost in the findings of 
this report. Specifically, the Trust was established to help raise sums of money (generally large sums) 
to,   

…provide funding for facilities, grounds, equipment and buildings for the 
development of any type of sporting or athletic pursuit at St Bede’s College for the 
benefit of the Community. (NWCCST Deed, 2009)    

An example of the trust’s endeavors can be seen in the recent development of the artificial hockey turf 
and its resurfacing. This is an excellent example of the trust abilities to provide a facility that maximises 
opportunities for the SBC students and the wider community and is in very high demand and therefore 
fulfils its altruistic motives.  Given the overwhelming evidence presented in this report outlining the 
need to provide for greater and more aligned opportunities for SBC students I find it difficult to justify 
the NWCCST position on investing in a pavilion. Despite the NWCCST deed reflecting that the trust 
has power to,   
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invest money in any investment of which they approve … or in the purchase or 
improvement of any land or property or any interest therein and to vary or transpose 
any such investments from time to time. (NWCCST Deed, 2009)     

I do not believe that this investment is in the ‘spirit’ of the trust deed for providing funding for facilities 
that enhance and maximise the provision for sport participation by the college and the community. In 
my opinion the proposed pavilion would serve few, and money would be better spent on investments 
that provided ‘for the participation, promotion, training and support in all aspects of athletic or 
sporting pursuits in all or any type of sporting activity’ (NWCCST, 2009).    

5.13 Recommendation:  

• The sports executive should work collaboratively with the NWCCST to identify and target large 
investment projects that maximise and increase sport & physical activity experiences for as many 
SBC students and wider community members as possible.  

 
Note:  
Examples of major projects that would contribute to this goal and that have been suggested by 
community members are;  

1. Full-size, all-weather, fully-lit, multi-sport field  

 A full-size, all-weather, artificial turf, multi-sport field would add to the year-round opportunities 
provided for SBC students, sports clubs and the community. Lighting would provide use into the 
evening for community groups and it would increase the capacity for use during school hours 
(e.g. PE, sports training and games (Football, Rugby, Touch etc.) and for general and 
unstructured play for the students. Many schools have adapted some of their green space to create 
more useable year-round facilities for students and community users.  

2. Indoor swimming pool complex:  

 Currently the water polo club are preparing a business case which they will gift to St Bede’s. 
The business case is based on the Sacred Heart College, Auckland pool complex. The case is 
based on the clear shortage of pool space in Christchurch. The pool would fulfil large 
community demand and be incorporated into the Physical education programmes as well as 
providing facility for the aquatic sports codes. In the last decade, Christs College have 
successfully completed a pool project. Discussions with them would be worthwhile.  

3. Wish Lists 

Six clubs provided us with there wish lists. These are shown in appendix 1. These range from 
minor investments such as supporting coach development opportunities to major investments 
such as the pool complex. The NWCCST may wish to consider some of these options in 
accordance with the ‘spirit’ of the trust deed that specifies to provide ‘for the participation, 
promotion, training and support in all aspects of athletic or sporting pursuits in all or any type 
of sporting activity’ (NWCCST, 2009).  
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6. Positioning Opportunities 

The following options have been developed in accordance to addressing the issues in the best way 
possible. The options are not set in stone and should be open to consultation once presented to the 
school, the clubs, the students and the community. The table on page 22 references four possible sport 
systems - however, I see only TWO as being viable opportunities moving forward. SBC already 
operates beyond the Performance Sport System and while there are only implicit links to wider 
educative outcomes, it is not a ‘blind spot’.  Therefore, I have omitted the Performance Sport System. 
I have also omitted the Socially Progressive Sport System as I believe that this will be a step too far. 
There is great risk that a lack of awareness and an inability of many to see sport in a different way than 
it is currently portrayed may lead to a mass rejection of this model. A big part of change requires 
building trust and getting ‘buy in’ by all stakeholders, so with this in mind I have taken a more 
considered and gradual approach as outlined below.    
  
6.1 Options: 

Option 1: STATUS QUO:  Continuing with the existing Participatory Sport System. 

Option  2: PARTICIPATORY PLUS: Adapting the existing Participatory Sport System to  
reconnect clubs with each other and the school (Short Term 0-2 years). 

Option 3:SHIFTING THE SYSTEM: Shifting the existing Participatory Sport System to a 
Developmental Sport System (Medium/Long Term 2-5+ years).  

6.2 Options: Risks And Rewards 

Option 1: STATUS QUO 

1.1 Description:  
A decision that considers the current sport system is appropriate and continues in its current form. 

 
1.2 Pros: 

• Resourcing remains the same. 
• Minimal disruption to existing systems and structures. 
• Administratively and logistically easier.  

 
1.3 Risks: 

• Continued decline in student participation. 
• Continued decline in staff involvement resulting in increased dependency on community 

volunteers/clubs maintaining the sport system. 
• Continued decoupling of school and clubs resulting in diverging values and goals. 
• Misalignment with generational trends and demands and with future political and educational 

agendas.  
 

Option 2: PARTICIPATORY PLUS  
 
2.1 Description:  

A decision to restructure the existing Participatory Sport System with a view to reconnect the 
sports clubs, the school and community with aligned goals and values. Once restructured, a 
collaborative approach is made to plan for the integration of future political, educational and 
health & wellbeing agendas.  
 

2.2 Pros: 
• Continues to meet the needs of the current competitive sports system 
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• Seeks to address the declining trends in student participation. 
• Seeks to re-engage and improve staff involvement in sport. 
• Recoupling of sports clubs, school and community goals, values and wider educational 

outcomes. 
• Creates better efficiencies in the systems and structures of the sport and clubs. 
• Creates collaboration and trust between the clubs, the school and the community. 

 
2.3 Risks: 

• Requires greater financial resourcing. 
• Takes time, commitment and relies on collaboration. 
• Possible rejection from some stakeholders. 

   
Option 3: SHIFTING THE SYSTEM  
 
3.1 Description:  

A decision to shifts the existing Participatory Sport System to a Developmental Sport System by 
explicitly weaving the current generational, educational and health & well-being needs into the 
system.   

 
3.2 Pros: 

• Continues to meet the needs of the current competitive sports system. 
• Addresses declining trends in student participation. 
• Seeks to re-engage and improve staff involvement in sport. 
• Recoupling of sports clubs, school and community goals, values and wider educational 

outcomes. 
• Creates better efficiencies in the systems and structures of the sport and clubs. 
• Seeks to align current political, educational and health & wellbeing agendas with the school 

sports system.   
 

3.3 Risks: 
• Requires greater financial resourcing.  
• Takes time, commitment and relies on collaboration.  
• Greater chance of rejection from many stakeholders. 

 
6.3 Positioning Recommendations: 
 
Short Term: (0-2 years) 
 
In the short term my recommendation is to adopt option 2: Participation Plus. The immediate 
recommendation is not to look further than two years. This will assist in creating short term focus, 
gaining ‘quick wins’, and allow for joint planning to be carried out. Developing a collaborative 
approach is critical to the future of the sport system and enable the clubs to develop a strong relationship 
with each other and reconnect with SBC.     
 
Medium term (2-5 years) 
 
In the medium term, once collaboration is established and restructuring has occurred, the school should 
consider collectively moving towards Option 3: Developmental Sports System. This includes 
dedicating time and financial resources to future political, educational and health & wellbeing agendas 
and explicitly weaving these into the SBC school sports system.  
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6.4 Recommended ‘Next Steps’ & Priorities 

In the short-term the recommendation is not to look further than two years. This will assist in creating 
short term focus and allow for building trust and joint planning to be carried out. The ability to develop 
a collaborative approach is critical to reconnecting clubs, school and community and developing strong 
and interdependent relationships. 
 
The key priorities were identified as follows: 
 
1. Building of trust and joint planning 
2. Restructuring of sports executive and getting to work. 
3. Review & Learn  
 

1. Building of trust and joint planning. 
 

1.1 Sport director to disseminate report and gather feedback from all stakeholders. 
 

1.1.1 Create an informal advisory group consisting of Sport Director (Chairperson), Sport 
Coordinator, a member of each club, a member of SBC leadership, SBC wellness 
director, year 9-10 student, year 11-13 student, member NWCCST (This is not an 
exhaustive list) 

 
1.1.2 Advisory group to; 

(iv) Communicate to clubs and stakeholders 
(v) Create a forum to share recommendations with clubs & stakeholders 
(vi) Create a feedback mechanism 
 

1.2 Advisory group to meet and discuss feedback and plan for ‘next steps’. 
 

2. Restructuring of Sports Executive & Getting to Work 
 

2.1 Formalise the reconfigured sport executive to create greater pathways for collaboration 
between key stakeholders.  

 
2.1.1 Sport Executive - Sport Director (Chairperson) / Sports Coordinator / Directors of 

Health & Well-being / Pastoral Care / Special Character /  a SBC Senior Leadership 
member / representative from each club /  member NWCCST / Jon Derry, Regional 
Sports Director, School Sport Canterbury / Student representation. 
 

2.1.2 Sport executive to advocate for representation on the BoT’s & BoP’s.  
 
2.1.3 Sport executive to prepare ‘new’ governance policy and procedures for sports clubs 

and sports affiliates, present to the school for discussion & feedback, make final 
decisions and formalise within school systems.   

  
2.1.4 Work with the BoPs and NWCCST collaboratively to determine funding/investment 

opportunities.      
 

2.2 New opportunities should provide a certain amount of student ownership, flexible entry 
points and commitment, social and less competitive options that are still high quality and 
fun. These new opportunities should consider providing festivals of sport rather than 
emphasising competitions aimed at finding a winner. These could be aligned to the SBC 
house system. 
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2.2.1 Any new initiative should consider significantly reducing the cost of participation 
to students.  

 
2.2.2 Already existing sporting opportunities (competitive pathway) should consider 

selecting mixed ability teams only at year 9 & 10. Research shows that the key 
drivers for participation in PA & Sport at this age group are Fun (physical activity 
must be enjoyable) and Friends (social acceptance by peers and interaction) not 
winning. The research also reflects that this does not impact on development and 
performance at older age groups. 

  
2.2.3 Implement these initiatives and evaluate the outcomes. Adjust as necessary but use 

as proof of concept to stimulate future initiatives across the codes and throughout 
the year levels.   

 
2.3 Prepare and present the case to the school for support and resourcing of staff/parent  

development  – including for example:  ‘coaching for character’, Teaching for Personal & 
Social Responsibility, and development opportunities around financial systems and 
administration skills.   

 
2.3.1 Utilise Sport Canterbury – e.g. Jon Derry (Regional Director of Secondary school 

sport) / Mike de Bono (Coaching Lead) to develop and deliver developmental plans 
for staff and community coaches and administrators.  

 
2.4 Collaborate with staff to build and prepare a case for staff remuneration and present this 

to the board. 
 

2.4.1 The case should explore and present choices for monetary and/or time remuneration 
for (i) Teachers in charge of sport, and (ii) Staff  

 
3.  Review & Learn (Years 2-5 ) 
  

3.1 Review Year 0 - 2 and learn from any insights and plan years 2-5. 
 

3.2  Choose several new collective goals related to shifting towards the developmental system. 
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8. APPENDICES 
 

Appendix 1- SBC Sports Clubs Table Of Wish Lists.  
 
Basketball Club Wish List 
 

1. Gym Floor – They require a playable surface. 
a. More comprehensive cleaning regime 
b. The floor was not completed to the required standard. The company that laid 

the floor should be brought in to correct it. 
c. There is multiple use of the gym – PE Classes, other sports (badminton and 

volleyball), during interval and lunch, boarders in the evening, school mass, 
parent/teacher interviews, assemblies, hiring to external providers. 

d. Basketball are the most complex user of the facility and require a surface with 
good grip so that players can stop.  

2. Seating in the gym 
a. There is no spectator seating  
b. Significant time is spent putting out some chairs which is insufficient for the 

crowds that turn up for Tuesday night games – 200-300 people.  
c. Elderly people are often required to stand or sit on the floor. 

3. Programmes for player and coach development. Share resources between clubs rather 
than operating in siloes.  

 
Cricket Club Wish List 
 

1. Stage 2 of the nets to be finished. A block of grass practice nets alongside the current 
artificial nets. 

2. Another grass block where the football pitches are for use later in the season and 
provides the younger boys with an opportunity to learn to play on grass wickets. 

3. Digital Scoreboard / partnered with rugby and the school. This is being progressed. 
4. More teacher involvement – they don’t have to attend the games on Saturday but their 

involvement with practices would be very helpful.  

 
Football Club Wish List 
 

1. Appointed Teacher in Charge of Sporting Code (Guessing there would be parameters 
based on student participation/numbers) 

2. Paid coach for senior elite team 
3. Coaching (value based) and Coaching for Character 
4. Transparency & Equity across sports codes 

 

Rowing Club Wish List 
 

1. A boat replacement/maintenance plan  
a. Boats/asset management with forward planning for replacement or repair items. 
b. Boat maintenance and new Boat and equipment purchases 
c. We really need a savings account or term deposit as we are saving for a boat, 

and this takes place over several financial years.  
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2. Consistent support from school (management and community) 
a. Financial security/assurance planning funds for ongoing long-term growth and 

care for future generations. There will be good and bad financial year end 
positions however with good planning, long term sponsorship deals, keeping 
ahead of the spend is crucial and having clear future goals and achievements in 
mind and documented well to pass forward, I suppose almost a master plan 
10years forward thinking/goal setting. 

b. I realise Kerry Sullivan is a school representative and he has been amazing at 
supporting the boys, but I think more support needs to come from above him!  

3. Help with recruitment and retention of athletes. 
a. Succession planning for coaching and teaching personnel with Patron involved. 

People don't last forever. 
b. For the school to actually show that they are behind the rowing and to promote 

it to future students. 
 
Rugby Club Wish List 
 

1. Greater resourcing of sports administration. Low-level administrative tasks  
(particularly related to gear) can distract people from more strategic objectives. 

2. A covered and lit artificial surface on which contact-practice can be carried out.  
 
Water Polo Club Wish List 
 

1. Indoor swimming pool complex  
a. The club are preparing a business case which they will gift to St Bede’s. The 

business case is based on the Sacred Heart College, Auckland pool complex. 
b. There is a shortage of pool space in Christchurch, so teams have late night or 

early morning training. This can present a barrier to boys and their parents. 
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Appendix 2: North West Christchurch Community Sporting Trust Deed (Est.2009) 
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