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ABSTRACT 

This thesis is a study of the political literacy of 

two groups of secondary school students; seventh formers 

and third formers. The purpose of the study is to provide 

1 . 

information about the level of political knowledge, skills 

and attitudes of seventeen to eighteen year old students 

who are approaching voting age, and thirteen to fourteen 

year old students, completing their first year of secondary 

school. 

A total of 243 students at five secondary schools 

in Canterbury were surveyed, using a self-completion, multi-

choice questionnaire. Random sampling techniques were not 

used in the selection of the respondents, so the statistical 

validity of the survey is limited. 

Political literacy studies have been undertaken 

in several countries, but to my knowledge there has been no 

such empirical research conducted in New Zealand. 

Chapter One is a general introduction to the topic, 

and the propositions are made that: 

(1) a knowledge and awareness of politics is 

necessary to preserve a democratic political system, and 

(2] the schools have a responsibility in the 

teaching of politics. 

Chapter Two discusses research undertaken in 

other countries, and attitudes towards political education 

both overseas and in New Zealand. 



Chapter Three is a description of the questionnaire, 

the sample and techniques used in the administering of the 

survey. 

Chapter Four deals with the survey results. Levels 

of knowledge of New Zealand and International Politics are 

analysed; also the political skills and attitudes of the 

respondents. 

In Chapter Five I conclude with a general summary of 

the level of political literacy displayed by the students, 

and comment on the role of the schools in providing a 

theoretical framework to balance the influence of the 

media on young pepple. 

2. 



CHAPTER ONE 

INTRODUCTION 

A man who is ignorant oF the society in which he lives, 
who knows nothing oF its place in the world and who 
has not thought about his place 1 in it, is not a Free 
man even though he has a vote. 

1. GENERAL INTRODUCTION 

Over the past two decades the question of political 

literacy, 2 or the level oF political awareness, of high 

school students has been addressed in several countries, 

including Britain, Canada, Australia, Germany and the 

United States. 

Working on the premise that in order to preserve a 

democratic political system, it is necessary to have a well 

educated and politically aware population, researchers have 

undertaken studies in a number oF countries to measure the 

level of knowledge and interest in politics of high school 

students. In general, these studies have revealed an 

alarmingly low level of political knowledge and awareness, 

leading to a call For the implementation oF programmes of 

political education in the schools, either as a separate 

discipline or integrated into the Social Studies or History 
3 

syllabus. Where these programmes have been implemented, 

they have met with varying degrees of success, one oF the 

3. 



most problematic areas being not the devising of a suitable 

programme, but the lack of resources and lack of teacher 

confidence to deal with issues rather than merely political 

institutions. 

In New Zealand, 

undertaken. However, 

there has been no such research 

Susan Shone, 4 in her thesis entitled 

"Poli ti cal Education in a Democracy", examined the agencies 

of political education in New Zealand, and suggested the 

4. 

need for programmes in schools, but did not conduct empirical 

research into the actual level of political awareness of the 

students. 

This study examines the political knowledge of two 

groups of adolescents; third formers (thirteen to fourteen 

year old students just completing their first year of 

secondary school], and seventh formers (seventeen to eighteen 

year old students completing their fifth and final year of 

secondary school]. The reason for undertaking this research 

is that education, in all its forms and at all levels, is 

currently receiving considerable attention from government, 

interest groups and the general public. There have been 

calls for change and reform of the educational system, and 

wide ranging debate concerning the direction to be taken in 

the field of education. Widespread dissatisfaction has 

been expressed with the present system, yet changes have 

also met with varying responses, ranging from harsh 

criticism to resounding approval. The one indisputable 

fact is that ever increasing emphasis is being placed on 

the importance of an 'effective' education system. 



To some extent, the upsurge of concern relates to the 

current social environment, with its high levels of youth 

unemployment and associated social problems. In Britain, 

there has been a clear relationship drawn between social 

conditions and the need for democratic political education. 

Ian Lister, in his paper entitled "Poli ti cal Education in 

England, 1974 - 84" states: 

Some new factors have made the need for democratic 
political education more pressing nrnw than a decade 
ago . 

. . . high levels of youth unemployment ... are likely to 
leave large numbers of young people disaffected from, 
and attached to, the political system . 

. . . efforts made by extremist political groups to 
attach young people to their causes, to an anti
democratic political culture and to the practice 
of political violence, are greater than ·before ... 

The development of a multi-racial and multi-faith 
society makes it necessary for young people to be 
able to understand, tolerate and, perhaps, celebrate 
diversity .... We need to construct and maintain 
frameworks within which a positive pluralism could 
could flourish . 

.. . We are now in a time of turbulence in Politics, 
Economics and Education. We are probably witnessing 
the end of the classic era of industrialism and the 
end of the classic era of the school. Not only the 
school curriculum but the school itself is being 
reconstructed .... Schools face the challenge of 
preparing young people for an uncertain future. 
All this makes Political Education a more urgent 
task than before. 5 

5. 

These factors are as relevant in New Zealand in 1987 as in 

Britain in 1985, yet there has been no such specific call 

for the introduction of, or an investigation into the extent 

to which schools provide a democratic political education 

in New Zealand. 

In 1987, after an extensive bid to gain opinions and 



insights From the general population, the Department oF 

Education published "The Curriculum Review", a summary oF 

the inFormation received and a statement oF general 

principles and broad aims upon which to base educational 

policy. It states: 

The knowledge basic to the New Zealand curriculum 
is knowledge which ... 'develops students' 
understanding oF how individuals and groups relate 
to each other and work together in social, political 
and economic ways'. This will contribute to 
understanding the structures which make up societies, 
the processes which bring about change in society, 
and the means oF participation in those changes. 
It will provide insights into conFlict and its 
resolutions. 6 

Clearly, the Department oF Education sees that it is 

the responsibility oF the schools to provide a political 

education, and the oFFicial Social Studies Syllabus, 

6. 

Form 1 - 4 [1977) allows For a wide range oF political 

studies, under the themes oF cultural diFFerence, interaction, 

7 social control and social change. There is, however, no 

requirement that contemporary New Zealand politics be taught; 

actual subject matter within the aForementioned broad themes 

is at the discretion oF the school or teachers concerned. 

One would reasonably expect, however, that New Zealand 

secondary school students would exhibit a reasonable level oF 

political awareness. The reason For undertaking this study, 

thereFore, is to gain some empirical evidence oF the political 

knowledge oF a small sample oF high school students in 

New Zealand. 



7. 

2. DEF IN IT IONS 

Political literacy is defined by Crick and Porter as: 

.the knowledge, skills and attitudes needed to 
make a man or woman informed about politics; able 
to participate in public life and groups of all 
kinds, both occupational and voluntary; and to 
recognize and tolerate diversities of political 
and social values. A politically literate person 
should know what the main disputes are about, what 
beliefs the main contestants have of them, how they 
are likely to affect them, how they relate to 
institutions, and they will have a predisposition 
to try to be politically8 effective while respecting 
the sincerity of others. 

Political literacy, therefore, is a threefold process 

comprising: 

... (the gaining of] essential information; building 
up needed skills to react to or solve problems that 
arise in day to day situations in real life while 
using the knowledge acquired; and cultivating the 
needed interests, attitudes and values.9 

The three components of political literacy, knowledge, skills 

and attitudes, need further definition. 

1] Knowledge - The basic information which is pre
requisite to understanding the political dimensions 
of a given context, including the knowledge of what 
information was lacking and how it may be discovered: 
a knowledge of basic political concepts; and the 
knowledge of how to construct analytical frameworks 
within which to judge political questions. 

2] Skills - Information processing skills; that is, the 
capacity to critically analyse and evaluate political 
information and to reveal any underlying prejudices or 
ideologies behind arguments; and action skills, which 
go beyond analytical and verbal skills and lead to 
positive action, and the capacity to participate in, 
and change political situations. 

3] Attitudes - A politically educated, or literate per~on 
can take a critical stance towards political 
information. 1 D 

In discussing political education, I refer to the: 

... knowledge, skills and values which every citizen 
must have in order to enable him (or her] to become 
an intelligent, effective and responsible participant 

in the political system) 1 



It is diFFicult to assess political literacy, 

according to these deFinitions, within the scope of a 

single questionnaire. Clearly, results will give only 

an outline, not a complete picture, but it may be helpful 

to view that outline within the theoretical framework 

offered by this definition. 

8. 
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CHAPTER TWO 

THEORETIC/4L FRAMEWORK 

1. OVERSEAS 

1] Political Education prior to 1960 

The political socialisation process is contributed 

to by several agencies, foremost among these being the home, 

the peer group, the media and the schools. There has been, 

and continues to be, considerable debate over the role of 

the schools in this process. It is important at this 

point to draw the distinction between political social-

isation and political education. The socialisation process 

occurs from the child's earliest years; it is an incidental, 

informal ongoing process of familiarisation and identifi

cation with the political culture in which one lives. 

Political education, however, is concerned with helping one 

move "towards a better informed, rational and sensitive 

perspective upon the universe';. 1 It is this 'rational and 

sensitive perspective' which distinguishes political 

education from political socialisation. 

In many western democracies, the call for political 

education began as a reaction to the totalitarian regimes 

of the 1930's and 40's., In Britain, the Association for 

Education in Citizenship was founded in the 1930 1 s to 

'advance the study of and training in citizenship especially 



through political science and economics'. It's aim was 

to "ensure that young people in Britain would at least 

receive some preparation for citizenship in a liberal 

2 democracy". The A.E.C. met with little success, though, 

and 'Citzenship' was implemented only in a few schools, 

and then only as a fringe subject. The Second World War 

brought about a decisive change of attitude towards 

political education. Political education programmes 

were introduced into a number of schools and colleges in 

11 . 

3 
Britain "to counteract the influence of German propaganda". 

In Germany, the introduction of political education 

was the "outcome of an urgent necessity felt after the 

total destruction of German political culture by the National 

4 
Socialists". Official measures taken included the intro-

duction of chairs for political and social sciences in the 

universities, the introduction of 'civics', social studies, 

or more recently, politics into the secondary schools, and 

the foundation of 'Centres of Political Education' in the 

states and in Bonn. The Federal Centre was inaugurated in 

1952, with the following statement: 

.. the office should, through measures of political 
education, awaken an understanding of the political 
process, strer.gthen the democratic idea and promote 
political participation; it should enable citizens 
to take a democratic stahdpoint towards fascist 
and communist totalitarianism; it should foster a 
peaceful understanding and co-operation with all 
peoples and promote European unification. 5 

In post-war Europe, therefore, political education 

was regarded as an important means of ensuring the contin

uation of democracy through education. 



'12. 

In the United States, political education has always 

occupied a significant place, under the name of citizenship 

education, although there has been little attempt to define 

or reach agreement upon what actually constitutes 'citizen-

ship education' 

inculcation of: 

In the nineteenth century it involved the 

uncritical acceptance of traditional American 
values and typically civic duties, patriotism 
and Protestant devotion to duty. The principal 
goal was to develop 'morally6upright, God-fearing 
straight-thinking citizens'. 

This goal of political indoctrination was largely a response 

to the large scale immigration of Europeans to the United 

States in the late nineteenth century and was seen as a 

means of absorbing and Americanising diverse ethnic and 

1 . . 7 re 1g1ous groups. In the twentieth century, more academ-

ically oriented courses were introduced into colleges and 

high schools. The effect of the Second World War, McCarthy-

ism and the Cold War, however, was to "plunge the schools 

into paroxysms of patriotism and the need to support alleg-

8 
iance to the country". 

2] Political Education since 1960 

The late 1960's and 1970's have seen a resurgence 

of interest in the field of political education, and research 

has been undertaken to assess the level of political aware-

ness of high school students, and to set up new programmes 

to increase the level of political literacy. 
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A number or Factors have contributed to the perceived need 

For schools to play a greater part in providing a political 

education, as opposed to previous post-war programmes 

emphasizing nations or nationalism and patriotism. 

1. In Britain during the late 1960 1 s, growing 

dissatisFaction with the school curriculum as being 

irrelevant to the students' everyday lives and needs, 

and high drop-out rates led to a call For: 

... a more open and Flexible curriculum giving greater 
emphasis to the social dimension or education in 
its broadest §ense, and to preparation For lire 
aFter school. 

2. The lowering or the age or majority and the voting age 

in several countries (including New Zealand] and the 

realization that young people would be voters while 

still at school or very soon aFter leaving 10 have 

engendered the expectation that the schools should 

accept a greater responsibility For political education. 

3. Widespread student unrest in the Universities during the 

late 1960 1 s in Britain, Europe and the United States 

has led to a call For the democratization or educational 

systems. 

Curriculum changes and the status or political 

education have been addressed in many countries. I shall 

summarize brieFly recent developments in three or these 

countries; Britain, the United States and Canada. 



[a] Britain In 1944 the Hansard Society was 

founded to "promote interest in and knowledge of 

11 parliamentary government". In 1969 the Politics 

Association was formed to provide a service for 

secondary school teachers. In 1974 a grant of 

14. 

£40,000 for three years From the Nuffield Foundation 

enabled the Hansard Society and the Politics Assoc

iation to launch the Programme for Political Education 

under the leadership of Professor Bernard Crick. 

This consisted of "curriculum development and the 

assessment of innovation in political education 

aimed at enhancing political literacy in secondary 

schools and non-degree courses in colleges of 

further education". 12 Dr Robert Stradling, working 

in association with the programme, conducted a 

research study of political awareness of young people 

of school leaving age [15 to 16 years] throughout 

B . . 13 ritain . The aims of his survey were fourfold: 

. .. to produce a reliable estimate of the extent 
of political knowledge and ignorance of 15 to 16 
year olds . 

. . . to establish a 'yardstick' of political 
literacy against which to measure the effects 
of future developments in political education . 

. . . to examine the sources of political information 
in our own society and their role as political 
educators . 

. . . to provide information which can help to 
establish priorities for developing better 
curricula on political education - what needs 
to b14taught, what gaps need to be filled and 
how. 



15. 

The results of Stradling's survey indicated "That the 

extent of political awareness among this age group is truly 

11 . 11 15 · F · h . d d F h d l appa ing , rein arcing t e perceive nee or t e eve op-

ment of programmes to be implemented in schools and colleges. 

The Programme For Political Education (P.P.E.J which ran 

From 1974 to 1977 was successFul in gaining ofFicial support, 

in curriculum development, teacher training and in eliciting 

community support. Through the work oF the P.P.E., by the 

late 1970 1 s political education became legitimized as "an 

16 established Feature oF the educational landscape". By 

1981 eighty per cent of schools claimed to be providing some 

Form of political education, 17 but the quality and type of 

political education varied widely. 18 The major problems 

in the implementation of programmes designed to Further 

political literacy have been: 

1. a shortage of teachers trained in the Political 
literacy tradition 

2. a need to identify and establish the content 
of Political Literacy courses, in terms of 
exemplary political issues and the skills 
needed For handling them 

3. a shortage of suitable issue-based materials 
to support Political Literacy courses 

4. a need to Further develop the kind of teaching 
and learning methods appropriate to the Political 
Literacy approach. 19 

In spite of these difficulties, the Curriculum Review Unit 

in London, under Dr Robert Stradling, and the Political 

Education Research Unit at York, under Dr Ian Lister, have 

continued to research and monitor Political Literacy Educ-

ation. In 1985, Lister assessed the situation thus: 



The evidence that many people have a low level 
of political knowledge is convincing, and a 
democracy which is founded on the ignorance and 
the impotence of the majority is precarious (and, 
ultimately, may not be a democracy at all]. The 
case that teachers and schools could have a special 
role to play in golitical education still seems to 
be a strong one. 20 

16. 

[b] United States - A number of 'innovative citizen-

ship programmes were developed during the 1960 1 s as a response 

to the call for reform in the educational system. Massive 

government expenditure and considerable curriculum develop

ment work was undertaken to create more appriate, relevant 

'citizenship' courses, that went beyond the "basic facts of 

po l it i cal l ifs" . 21 Prior to the implementation of the new 

courses, political education had consisted of studies of the 

evolution and structure of existing American government, and 

it was a means to shape social and political attitudes. As 

Weissberg points out: 

Such time honoured cliches as educating citizens 
for democracy are clear acknowledgement of the 
legitimacy of tampsr~ng with the education process 
for political ends. 2 

Such 'political education' courses were, in fact, a struct-

~red form of socialisation into the American political system, 

and may have had little to do with the aquisition of political 

literacy as defined in Chapter One. 

The citizenship programmes developed during the 1960's 

incorporated wide ranging topics drawn from various social 

. d" . 1 · 23 science 1sc1p 1nes. They have, however, had little im-

pact on the schools in spits of the money and effort expended 

to encourage their use. Turner, in 1981, claimed that "civic 

education (in the United States] has not changed markedly in 



the two hundred years that the United States has been a 

. " 24 Sh . . nation . e attributes the situation to three factors: 

1. The values upon which the American form of democracy 

is founded, which calls for "unquestioned patriotism, 

loyalty to government and nationalism". 

17. 

2. The lack of training of teachers. Most 'civio education' 

3. 

teachers are in fact history teachers with little or no 

political education background. 

Lack of resources; textbooks tend to be traditional 

and non-controversial. 

Turner assesses citizenship education in the United States 

at elementary and secondary levels as: 

traditional, rooted in the values of the past, and 
supported by methodologies that are comfortable and 
easy for already overburdened teachers to implement. 25 

The question of political education versus political 

socialisation has more recently been addressed, and there is 

a call for new approaches to be made in the field of 'citizen

ship education' which further the "knowledge, intellectual 

skills, attitudes and participation skills ... (rather than 

merely] ... internalising the norms, values, attitudes and 

behaviours accepted and practised by the ongoing 

Two important moves in this direction have been: 

26 system". 

1. The American Political Science Association, in 1970, 

formulated a number of goals for the pre-collegiate 

teaching of Political Science, aimed largely at develop-

27 ing resources and teacher education programmes. 

2 h C . P l . . l E . . 28 h b . Te omparing o itica xperiences proJect as een 

set up to emphasize and encourage political participation 
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among young people of school leaving age. Its goal was: 

To provide students with suFFicient experience 
in analysing and acting in political situations 
that they will develop habits oF participation29 
which will transfer into their everyday lives: 

The project was undertaken to attempt to counteract 

research Findings concerning the "lack of impact of 

most civics and politics curricula and of the low levels 

F l l . . l . . . II 30 o popu ar po 1t1ca participation . 

[c) Canada - In the early 197O's the Canadian 

Political Science Association called for the teaching of 

Political Science in Canadian High Schools. Surveys conducted 

during the mid '7O' s found that "most Canadian students know 

very little about their heritage and the working of the 

31 Canadian government". Mel H0rtig, who surveyed students 

in the last year of high school, described the results as 

'absolutely appalling'. 

Since the mid 197O's, political science courses have 

been introduced into seven oF Canada's ten provincial 

Departments oF Education, but, as is the case in both Britain 

and the United States, the ofFicial policy and theoretical 

aims do not translate readily into practice. In Canada, 

courses in Political Science are optional, with comparatively 

few students taking them. Political education tends to deal 

with national identity and national consciousness rather than 

political literacy, teachers are not trained in political 

education, and "teachers, textbooks and curricula largely 

take a consensus, conservative and quietist view of politics 

32 and the political process". 



19. 

2. NEW ZEALAND 

'Political Education', as a separate subject, has 

never had a place in New Zealand schools. Every primary 

school teacher has been made well aware of the three 'taboos' 

operating within the classroom; namely the discussion of 

politics, religion and sex. These three topics were con-

sidered to be too value laden, too controversial and, 

perhaps, too personal to be discussed in the classroom. 

At high school level, however, Department of Education 

policy has been that although there is no place for politics 

as a separate subject, the teaching of politics is the 

responsibility of the school. This falls within the Social 

Studies syllabus, as previously mentioned, and to some extent 

the History syllabus. The themes of social control and 

social change at third and fourth form level in the Social 

Studies syllabus provide a framework within which studies of 

political systems fit. The Department does not feel, however, 

that schools have sole responsibility for preparing young 

people to participate in political life. They see this as 

being shared also by the home, media, youth clubs, service 

clubs, continuing education institutions and political 

. 33 parties. 

There has been little research done to examine the 

level of political knowledge of high school students in 

34 New Zealand, but those that have been undertaken have 

indicated a low level of political awareness. Palmer, 



20. 

In his thesis entitled "Political Socialization", found that: 

nrn spite of the prescription of the Social Stuties curricu-

lum, the post primary schools do not teach much political 

35 know ledge" . In 1972 David Gordon made a study of 'adol-

escent political orientations' in which he surveyed boys 

attending boys' high schools and colleges in 0tago. In his 

study he dealt with the effects of the political socialisat

ion peoxess on attitudes and orientations, but did not test 

36 political knowledge. 

Susan Shone, in her thesis, explored: 

the agencies, practices and processes involved 
in political education in New Zealand and in 
particular, the ways in which schools and other 
formal, informal and non-formal educational org
anizations deliberately or incidentally influence 
the political a]titudes and activities of citizens 
in a democracy. 7 

Her work was conceptual rather than empirical. With regard 

to political education in schools, she advocated 'compensatory 

political education', for the benefit of those who are not 

otherwise exposed to such information. "This purposeful 

attempt to provide 'better' distribution of, and access to, 

political information and knowledge may even be mandatory 

. d . . 11 38 in a emocratic society. At the conclusion of her study, 

she recommended: 

that greater emphasis and attention be given to 
the 'teaching of politics', and to the development 
of political skills, knowledge and competence 
in the school systems of the New Zealand 'democratic' 
society 11 • 3 9 

The Department of Education endorses the importance 

40 of political education in schools, and such studies that 



have been undertaken suggest that there is a need for 

political education over and above that which is already 

21. 

taught. However, in New Zealand to date, neither the public, 

the teaching profession or the Department of Education have 

regarded political education as an important issue. 
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CHAPTER THREE 

METHODOLOGY 

1. DESCRIPTION OF THE SAMPLE 

The aim of this survey was to obtain an indication 

of the level of political awareness of those school leavers 

who are of voting age, or close to it. 

decided to survey seventh form students. 

For this reason I 

Clearly, these 

students are not representative of their age group [seventeen 

to eighteen year olds]. They are, by definition, those who 

have been successful in the school system, and may be 

regarded to some extent as an academic 'elite'. One would 

reasonably expect that if the school system is indeed effect

ive in the teaching of politics, these students will display 

a high level of knowledge. Studies in other countries have 

tended to concentrate on school leavers of the fifteen to 

sixteen year old age group; this would give a more accurate 

representative sample. It will be important to remember that 

the results of this survey will not be applicable to the 

average seventeen or eighteen year old person; those who left 

school at the age of fifteen or sixteen are likely to have 

had a quite different range of experiences since leaving 

school, and their political socialisation experiences may be 

very different from those surveyed. 
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As a point of comparison, I have also surveyed third 

form students at the same schools as the seventh form 

students. In general, there is some streaming of third form 

students, and those surveyed tended to be average ability 

students. Neither the most academically gifted, nor the 

slow learners were included in the sample. 

Students from five Christchurch secondary schools were 

surveyed; the schools participating being St. Margaret's 

College, St. Andrew's College, Hagley High School, Aranui 

High School and Rangiora High School. It was hoped that 

these schools would offer students with a range of geograph-

ical, socio-economic and political backgrounds. There was 

no attempt made to compare or judge the students' responses 

according to their school background. The selection of 

schools was made solely in order to gain a wide cross section 

of adolescents' backgrounds and environments. It is not to 

compare the effectiveness of individual schools in the teach

ing of politics. 

St. Margaret's College 

This is an independent Church of England girls' college 

with both day pupils and boarders. It draws from a high 

socio-economic bracket, with a large percentage of parents of 

day pupils being in the professional or business community, 

whilst the boarders generally come from farming backgrounds. 
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St. Andrew's College 

This is an independent Presbyterian boys' college, 

also with both day pupils and boarders. It draws from a 

similar socio-economic and occupational bracket to 

St. Margaret's College. 

Hagley High School 

Hagley is a co-educational state school. It is 

atypical of other State secondary schools in that it has 

broken with many traditions to which most schools still 

cling. Students do not wear school uniforms; classes are 

open to both young people arid adults (a large proportion of 

fifth, sixth and seventh form classes are adult students], 

and a number of alternative progressive policies have been 

implemented, giving students a greater degree of control 

over their learning situations. It draws from a lower 

socio-economic bracket by virtue of its zoning, but also 

attracts students from a wide range of backgrounds by virtue 

of its progressiveness, and the fact that it offers options 

which may not be available at other high schools. 

Aranui High School 

This is a co-educational State school, drawing from 

a lower socio-economic bracket. 
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Rangiora High School 

This is a co-educational State school, drawing from 

a largely rural area. There are no boarding facilities, but 

many students travel considerable distances from outlying 

farming districts to attend this school. 

the town of Rangiora. 

It also draws from 

A total of 243 students were surveyed. There was no 

attempt to ensure random sampling; in most cases the group 

of students tested comprised a class, for example, a History 

class or an Economics class, whichever was the most convenient 

for the school concerned. 

Table 1. Numbers of students from each school in the sample. 

3rd Form 7th Form 

No. % No. % 

St. Margaret's College 22 16 19 19 

St. Andrew's College 26 18 27 27 

Hagley 21 15 18 17 

Aranui 47 33 18 18 

Rangiora 25 18 20 20 

Total 141 100 102 

* Percentages have been rounded in all tables. 
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2. THE QUESTIONNAIRE 

Self completion questionnaires were used for the 

survey. The students were supervised whilst completing the 

questionnaires, and help was given where necessary in the 

reading of questions and instruction. Questions were of a 

multi choice, closed ended type, for ease of analysis. 
I 

This, in some cases, had the unfortunate effect of forcing 

students into responses which may not always reflect their 

true feeling. 

The format and content of the questionnaire was 

modelled closely on that devised and used by Robert Stradling 1 

for the Hansard Society Schools Survey in Britain. It was 

adapted considerably to be relevant to the New Zealand sit-

uation. It comprised five sections. 

Questions 3 - 14: Exposure to politics through subjects 

taken at school, the media, the home 

and peer group; level of interest in 

politics and perception of major problems. 

Questions 15 - 30: New Zealand politics; cognitive 

questions. 

Questions 31 - 35: International politics, cognitive 

questions. 



Questions 36 - 42: 

Questions 43 - 52: 

30. 

Questions dealing with attitudes and 

perceptions of efficacy within the 

political arena. 

Personal information and perceptions of 

efficacy in the school and home environ

ment. 

One major difference between Stradling's questionnaire and 

the one used for this survey was that whereas Stradling 

incorporated a section designed to assess the students' 

perception of party ideologies and knowledge of principles 

and philosophies upon which party policy was based. I have 

made no attempt to assess this aspect of political knowledge. 

I Felt that the current state of party politics in New Zealand 

was such that it would be extremely difficult to formulate 

questions that would elicit the desired response. It would 

be difficult for anyone, let alone high school students, to 

identify current party policy according to the philosophical 

and ideological bases of the parties. 

The questionnaires were administered during two weeks 

in October, 1987. The New Zealand general elections were 

held only two months prior to this, in August, so it is 

possible that the results may be distorted to some extent 

by the relatively recent upsurge in media and public 

attention to party politics. 
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3. PROFILE OF THE RESPONDENTS 

1] Sex 

Of the third formers, 53% were male and 47% female: 

of the seventh formers, 46% were male and 54% female. 

2] Ethnicity 

Third form: 

Seventh form: 

90% were European; 10% were non-

European. Of the 14 non-Europeans, 

9 were Maori, 2 were Polynesian and 

2 Asian. 

96% were European; 4% non-European. 

Of the 4 non-Europeans, 1 was Maori 

and 3 were Asian. 

3] Socio-economic background 

This was assessed according to parents' occupations, 
2 

which were classified according to the N.Z.S.C.O. as used 

in the Census statistics. This comprises seven major group-

ings: 

1. Professional and Technical and Related Workers 

2; Administrative and Managerial Workers 

3. Clerical and Related Workers 

4. Sales Workers 

5. Service Workers 

6. Agricultural, Animal Husbandry and Forest Workers, 

Fishermen and Hunters 
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7. Production and Related Workers, Transport Equipment 

Operators and Labourers., 

This classification gives an indication of occupations but 

it is difficult to draw conclusions regarding income levels 

and socio-economic status from this classification, as it 

draws no distinction, for example, between farmers who awn 

a large property, and farm workers, both of whom are classi-

fied as agricultural workers. Similarly it draws no distinc-

tion between stock brokers and shop assistants, both of whom 

fall into the category of Sales Workers. This was because 

many of the respondents were very non-specific when stating 

their parents' occupations, and they were not asked about 

their parents' income levels as it was felt that in many 

cases the students would not be aware of their parents' 

income. Socio-economic background in this study refers to 

the type of work undertaken but it is not a reliable indicator 

of status or income. For this reason there is no attempt made 

to draw correlations between socio-economic background and 

political knowledge and attitudes. 
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Table 2. Occupational Groupings of Respondents' Parents. 

Professional & Technical 

Administrative & Managerial 

Clerical 

Sales 

Service 

Agricultural 

Production, Labouring 

Not in Paid Employment 

Not Ascertained 

Total 

Father's 
Occupation 

% 

21 

7 

2 

14 

3 

12 

28 

1 

13 

1 01 

Mother's 
Occupation 

% 

20 

1 

1 1 

1 1 

5 

3 

7 

30 

13 

1 01 

Parents who were not in paid employment were put into a 

separate category, as were those whose parents' occupations 

were not ascertained. 

4] Domestic Arrangements 

Respondents were asked to state whether they lived 

with both parents, one parent or someone else. 



Table 3. Domestic Arrangements. 

Living with both parents 

Living with mother 

Living with father 

Living with someone else 

Not ascertained 

Percentage 

75 

14 

3 

4 

5 

Total 101 

5] School subjects 

34. 

All third form students took Social Studies, which at 

this level is the only subject area which incorporates polit-

ical studies. At seventh form level, the range of subject 

options is wider, and there is possible scope for intentional 

and/or incidental teaching of politics in many subject areas. 

Students were asked to indicate which of the following 

subjects they had studied, or were currently studying. 

Table 4. Subjects studied by seventh form students. 

Social Studies 

Geography 

History 

Economics 

Liberal Studies 

Classical Studies 

Art History 

% 

74 

62 

54 

77 

29 

11 

14 
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Only three per cent of seventh form students had not taken 

f h b . 3 any o t se su Jects. 

6J Media 

(a] Television. Students were asked how frequently 

they watched news programmes on television. 58% of seventh 

formers and 43% of third formers watch the news at least 

four times a week. 15% of seventh formers watch the news only 

occasionally or never, whereas 29% of third formers fall into 

this category. When asked which news programmes they watch, 

the majority of both third and seventh formers cited the 

6.30 p.m. Network News. 

Table 5. Television News Programmes watched by respondents. 

3rd Form 7th Form 

% % 

Network News 64 81 

Eye Witness News 17 30 

Video Dispatch 34 6 

Close Up 25 37 

Foreign Correspondent 17 26 

None 12 10 

All other news programmes were watched by a very small 

percentage of both groups of students. 

(b] Radio. Radio news is also listened to by the 

majority of the students. 45% of third formers and 60% of 

seventh formers listen to a news broadcast every day. 

However, the overwhelming majority of students choose to 
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listen to the two commercial FM stations which specialise 

in playing popular music and do not offer in-depth news 

programmes. 84% of third formers and 87% of seventh 

formers listen to either C93FM or ZMFM. 

[c] Newspspers. Students were asked how frequently 

they read a daily newspaper, and which one they read. 

Table 6. Frequency with which respondents read daily news
papers. 

3rd Form 7th Form 

% % 

At least 4 times a week 36 63 

1 - 3 times s week 32 21 

Occasionally or never 32 15 

Total 100 99 

Although the seventh formers tended to read newspspers 

more frequently than third formers, there wss little 

appreciable difference in their choice of newspaper. 

Table 7. Daily Newspapers read by respondents. 

3rd Form 7th Form 

% % 

Christchurch Press 48 54 

Christchurch Stsr 24 14 

Both 26 32 

Neither 2 0 

Total 100 100 
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As with the statistics pertaining to radio news, responses 

to questions about newspapers need to be approached with 

cautioil. Students were not asked how much of the paper, 

or which sectioils of the paper they read. In some cases, 

'readiilg the paper' could amount to no more than reading 

the T.V. guide, or the Sports page. It does not give a 

reliable iildicator oF the amount oF news or editorial 

comment read. 

7] Home 

Seventh Form students were more likely to hear or be 

iilvolved in discussions about politics at home than were 

their third Form counterparts. 

politics was discussed at home. 

They were asked how ofteil 

Table 8. How often politics is discussed in the home. 

3rd Form 7th Form 

% % 

Very often 16 28 

Sometimes 41 58 

Hsrdly ever 34 12 

Never 8 3 

Total 99 101 

BJ Peer group 

The seveilth Form students are also more likely to 

discuss politics with their Friends. 



38. 

Table 9. How often politics is discussed within the peer 
group. 

3rd Form 7th Form 

% % 

Very often 3 6 

Sometimes 24 54 

Hardly ever 37 34 

Never 36 6 

Total 100 100 

From the preceding tables one can assume that the 

seventh form students have a considerably greater interest 

in and awareness of politics than third formers. They have 

had greater exposure to politics through the media, their 

families and their peer group, and, of course, four more 

years of formal education. 

9] Perception of Issues 

Students were asked to identify the "most serious 

problem facing you and your generation'', as an indicator 

of their perception of issues. They were given a choice 

of seven alternatives, with an option to state their own 

choice if they wished. Both groups cited the AIDS problem 

and nuclear arms as the two most serious problems, followed 

by crime, unemployment and, in the case of third form 

students, drug and solvent abuse. 
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Table 10. The most serious problem facing respondents. 

3rd Form 7th Form 

% % 

AIDS 42 29 

Nuclear Arms 32 27 

Unemployment 16 14 

Crime 10 17 

Drug 8. Solvent Abuse 12 4 

Farming 2 5 

Terrorism 2 1 

Other 1 6 

Total ,,, 117 103 ,,, 

* Some respondents listed more than one option. 

Two weeks before the survey was carried out, there 

was a nation-wide AIDS awareness week. The high percentage 

of students citing AIDS as the most serious problem may have 

as much to do with the effectiveness of the media campaign 

as it has to do with the lasting perception of AIDS as a 

serious problem. A more reliable response to this question 

may have been gained if the survey had not been administered 

so soon after the AIDS awareness week. 

In spite of the high degree of politically socialising 

agencies, one must be cautious in drawing conclusions about 

the amount of political awareness gained from these agencies, 

due to the widely varying, and untested, quality and extent 
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of exposure. I did not intend to explore possible correlations 

between the students' stated exposure to political socialisa

tion agencies and their level of political awareness, as 

these links would be, at best, tenuous, and certainly not 

validated by this survey. 
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CHAPTER FOUR 

SURVEY RESULTS 

1 . NEW ZEALAND POLITICS 

1 J Identirication or Public Figures 

Predictably, both groups or students were able to 

identiry the holders or key positions in Parliament, and 

the Function or the Governor General. In view or the ract 

that the survey was conducted only two months arter the 

General Election, one would expect a high percentage or 

accurate responses. 

Table 11. Correct identirication or key public orricials. 

3rd Form 7th Form 

% % 

Prime Minister 98 1 DO 

Leader or the Opposition 85 96 

Minister or Education 67 84 

Minister or Finance 55 88 

Role or the Governor General 76 93 

Number or M.P. 's 29 37 
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2] Minor parties 

The New Zealand Parliament is dominated by the two 

major parties, Labour and National, both of which maintain 

a high media profile. Third parties have always struggled 

for a share in the limelight, let alone a seat in the House. 

This is reflected in the students' knowledge of third party 

representation. They were asked which of the minor parties 

had ever held seats in Parliament. 

Table 12. Identification of minor parties' Parliamentary 
representation 

3rd Form 7th Form 

% % 

New Zealand Democrats 47 70 

New Zealand Party 33 25 

None 14 6 

Unsure 27 13 

It is interesting to note that 33% and 25% of third 

and seventh formers respectively, cited the New Zealand Party, 

as it has not, in fact, held a seat in Parliament and has 

only seriously contested one election [1984]. This response 

is indicative of the high public profile achieved by the 

New Zealand Party during its short history. 

3) Local M.P.'s and Electorate 

Considering there had recently been a General 

Election, students were not particularly well informed 
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about their local electorate and M.P. In both groups of 

students, a higher percentage could name their electorate 

and the party to which their M.P. belonged, than could 

name their M.P. This may be indicative of the continuing 

tradition in New Zealand of voting for a party rather than 

for a can di date. 

Table 13. Correct Identification of Local M.P. and 
Electorate. 

Name of Electorate 

Name of M.P. 

Party represented by M.P. 

3rd Form 

% 

51 

45 

62 

4] Features of New Zealand Parliament 

7th Form 

% 

87 

68 

86 

Students were asked to identify features that were 

true of the New Zealand Parliamentary system. These state-

ments were designed to assess the awareness of procedures 

operating within the system which are designed to preserve 

representative democracy in New Zealand. 
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Table 14. Correct Responses; Features of the New Zealand 
Parliamentary system held to be true. 

3rd Form 7th Form 

% % 

The Prime Minister makes 
all the laws. 93 99 

The Courts System is sep-
arate from Government. 45 66 

The Trade Unions are can-
trolled by Government. BO 92 

Members of Parliament are 
appointed. 47 67 

The parliamentary term can-
not be extended. 35 48 

There must always be more 
than one party to vote for. 79 72 

The Government will listen 
to groups of people with 
opposing views. 48 62 

A surprisingly large number of respondents [both third and 

seventh formers) agreed with the statement that "Members of 

Parliament are appointed". This response may be misleading, 

and is likely to be caused by the misinterpretation of the 

ward 'appointed'. 

In general, neither group scored well in this section, 

indicating that there is generally a low level of awareness 

of the principles upon which the New Zealand parliamentary 

system is based. 
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5] Political Concepts and Customs 

Students generally responded poorly also to questions 

relating to regulations governing parliamentary procedure, 

and the understanding of concepts. Nine statements were 

given, and the percentage of correct responses is cited 

in the following table. 
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Table 15. Correct Responses; New Zealand political customs 
and concepts. 

A backbench M.P. is any M.P. 
who is not a Government Min
ister. 

In the present political 
climate, the political party 
which wins the most seats at 
a General Election always 
Forms the Government. 

A general election is held 
every Four years in this 
country. 

Anyone eligible to vote can 
become a Member of" Parliament. 

Proportional Representation 
would Favour the minor part-
ies. 

Bef"ore an M.P. can become a 
Government Minister respons-
ible For a particular Depart-
ment, he or she must have had 
some previous experience in 
that Field. 

The date of" the General 
Election is decided upon by 
the Prime Minister. 

Local Councillors have the 
right to change laws which 
have been passed by Parlia-
ment. 

IF you are a Maori or part 
Maori you must be registered 
on the Maori roll. 

3rd Form 7th Form 

% % 

16 34 

74 93 

60 77 

29 63 

16 52 

26 65 

47 59 

62 82 

44 70 
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6] Function of Parliament 

The most important function of Parliament was that 

it "makes all the important decisions on the running of 

the country", according to 54% of seventh formers and 

44% of third formers. 26% of seventh formers and 27% of 

third formers regarded its role of making laws to govern 

the c~untry as being its most important function. Of 

those who did not cite either of these functions as being 

the most important, almost all respondents cited them as 

being 1 also important 1 • Other functions seen as being 

important were Parliament 1 s role as a conveyor of information, 

both to the public and to Government, and as a means of control 

over Government actions. 

Table 16. Parliamentary functions regarded as 1 also important 1 • 

Passes on the views of the 
people to the Government. 

Tells the people what the 
Government is doing. 

Tries to control what the 
Government is doing. 

Discusses all the main 
issues of the day. 

Provides a group of people 
from whom Government is 
chosen. 

3rd Form 

% 

64 

60 

62 

34 

52 

7th Form 

% 

73 

68 

63 

58 

38 
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7] Pressure Groups 

Students were asked to name Four pressure groups 

which have "a great deal of influence on decisions made 

by Government". There was a very clear distinction 

between the third and seventh form respondents, not only 

in the number of groups they were able to name, but also 

in the type of groups named. Over half [58%] of the 

third formers could not name any pressure groups, and 

of those who did attempt to answer this question, the 

majority cited organizations which either could not be 

said to have 'considerable influence' or could not be 

classified as pressure groups. There was little awareness 

among third form respondents of the role of pressure groups 

as a means for people with particular views, or a common 

interest, to influence governmental decision making. 

Seventh Form respondents generally were quite aware of the 

existence of such groups, and specific in their naming of 

them. 

Table 17. Number of Pressure Groups named. 

3rd Form 7th Form 

% % 

No groups named 58 13 

One group named 14 12 

Two groups named 10 28 

Three groups named 7 16 

Four groups named 10 31 

Total 99 1 DO 
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The four most often cited pressure groups were Trade 

Unions, Greenpeace, H.A.R.T. (Halt all Racist Tours), and 

the Federation of Labour, all of which have, or have had 

over recent years, a high media profile. 

Table 18. Percentage of respondents citing particular 
pressure groups.* 

3rd Form 7th Form 

% % 

Trade Unions 56 44 

Greenpeace 44 31 

H.A.R.T. 14 44 

Federation of Labour 12 29 

* These are percentages of the respondents who answered 
this question, not the total sample. 
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A total oF 53 organizations were cited by respondents, 

and these have been grouped under Fourteen headings. The 

Following table gives the number oF times organizations 

within each grouping were cited as a percentage oF the 

total responses given. 

Table 19. Number oF times pressure groups were cited, as 
a percentage oF responses.1 

Labour Unions 

ProFessional Unions 

Financial Institutions 

Producers' and Employers' 

% 

29 

0.5 

4 

10rganizations 7 

Religious and Moral Groups 6 

Women's Groups 3 

Conservation and Anti-nuclear 
Groups 16 

H.A.R.T. 14 

Maori Groups 4 

International Groups 2: 

Media 1 

Sun day Club 2 

Government Departments and Local 
Bodies 7 

Other (not pressure groups] 6 



52. 

8] IdentiFication oF Responsibilities For Local 
Services 

Students were asked whether Government, their local 

Council or a State Owned Enterprise was responsible For the 

Following services and amenities: water supply, Social WelFare, 

rubbish collection, electricity supply and public parks and 

swimming pools. With the exception oF electricity supply, 

respondents scored highly in this section. 

Table 20. Correct Responses to the IdentiFication oF Local 
Services and Amenities. 

3rd Form 7th Form 

% % 

Water Supply 80 93 

Social WelFare 79 97 

Rubbish Collection 87 98 

Electricity Supply 28 69 

Public Parks and Pools 75 91 

Electricorp, a State awned Enterprise, had only 

recently been Formed to be responsible For the supply oF 

electricity. The term "State Owned Enterprise" may have 

been unramiliar to same students. 51% oF third Formers 

said that local councils were responsible For electricity 

supply, and 12% thought it was the Government. OF seventh 

Formers, 13% thought it was local councils and 16% stated 

Government. Restructuring oF a number or government Depart-

ments into corporations over the previous two years has been 

widely discussed, and has had considerable media attention, 
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particularly in relation to the perceived increase in 

unemployment and social disruption caused by this restructur-

ing. Although it is unlikely that students would be unaware 

that major changes in the public sector have been taking 

place, there is perhaps a low level oF understanding oF 

the terminology involved, or which services have become 

corporatised. 

2. INTERNATIONAL POLITICS 

Questions relating to international aFFairs all tested 

cognitive skills. 

1] ANZUS 

Students were asked which countries Formed the ANZUS 

alliance. In view oF the recent changes made to the terms 

oF the treaty as a result oF the Government's anti-nuclear 

stance, it was Felt to be unFair to ask the students about 

the current state oF the ANZUS treaty. It was made clear 

to students that they should state which countries the ANZUS 

alliance was Formed From. Both groups oF students scored 

reasonably well, with 88% • F seventh Formers and 79% of third 

formers giving the correct response. 

2] Communist Governments 

In order to gain an indication of the students' aware

ness oF the political regimes of other countries, they were 

asked to state whether or not each of nine countries had a 

communist government. With the exception of Vietnam, the 
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seventh formers scored well in this area, but the third 

formers were generally poorly informed. It is unclear 

whether this reflects a lack of knowledge of other countries' 

type of government, or a misconception of the term 'Communist' 

Several third form students marked those countries which do 

not conform to their ideal of a democracy, and which have a 

high media profile, as being communist, seemingly unable to 

draw a distinction between left and right wing regimes. 2 

Table 21. Percentage of correct responses to which countries 
have communist governments. 

3rd Form 7th Form 

% % 

Japan 82 98 

Vietnam 46 47 

South Africa 77 98 

China 50 90 

Italy 96 97 

East Germany 58 81 

LI s s R 82 99 

Iran 64 97 

Switzerland 96 100 

3] Identification of Personalities 

Students were asked whether Ayatollah Khomeini was 

associated with Israel, Iran or Iraq; and whether the 

President of Egypt was Colonel Gadaffi, Mubharak or Chirac. 

These were multi-choice questions. Students did not score 
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well, particularly if one takes into account the probabil

ity that some of the correct responses were the result of 

guesswork of a process of elimination. 60% of seventh 

formers and 19% of third formers associated Ayatollah 

Khomeini with Iran; and 53% of seventh formers and 63% of 

third formers named Mubharak as the President of cgypt. 
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4] International Affairs 

Six statements were made relating to different count

ries; some of them were topical and had recently been in the 

news, others required knowledge of other countries' govern

ment. 

Table 22. Percentage of correct responses to statements 
about international affairs. 

Japan is ruled by a 
mildtary dictatorship. 

United States elections 
are held every 4 years. 

The African National Congress 
supports white government in 
South Africa. 

Ferdinand Marcos is the 
President of the Philippines. 

The IRA is a Protestant org
anization set up to prevent 
Northern Ireland From being 
united with the rest of 
Ireland., 

Iran and Israel have been at 
war for the past seven 
years. 

3rd Form 

% 

51 

51 

31 

34 

22 

44 

7th Form 

% 

82 

68 

53 

71 

48 

49 

Approximately one third of the third formers marked 

'Not Sure' to each of these statements, with the exception 

of the last one, to which 40% marked 'True'. Seventh 

formers were more decisive, and accurate, with 'Not Sure' 

accounting for only about 10% of the responses overall. 

The exception to this was the question concerning the A.N.C, 

to which 28% of seventh formers responded 'Not Sure'. 



Overall, students were less knowledgeable about 

international politics than New Zealand politics. 

3. POLITICAL ATTITUDES 

1] General 

57. 

The sections pertaining to New Zealand and Internat

ional politics tested the students' knowledge of facts, con-

cepts and procedures. Political literacy involves more than 

factual knowledge of institutions, as mentioned in the 

Introduction. There has been an attempt made in the survey 

to assess the students' political attitudes and skills, and 

their feelings of efficacy and social competence. An indic-

ation of the students' perception of their own political 

efficacy may be gained by gauging their attitudes within the 

home and at school. Students were asked how much influence 

they felt they had in family decisions concerning them, and 

whether they felt free to discuss with their teachers matters 

that they disagreed upon. 

Table 23. Amount of influence on family decisions. 

3rd Form 7th Form 

% % 

A lot of influence 28 47 

Some influence 57 49 

No influence 8 4 

Not sure . 7 0 

Total 100 100 
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Table 24. Freedom to state disagreement with teachers. 

3rd Form 7th Form 

% % 

I feel free to talk about 
it 55 86 

I do not feel free to talk 
about it 23 7 

I am not sure. 22 7 

Total 100 100 

The sense of personal efficacy in the home and school was 

very high amongst the seventh formers and one would presume 

that this sense of efficacy would be reflected also in their 

attitudes towards political action and participation. Third 

formers also displayed a high sense of personal efficacy, 

particularly at home, but to a lesser degree at school. It 

must be realised, however, that in general third form students 

are subject to a more authoritarian form of teaching than 

seventh formers, who are treated as adults in the classroom. 

In each of the five schools visited, there was no evidence 

of authoritarianism or a hierarchical structure operating in 

the seventh form classes, whereas in the third form class

rooms, interaction between teachers and students varied 

widely, ranging from a strictly authoritarian attitude towards 

students to an open, non-judgmental acceptance of them. It is 

not surprising, therefore, that there is a significant per

centage of third formers who are not sure of their efficacy 
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It is more difficult to assess the students' political 

skills in the public arena as the majority have probably 

never been in a situation in which they have needed to take 

action, so responses to questions dealing with political skills 

will be hypothetical. What the students perceive as being 

appropriate action, and what action they would actually 

take may not be the same. 

students was: 

The situation presented to the 

The Local Council plans to build a new road in your area 
and this means that your home will be pulled down. 

What is the first action your parents should take to try 
to get this proposal changed? 

Having decided upon the first action to be taken, students 

were then asked to indicate which other actions they would 

take if their first action was unsuccessful. It was inter-

esting to note that none of the seventh formers, and only 

2% of the third formers said they would do nothing in the 

first instance, and only 2% of seventh formers and 13% of 

third formers said they would do nothing if their first 

action failed. Although the methods of approaching the 

problem varied widely, there was undoubtedly a belief that 

the individual, or groups of people, could be effective in 

the face of bureaucracy. 



60. 

Table 25. Methods oF opposing the local Council: First action. 

Do nothing - you can't 
change oFFicial plans. 

Complain to the local 
Council. 

Complain to the local Town 
Planning Department. 

Write to your M.P. 

Sign a petition to be sent 
to the Council. 

Write to the local 
newspaper. 

Join or organize a 
protest march . 

Join or organize a group to 
pressure the Council to 
change its plans. 

Total 

3rd Form 7th Form 

% % 

2 D 

25 28 

22 29 

25 20 

11 8 

3 0 

3 D 

9 15 

100 1 OD 
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Table 26. Methods oF opposing the local Council: other 
actions. 

Do nothing - you can't 
change official plans. 

Complain to the local 
Council. 

Complain to the local Town 
Planning Department. 

Write to your M.P. 

Sign a petition to be sent 
to the Council. 

Write to the local 
newspaper. 

Join or organize a 
protest march. 

Join or organize a group to 
pressure the Council to 
change its plans. 

3rd Form 7th Form 

% % 

13 2 

89 50 

48 54 

62 66 

57 55 

50 58 

43 34 

37 33 
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The majority oF students [72% or third Formers and 

77% or seventh Formers] cited individual action as their 

First option, and were Fairly evenly divided as to whether 

to approach the Local Council, Town Planners or their local 

Member or Parliament. Enlisting the aid or others in the 

Form or a protest or petition was seen as a viable second 

option. This question also tested the students' knowledge 

or who makes decisions, and who is in a position to inFluence 

those who make the decisions. The responses indicate that 

overall, students were cognizent or the holders or power 

in the community. 

Responses to questions concerning conFlict or interest 

and individual rights revealed a distinct diFFerence in att-

itudes between third and seventh Form students. In general, 

third Formers were more inclined to Favour decisions that 

would be expedient and acceptable to the majority interest, 

even iF it were at the expense or the rights or the individ

ual. The concept or individual rights was not well Formed 

in this group. Seventh Form students, however, placed greater 

importance on the rights or the individual. In conFlict or 

interest situations, both groups Favoured compromise situat-

ions. To assess students' attitudes, they were presented with 

three situations and asked to choose one option For dealing 

with each. The situations presented, and the students' 

responses, are outlined below. 
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When a well known and very controversial politician 
was invited to give a speech at a public meeting, the 
Chief of Police told the organizers that they should 
cancel the meeting because he felt that there was a 
risk of violence breaking out between groups of people 
with different opinions. 
Do you think the meeting should be cancelled or held 
as planned? 

Table 27. Responses to question concerning public meeting. 

3rd Form 7th Form 

% % 

The meeting should be 
cancelled. 36 17 

The meeting should be 
held as planned. 40 71 

I am not sure. 24 12 

Total 100 1 DO 
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When the Christchurch City Council decided to build 
the Southern Motorway they started buying land. 
Although they were oFFering what they considered was 
a Fair price, one man reFused to sell his land. The 
Council met to discuss the situation but they could 
not agree about what should be done. 
IF you were a member oF the Council, which oF the 
Following options would you vote For? 

Table 28. Responses to question concerning sale oF land 
to the Counci 1. 

3rd Form 7th Form 

% % 

Force the man to sell his 
land. 8 10 

Drop the plans For the road. 4 1 

OFFer the man more money. 44 64 

Redesign the road at con-
siderable extra cast. 26 15 

I am not sure. 18 11 

Total 100 1 01 



64. 

How would you respond if, in the interests of safety, 
the Government made it compulsory for all cyclists 
to wear a safety helmet? 

Table 29. Responses to question concerning the wearing 
of safety helmets. 

3rd Form 7th Form 

% % 

It would be okay because the 
Government has the right to 
make cyclists wear helmets. 40 36 

It would not be okay because 
the individual should be all-
awed to decide whether or not 
to wear a helmet. 54 57 

I am not sure 6 7 

Total 100 100 

Although some measure of the political attitudes and 

perceptions of individual rights versus the 'public good', 

or authority can be gauged from these questions, it would 

be interesting to know the students' reasons for choosing 

their options, and on what grounds they would justify their 

4 answers. 

In addition to attitudes towards political issues or 

decisions, attitudes towards politics in general were assess

ed. In this section, questions were asked to determine levels 

of interest in politics, personal efficacy, political cynic

ism and knowledge. 
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2) Interest in Politics 

Table 30. Interest in Politics. 

3rd Form 7th Form 

% % 

Very interested. 4 19 

Fairly interested. 36 54 

Not very interested. 41 24 

Not at all interested. 18 4 

Total 99 1 01 

Seventh form respondents expressed a greater interest 

than third formers; a predictable response in view of the 

age difference between the two groups of respondents. To 

thirteen and fourteen year old students, politics is r~mote, 

and uninteresting, and has little immediate relevance to their 

lives. However, seventh form students are more aware of the 

impact of political decision making on their lives, and they 

are of an age to participate in the political system. 

3) Efficacy 

The heightened political interest of seventh formers 

is paralleled by an increased feeling of competence and 

effectiveness in functioning within the political system. 

Students were asked whether they agreed or disagreed with the 

following statements: 
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Table 31. "Yow can always Find out where to get help For 
problems." 

3rd Form 7th Form 

% % 

Strongly agree. 18 31 

Partly agree. 50 57 

Not sure. 20 5 

Partly disagree. 7 3 

Strongly disagree., 4 4 

Total 99 100 

Table 32. "Politics seems so complicated I can't understand 
what's going on. 11 

3rd Form 7th Form 

% % 

Strongly agree. 17 6 

Partly agree. 41 31 

Not sure. 17 7 

Partly disagree. 18 32 

Strongly disagree, 7 24 

Total 100 100 

88% oF seventh Form students Felt conFident oF their 

eFFicacy within the system, though a smaller percentage 

Felt that they understood politics [66%]. Only 25% • F 

third Form students Felt they understood politics. 
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4] Cyt1icism 

The questiotls asked to establish the degree of cyr,ic

ism studet1ts felt about politics were; "Political Parties will 

promise at1ythit1g to wir, at7 electiot7 11 , at7d "Poli ticiatls ger,er

ally act itl the best it1terests of the people they represet7t11 • 

To the first statemet1t, respotlses from both groups of stud

et1ts reflected cot1siderable cyt1icism, although it is difficult 

to judge whether the cyr,ical attitude applied to all political 

parties, or those which respot1det1ts did tlot favour. 5 86% of 

sevet1th formers atld 80% of third formers agreed that parties 

promised at1ythit1g to wit1 at7 electiot1, which suggests cot1sid

erable cyt1icism, yet their attitudes towards the it1tegrity 

of politiciat1s does tlot reflect such cynicism. 66% of sever, th 

formers at7d 54% of third formers felt that politiciatls gener

ally act it1 the best interests of the people they represer,t. 

It appears that it1dividual politiciat1s are seer, to be reason

ably trustworthy, but that when elections are immit1et1t the 

parties of which they are members cause them to act accordit1g 

to self-ir,terest atld expediet1cy. 

The cynicism expressed by respondet1ts did not extet1d 

to their attitudes towards the importat1ce of voting. When 

asked to respond to the statement, 11 It is importat7t to use 

your vote because this is ot1e of the ways by which we can 

have a say it1 the rut1nit1g of the cout1try 11 , 91% of seventh 

formers and 83% of third formers agreed with the statemer,t. 

It appears that the majority felt that it is importat7t at7d 
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worthwhile to vote, but not necessarily to believe the 

election campaigning. 

5] Know ledge 

A knowledge of politics was regarded by the vast 

majority of respondents as important. 89% of seventh form-

ers and 75% of third formers felt that they ought to know 

more about politics. When asked how knowledgeable they 

felt they were in comparison to other people they know, 

approximately half of each group felt they were 'fairly 

knowledgeable' . 

Table 33. Students' perception of their level of knowledge 
about politics. 

3rd Form 7th Form 

% % 

Very knowledgeable. 6 3 

Fairly knowledgeable. 45 55 

Not very knowledgeable. 40 38 

Not at all knowledgeable. 9 4 

Total 100 100 

It is encouraging to find that seventh form students 

exhibit a high degree of interest in politics, a healthy 

cynicism towards election campaigning, a degree of faith 

in the integrity of their politicians, a positive atti

tude towards voting, and a feeling of efficacy in their 

participation in the political system. These attributes 

are less marked, or well developed, in third form students. 
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1. See Appendix B For Full details oF the composition 
oF these groupings. 

69. 

2. For example, several oF the students cited Iran and 
South AFrica as communist, but not East Germany. 
This may be explained by the Fact that Iran and 
South AFrica are oFten in the news because oF 
political turmoil, whereas news oF East Germany 
is inFrequently reported. 

3. A number oF third Form students who marked 'not sure' 
noted that it depended upon the teacher. 

4. A multi-choice questionnaire does not allow For elab
oration or explanation oF answers, and this was 
Found to be a problem For some students, who Felt 
that in some cases the options were inadequate, 
or required elaboration. 

5. Some students modiFied this statement to reFlect their 
particular party preFerence; e.g. "The Labour Party 
will promise anything to win an election. 11 
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CHAPTER FIVE 

CONCLUSION 

1. GENERAL 

Studies undertaken in other countries, as mentioned 

above, have generally concluded that the level of political 

awareness of high school students has been low, and results 

of surveys have been discouraging. I do not intend to draw 

comparisons between the results of this survey and overseas 

surveys, for two major reasons. 

1. The sample I have surveyed was of a different age and 

educational level, and it would be misleading to compare 

seventh form students, who by definition are academically 

successful, with fifteen to sixteen year olds who not only 

are two years younger, but who represent a much wider range 

of academic ability and interest. 

2. The sample surveyed here was small; only 243 students 

altogether,whereas studies overseas have been on a very much 

greater scale, with attention paid to random sampling and 

statistical assuracy. Within the scope of this survey I 

have attempted to gain as wide a range of students as poss

ible, by surveying a range of types of secondary schools. 
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However, this was subject to constraints imposed by the 

schools themselves; either by not wishing to participate 

in the survey, or by offering access to groups of students 

which would cause the least disruption to their timetable. 

This was, of course, a perfectly reasonable response from 

the schools, given that the students I wished to survey 

were facing external examinations shortly after I was to 

survey them. These factors, however, meant that it would 

be misleading to interpret these results as being truly 

representative of New Zealand third and seventh form students. 

I have also not attempted to find correlations between 

various factors, for example the effect of socio-economic 

background or choice of school and cognitive skills. Al

though there is, no doubt, a great deal of interesting and 

useful information to be gleaned from such analysis, it would 

be misleading to make generalizations and draw correlations 

on the basis of this sample. For such correlations to be 

valid, considerably more information would be needed with 

regard to the students' backgrounds and exposure to agencies 

of political socialisation and education. 

The aim of this survey was merely to assess the 

political knowledge, skills and attitudes of these students, 

and from this, possibly comment on the role of the various 

agencies (school, home, peer group, media] in furthering 

the political education of young people. 
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2. SUMMARY OF RESULTS: SEVENTH FORM 

The majority of seventh form students were tsking, 

or had taken subjects of which political studies in some 

form were a part. 90% of them watched news and current 

affairs programmes on T.V.; over 80% regularly read the 

newspapers: They were involved in discussions about politics 

and current affairs both in the home (86%] and within their 

peer group (60%], and over 70% of them professed an interest 

in politics. They were all intellectually competent, by 

virtue of their having been admitted into the seventh form. 

1 J Knowledge of New Zealand Politics 

In general, seventh form students displayed a reason

able level of knowledge about New Zealand politics. They 

were able to identify key political figures, they displayed 

an awareness of processes of political action (for example 

the role of pressure groups], but had a lesser awareness of 

political concepts, parliamentary processes and democratic 

principles. One would expect that seventh form students would 

have.a clearer knowledge of institutions than the results of 

this survey indicated. They were more knowledgeable about 

those aspects of New Zealand politics which affected them, or 

which receive media attention and are topical or controversial. 

This may reflect either the considerable influence of the 

media as a politically educative agency, or the effectiveness 

of the schools in dealing with current political issues, and 

almost certainly the recent general election must be recogn-

ized as a factor. The laqk of a theoretical framework, and 
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inability of a significant proportion of students to recogn

ize the democratic principles built into the political system 

to safeguard the New Zealand system or representative demo

cracy, indicate that there is perhaps, in spite of Education 

Department claims to the contrary, a greater need For the 

schools to provide For the students a theoretical Framework 

within which to place, and against which to evaluate, the 

considerable amount or information, opinion and political 

controversy with which these students are confronted. There 

is no doubt that students at this level are politically inter

ested, and regard politics as a serious and important aspect 

of their lives. 

2] Knowledge of International Politics 

Seventh formers scored less well in the section pertain

ing to international politics, although their ability to 

identify countries with communist governments was high~ 

Their knowledge of issues and recent events was surprisingly 

low, given their stated level of interest in news and current 

affairs. Again, one could suggest that they are aware of 

events but not necessarily the background issues or reasons 

For the events. 

3] Political Skills and Attitudes 

Seventh form students displayed a well developed sense 

of personal efficacy, and an awareness of democratic rights 

and obligations. As previously mentioned, their attitudes 

towards politics were positive and realistic. Overall, it 

appears that the seventh formers possessed the political 
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skills and attitudes necessary for them to participate 

effectively in the political system, but that their level 

of factual knowledge of institutions, democratic principles 

and political concepts did not match their level of skills 

and attitudes. 

3. SUMMARY OF RESULTS: THIRD FORM 

Third form students were included in the survey as a 

point of comparison. They have been exposed to only one 

year of secondary education. They are, on average, four 

years younger than the seventh form group, and are a more 

representative sample of their age group. They have all 

taken Social Studies, and would be expected to have had 

some 'political education', as the theme for the third form 

Social Studies syllabus is 'Social Control'. This generally 

involves studies of different types of political systems, 

with notions of power, hierarchy and social organization. 

They may or may not have studied contemporary New Zealand 

in this context. 

Almost half of the sample watch T.V. news regularly, 

with 34% watching 'Video Dispatch', a news and current 

affairs programme aimed specifically at younger viewers. 

68% of the students read a newspaper, over half of them 

1 
state that political discussions take place in their homes . 

Only one quarter of them discuss politics with their friends, 

and 40% claim to be interested in politics. It is fairly 

clear from this that their exposure to the agencies of polit

ic21 socialisation or education is considerably less than the 
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seventh formers, as is their level of interest. 

Their level of knowledge of New Zealand and Internat

ional politics reflected their general lack of interest. 

There are at least two factors affecting the generally poor 

response From third form students, that would not have affect

ed seventh formers. 

1. The questionnaire required a reasonable level of literacy. 

Some students had difficulty, not so much in reading the words 

but in understanding what was required. 2 

2. The length of the questionnaire (11 pages] was a test of 

concentration for many of these students. Third form respon-

ses are likely to be less reliable than seventh form responses 

as a number of third form students completed the first few 

pages of the questionnaire carefully and correctly, but as 

their concentration faltered (and perhaps the questions became 

more difficult] they tended to choose answers randomly or 

state 'I do not know' without carefully reading the questions. 

It is difficult to assess the frequency with which this happ

ened, but the results need to be seen with this in mind. 

There were some areas in which the third form students 

were quite well informed, particularly their ability to ident

ify key political figures, and bodies responsible for admin-

istering local services. Although there were isolated examp-

les of a high percentage of correct responses, the standard 

of political knowledge was generally low. 
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4. ROLE OF SOCIALISING AGENCIES 

It is difficult to assess the amount of influence 

each of the socialising agencies have. However, from the 

results of this survey one could suggest that currently in 

New Zealand the media's impact on young people is very con

siderable, and may in fact be the greatest determining 

factor in the students' political attitudes and level of 

awareness. There may be at least two reasons for this. 

1. In an election year there is more media attention to 

politics than usual. 

2. At the time of the survey, the fourth Labour Government 

was just entering its second term. This Labour Government 

has made sweeping changes to the economy which have had 

widespread social effects. Most people have felt the effect 

of the Labour Government's policies, either to their benefit 

or detriment. There has therefore been a great deal of 

discussion and media attention given to the changes brought 

about by these changes. 

There is little doubt that the peer group and the home 

are major socialising agencies. With regard to politics, 

however, [and particularly in an election year), parents 

and friends are also likely to be aided in the formation of 

opinions and attitudes by the media, so the students surveyed 

could be said to be affected both directly and indirectly by 

the media. 
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It remains, thereFore, For the schools to provide 

the "more inFormed rational and sensitive perspective" 3 

through the teaching oF cognitive skills which a number 

oF students lack, to enable them to assess and deal with 

the political issues and arguments with which they are 

constantly conFronted. 
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This does not necessarily indicate involvement or 
interest by the student in these discussions. 
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One third form teacher commented on the fact that 
the students were not used to following written 
instructions, and would have same difficulty with 
this aspect, although the language used was not 
beyond their reading ability. 
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APPENDIX A: THE QUESTIONNAIRE 

This is a questionnaire designed to give an 

indication of your interest in, and awareness of politics 

and current affairs. It is part of a survey of approximately 

350 secondary school students at five Canterbury schools. 

The results of the survey will form the basis of a 

M.A. thesis in Political Science from the University of 

Canterbury. 

Please read the questions carefully and follow all 

instructions. Answer as accurately and honestly as you 

can. You do not need to put your name on the questionnaire. 

Your assistance in this survey is much appreciated. 

Thank you. 

Jocelyn Munro 

Department of Political Science 

University of Canterbury 
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SURVEY QUESTIONNAIRE 

1. Write down the name of your school. 

2. What form are you in7 

3rd form 

7th form 

3. Which of the following subjects have you studied, or are you 
studying at school? Tick each one. 

Social Studies 

Geography 

History 

Economics/Commerce 

Liberal Studies 

Classical Studies 

Art History 

None of these 

4. How often do you read a daily newspaper? 

Every day 

4 - 5 times a week 

2 - 3 times a week 

Once a week 

Occasionally 

Never 

5. Which daily newspaper do you usually read? 

Press 

Star 

Both of these 

None 

6. Which, if any, of the following weekly newspapers do you 
usually read? Tick each one. 

New Zealand Times 

Sunday News 

Other 

Weekend Star 

Truth 

None 

7. How often do you watch a news broadcast on T.V.? Tick one. 

At least every day 

2 - 3 times a week 

Occasionally 

4 - 5 times a week 

Once a week 

Never 
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8. Which of the following T.V. programmes do you usually watch? 
Tick each one. 

Network News (6.30 pm] 

News Review (for the deaf] 

Te Karere 

Foreign Correspondent 

Video Dispatch 

Eye Witness News (10.00 pm] 

Koha 

Close Up 

Fourth Estate 

None of these 

9. How often do you listen to the news on the radio? Tick one. 

10. Which 

At least every day 

2 - 3 times a week 

Occasionally 

radio station do you usually 

3YA [National Programme] 

3YC (Concert Programme] 

328 

C93FM 

None 

4 - 5 times a week 

Once a week 

Never 

listen to? Tick one. 

ZMFM 

Radio Avon 

Radio Rhema 

UFM 

11. How interested are you in politics and current affairs? 
Tick one. 

Very interested 

Fairly interested 

Not very interested 

Not at all interested 

12. How often are politics and current affairs discussed in 
your home? Tick one. 

Very often 

Sometimes 

Hardly ever 

Never 
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13. How often do you discuss politics and current affairs 
with your friends? Tick one. 

Very often 

Sometimes 

Hardly ever 

Never 

14. In your opinion, what is the most serious problem facing 
you and your generation? Tick one. 

Crime 

Nuclear arms 

A IDS 

Unemployment 

Drug and Solvent abuse 

International Terrorism 

Farming problems 

Other [please specify] 

15. Who is the Prirre Minister at the moment? 

Mr Bolger 

Sir Robert Muldoon 

None of these 

16. Who is the leader of the Opposition? 

Mr Lange 

Mr McKinnon 

Miss Richardson 

None of these 

Mr Lange 

I am not sure 

Mr Douglas 

Mr Bolger 

I am not sure 

17. Tick which of these parties have held seats in Parliament. 

New Zealand Party 

Values 

None of these 

18. Who is the Minister of Finance? 

Mr Caygill 

Mr Lange 

I am not sure 

Democratic Party 

I am not sure 

Mr Douglas 

Mr Marshall 

None of these 
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19. Who is the Minister of Education? 

Mr Lange 

Mr Goff 

Mr Marshall 

Mr Douglas 

86. 

I am not sure None of these 

20. How many Members of Parliament are there currently in 
the House of Representatives? Tick one. 

92 

100 

88 

97 

I am not sure None of these 

21. Caucus is 

All the Members of Parliament 

All M.P.'s belonging to one party 

M.P. 1 s who have a portfolio, e.g. Minister 
of Defence, Social Welfare, etc. 

I am not sure 

None of these 

22. The Governor General is 

The Prime Minister's Representative 

The Queen's Representative 

Head of the Waitangi Tribunal 

I am not sure 

None of these 

23. Which of the following features are true in New Zealand? 
Tick those which are true. 

The Prime Minister makes all the laws. 

The Courts system is separate from Government. 

The Trade Unions are controlled by Government. 

Members of Parliament are appointed. 

Even Parliament cannot agree to extend a 
Government's term to 4 or 5 years. 

There must always be more than one party to vote for. 

The Government will listen to groups formed by 
people who disagree with their laws. 

24. If you know the name of the Electorate in which you live, 
please write it here. 
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25. If you know the name of your Member of Parliament, 
please write it here. 

26. To which political party does your local M.P. belong? 

National 

Labour 

I am not sure 

27. Below are nine statements, some of which are true, some 
of which are false. Please tick the answers which you 
think are correct., 

1] A backbench M.P. is any Member of Parliament who is not 
a Government Minister. 

True False I am not sure 

2) In the present political climate, the political party 
which wins the most seats at a General Election always 
forms the Government. 

True False I am not sure 

3] A General Election is held every four years in this country. 

True False I am not sure 

4] Anyone eligible to vote can become a Member of Parliament. 

True False I am not sure 

5) Proportional Representation would favour the minor parties. 

True False I am not sure 

6] Before an M.P. can become a Government Minister responsible 
for a particular Department, e.g. Education, he or she must 
have had some previous experience in that field. 

True False I am not sure 

7] The date of the General Election is decided upon by the 
Prime Minister. 

True False I am not sure 

8] Local Councillors have the right to change laws which have 
been passed by Parliament. 

True False I am not sure 

9] If you are a Maori or part Maori you must be registered on 
the Maori Roll. 

True False I am not sure 



88. 
- 6 -

28. Below is a list of things which Parliament is said to do. 
Choose the MOST IMPORTANT thing that Parliament does, and 
put a tick beside it in the first column. Then tick 
EITHER the "Also Important" or "Not Important" box for 
each of the other things that Parliament is said to do. 

1) Makes laws governing 
the country 

2) Discusses all the main 
issues of the day 

3) Provides a group of 
people from whom the 
Government is chosen 

4) Tries to control what 
the Government is 
doing 

5) Tells the people what 
the Government is 
doing 

6) Passes on the views 
of the people to the 
Government 

7) Makes all the import
ant decisions on the 
running of the 
country 

8) I am not sure 

Most 
Important 

One 

Also 
Important 

Not 
Important 

29. Name up to four organizations [Pressure Groups) in New 
Zealand which have a great deal of influence on decisions 
made by Government. Do not include Political Parties. 

1 . 

2-. 

3. 

4. 



89. 
- 7 -

30. Who is responsible for the following public services? 
Put a tick in the correct column. 

Water Supply 

Social 
Welfare 

Rubbish 
Collection 

Electricity 
Supply 

Public Parks 
and Swimming 
Pools 

Gov' t Local 
Council 

State 
Owned 

Enterprise 

Not 
Sure 

31. ANZUS was formed as an alliance of which of the following? 
Please tick the correct ones. 

Australia South Africa New Zealand 

Canada U.S.A. Britain 

32. Which of the following countries have Communist 
Governments? Please tick the correct ones. 

.Japan 

Vietnam 

South Africa 

China 

Italy 

East Germany 

33. The Ayatollah Khomeini is the leader of 

Israel 

34. The President of Egypt is 

Colonel 
Gadaffi 

Iraq 

Mubharak 

U.S.S.R. 

Iran 

Switzerland 

Iran 

Chirac 

35. True/False Statements. Tick the correct answer. 

1] Japan is ruled by a military dictatorship 

True False Not Sure 

2] Elections for the President of the United States are 
held every four years. 

True False Not Sure 

3] The ~frioan National Congress supports white government 
in South Africa. 

True False Not Sure 
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4) Ferdinand Marcos is the President of the Philippines. 

True False Not Sure 

5) The I.A.A. is a Protestant organization set up to prevent 
Northern Ireland from being united with the rest of 
Ireland. 

True False Not Sure 

6) Iran and Israel have been at war for the past seven years. 

True False Not Sure 

36. Read the following passage and then answer the questions 
below. 

When a well known and very controversial politician 
was invited to give a speech at a public meeting, the 
Chief of Police told the organizers that they should 
cancel the meeting because he felt that there was a 
risk of violence breaking out between groups of 
people with diFferent opinions. 

Do you think the meeting should be cancelled or held as 
planned. 

The meeting should be cancelled. 

The meeting should be held as planned. 

37. When the Christchurch City Council decided to build the 
Southern Motorway they started buying land. Although 
they were offering what they considered was a fair price, 
one man refused to sell his land. The Council met to 
discuss the situation but they could not agree about 
what should be done. 

If you were a member of the Council, which of the following 
options would you vote for? 

Force the man to sell his land. 

Drop the plans for the road. 

Offer the man more money. 

Redesign the road at considerable extra coast. 

I am not sure. 
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38. The Local Council plans to build a new road in your area 
and this means that your home will be pulled down. What 
is the first action your parents should take to try to 
get this proposal changed? 
Tick ONE option in the first column. 
If this option did not work, what other actions do you 
think your parents should take? 
Tick these actions in the second column. 

Do nothing because you can't 
change official plans. 

Complain to your local Council. 

Complain to the local Town 
Planning Department. 

Write to your local M.P. 

Sign a petition to be sent to 
the Counci 1. 

Write a letter to the local 
newspaper. 

Join or organize a protest 
march. 

Join or organize a group to 
pressure the Council to change 
its plans 

I am not sure. 

First 
A ct ion 

Other 
A ct ions 

39. How would you respond if, in the interests of safety, 
the Government made it compulsory for all cyclists to 
wear a safety helmet? 

It would be O.K. because the Government has the 
right to make cyclists wear helmets. 

It would not be O.K. because the individual 
should be allowed to decide whether or not to 
wear a helmet. 

I am not sure. 

40. Please tick the box for each statement below which best 
describes what you think. 

1] If you have a problem you can always find out where to 
get help. 

Agree 
Strongly 

Partly 
Agree 

Not 
Sure 

Partly 
Disagree 

Strongly 
Disagree 
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2] Political P~rties will promise anything ta win an 
election. 

Agree 
Strongly 

Partly 
Agree 

Not 
Sure 

Partly 
Disagree 

Strongly 
Disagree 

,3] Politics seems so complicated that I can't understand 
what's going an. 

Agree 
Strongly 

Partly 
Agree 

Nat 
Sure 

Partly 
Disagree 

Strongly 
Disagree 

4] I know as much about politics and Government as I shall 
ever need ta. 

Agree 
Strongly 

Partly 
Agree 

Not 
Sure 

Partly 
Disagree 

Strongly 
Disagree 

5] It is important ta use your vote because this is one of 
the ways by which we can have a say in the running of the 
country. 

6] 

Agree 
Strang ly 

Politicians 
people they 

Agree 
Strongly 

Partly 
Agree 

generally 
represent. 

Partly 
Agree 

act 

Not 
Sure 

in the 

Not 
Sure 

Partly 
Disagree 

best interests 

Partly 
Disagree 

Strongly 
Disagree 

of the 

Strongly 
Disagree 

41. Compared with mast people you know, haw knowledgeable 
would you say you were an politics and political events? 

Very Knowledgeable 

Fairly Knowledgeable 

Not very Knowledgeable 

Not at all Knowledgeable 

42. Do you think you aught to know mare about current affairs 
and politics? 

Yes 

43. Haw old are you? 

, No. 
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44. Are you male or female? 

Male Female 

45. Are you of European descent? 

Yes No 

If you answered No, are you 

Maori 

Pacific Islander 

Other (please specify] 

93. 

46. What is your father's occupation? If retired, please state 
his former occupation. 

47. What is your mother's occupation? 

48. Who do you live with? 

both your parents 

your mother 

your father 

someone else 

49. Please write down the name of the street or road that you 
live in. 

50. How much influence would you say you have in family 
decisions that concern you? 

A lot of influence 

Some influence 

No influence 

I am not sure 

51. If you disagree with something a teacher says, do you feel 
free to talk to the teacher about it? 

I feel free to talk about it 

I do not feel free to talk about it 

I am not sure 
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52. What do you expect to do after you leave school? 

Go to University, Teachers' College, 
Polytech or some other tertiary institution 

Find a job 

Go on the dole 

I am not sure 

Thank you for your co-operation. 
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APPENDIX 8. 

Pressure Groups, as cited in the questionnaire. 

Labour Unions: 

Professional Unions: 

Financial Institutions: 

Federation of Labour 
Trades Unions 
Combined State Unions 
Council of Trade Unions 
Public Service Association 

Lawyers 
Medical Association 

Reserve Bank 
Business Round Table 
Banks 

Producers and Employers: Federated Farmers 
Manufacturers' Association 
Employers Federation 

Religious/Moral Groups: 

Womens Groups: 

Conservation/Anti
nuclear: 

H.A.R.T. 

Maori Groups: 

International Groups: 

Media: 

Sunday Club: 

Abortion Lobbyists 
Z.A.P. 
New Life 
Pentecostal Christians 
Anti-homosexual Reform Bill Supporters 
Society for the Protection of the 

Unborn Child 
Gay Rights 
Coalition for Concerned Citizens 

Moral Majority 

Equal Rights for Women 
Women Against Violence 
Women Against Rape 

Greenpeace 
Conservation groups 
Anti-nuclear Movement 

H.A.R.T. 

Maori Tribal Elders 
Maori Affairs 

Amnesty International 
Red Cross 

Media 

Sunday Club 



APPENDIX 8. contd. 

Government Departments 
and Local Bodies: 

Other: 

Police 
Councils 
Traffic Department 
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Accident Compensation Corporation 
Ministry of Agriculture and 
Fisheries 

Military 
Waitangi Tribunal 
Education Board 
Hospital Board 

Moonies 
S.P. C.A. 
Hare Krishna 
Neighbourhood Watch 
Share market 
St .John's 
;reletax 
S.A.F.E. 
Mongrel Mob 
Employment Agencies 
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