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Overview of Presentation 
› Rationale for Study 
› Overview of relevant literature and research 
undertaken

› Impacts, Opportunities and Connections: 

Rationale for the Study 
› March 12th 2020- Government decision to shut all schools 
due to Coronavirus pandemic

› Principals and teachers reimagined how education took 
place- transitioning from face to face classrooms to 
online learning

› Insights into dealing with the sudden closure of school 
buildings, evolving emotions and the impact on teacher 
and principal wellbeing

› The overall aim of the study was to provide an 
opportunity for both principals and teachers to reflect on 
how the pandemic impacted on their wellbeing and by 
inference, the impact of the increased emotional labour 
of teaching during COVID 19.

Timeline
› December 2019

– Wuhan China, outbreak of Coronavirus reported
› 11th March 2020

– WHO characterizes COVID-19 as a pandemic

› 12th March 2020
– An Taoiseach Leo Varadkar announced that in order to 
contain the spread of Covid 19, all schools would close 
down with effect from 6pm that day until 29th March 2020 
(DES, 2020a). Schools remained closed until September 2020

› The school closures occurred suddenly, giving schools 
very limited time to prepare 

Literature
› School closures are not new in history
› Reports on the impact of school closures as a result 
of a pandemic have focused on whether such 
closures are effective in controlling:
– the spread of disease (Rauscher, 2020; Viner et al., 2020) 
– their effects on pupils’ learning and well-being (Asbury et 

al., 2020; Colao et al., 2020).

› Little attention has been paid to the impact school 
closures have on teachers.

› This is an important gap given that teachers 
constitute an essential workforce in all societies 
(Schleicher, 2018).

Wellbeing and Teacher Wellbeing 
› Wellbeing: a debated and contested concept 
› “Wellbeing” 

– used in formal and informal conversations on a daily basis 
– regularly appears in the media and in government reports
– however, conversations about what wellbeing looks, feels or 
sounds like are elusive 

– (Slee and Syrzypiec 2016).

› It is defined in broad terms and encompasses multi-
disciplinary concepts 
– “of health, contentment and flourishing, [it] refers to personal and 
communal aspects and to having the psychological, social and 
physical resources needed to meet life challenges” 

– (Svane et al. 2019, 210)
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Teacher & Principal Wellbeing 
› For Teachers, wellbeing can be defined as “feeling 
good and functioning well” (Cann, 2019, p.1). 

› Encompasses their perceptions of job satisfaction, 
experiencing more positive than negative emotions 
and functioning well both professionally and 
personally (Cann, 2019)

› For Principals, the most affected aspect of principal 
wellbeing is their social wellbeing

› Not one of 1,000 Irish principals who completed a 
survey sees themselves as thriving psychologically 
through the Covid 19 crisis (Dempsey and Burke, 2020)

Emotions, Emotional Regulation & Burnout
› Lazarus (1991) defines emotions as “cognitive-motivational-relational 
configurations” (p.13) that change moment by moment in response to the 
fleeting changes in our perceptions and appraisals of our immediate 
environment. 

› Emotion regulation (ER) refers to the “processes by which individuals 
influence which emotions they have, when they have them, and how they 
experience and express these emotions” (Gross, 1998, p.275). 
– ER skills in teachers mitigate the emotional labor of teaching and reduce burnout 

(Brackett et al. 2010)
– ER is a predictor of teacher wellbeing (Yin et al., 2016)

› Emotion work  refers  to  teachers’ autonomous management of their 
workplace emotions unrelated  to their  remunerated  job performance 
criteria (Oplatka, 2007)

› Emotional Labor: 
– “the management of feeling to create a publicly observable facial and bodily 

display...” (Hochschild, 1983, p. 7). 
– tends to increase for teachers in the context of a disaster/trauma impacting schools 

& students.
– When increased as a result of a natural disaster can lead to emotional exhaustion 

& burnout in teachers (O’Toole & Friesen, 2016)

Research Study Undertaken
Phase 1 (June-July 2020)
qSemi-structured interviews undertaken with twelve 
primary school teachers and ten primary school 
principals

qCompletion of two questionnaires by all research 
participants:
qEmotion regulation questionnaire (Gross and John, 2003)
qCopenhagen Burnout Inventory (Milfont et al, 2008). 

Phase 2 (Dec-Jan 2020/2021)
Focus of this report: Data from Phase 1 

Participants N=22
› 10 principals & 12 teachers (16 women & 6 men)
› Ages: 22 to 60 years (M=42.45; SD 9.40)

– Rural Schools: 4 Principals, 2 Teachers
– Urban Schools: 6 Principals, 10 Teachers
– 18/22 participants were employed in Catholic 
schools.

There were no significant differences associated with 
any of these demographic variables. 

Data Analysis
› Interpretative Phenomenological Analysis (IPA) on the 
qualitative interview data 

› Statistical analysis of quantitative data and 
relationships established across the questionnaires 
and interview findings 

› IPA-Focus on the ‘lived experience’ of the participants
› Thematic & content analyses focusing on emotion 
experiences, emotion regulation & burnout

Questionnaires
› Copenhagen Burnout Inventory  Three factors

ØPersonal, work-related & client or student related
ØReliability 

Ø Cronbach’s α’s respectively 0.901, 0.823 and 0.815.

› Emotion Regulation Questionnaire
– Two factors

ØExpressive suppression 
ØCognitive reappraisal
ØReliability

ØCronbach’s α’s respectively 0.815 and 0.919.
Questionnaire data were entered into Excel, and imported into 
IBM SPSS Statistics 25 (IBM Corp. Released, 2019)
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Descriptive Statistics Full Group

Higher scores indicate more use of strategies & more burnout:
› Greater use of reappraisal strategies over suppression (similar for 
both groups when separated  out)

› Burnout at Phase 1 
› Lower self-reported rates than some prior research with teachers
› Similar rates to head nurses for personal burnout, and home 
helps, doctors, nurses, supervisors and admin staff for work-related 
& client-related burnout. 

 N Minimum Maximum Mean Std. Deviation 
Cognitive_Reappraisal 22 17.00 40.00 30.0000 5.97614 
Expressive_Suppression 22 5.00 26.00 13.1364 5.84967 
Personal_Burnout 22 6.00 26.00 15.9545 4.96154 
Work_Burnout 22 12.00 28.00 18.9545 5.52464 
Client_Burnout 22 8.00 26.00 17.8636 5.12970 
 

Interview Data – Imported to Nvivo – 12
Qualitative Data Analysis Programme to identify & code relevant terms.
Phase 1 analysis in progress

Examples
Stress, stressed, stressful
Worried
Overwhelmed 
Calm
Anxious 
Relief -
Angry -
Anger -
Examples of contexts of 
these emotions to follow

Numbers of participants
17

14
12
10
7
5
4
1

Emerging Themes from Principal and 
Teacher Interviews

“The 
Moment”

• Experience of the day
• Managing Feelings and Emotions
• Critical Interactions

Wellbeing

• Subjective Wellbeing
• Impacts and Opportunities 
• Institutional Wellbeing 

Emerging 
Issues 

within the 
school 

communit
y

• Relationships
• Communication and Support
• The Digital Divide 

Emerging Themes from Principal and 
Teachers Interviews

In the 
Aftermath

• Challenges, Opportunities and Silver Linings 
• Establishing a Routine 
• Parent and Pupil Response 

Looking 
Forward

• Priorities for the New School Year 

The Moment –Experience of the Day
› I was watching what was happening in China, and 
then as it kind of spread to Italy… there was a 
certain level of…I suppose, nervous energy and anxiety 
about it. ...but the indefinite thing, you know, that 
caused anxiety. I have to pretend “this is totally under 
control, this is fine”, even though inside, I am 
completely overwhelmed. I suppose it’s really to keep 
everybody else calm is the big thing. ...there were 
children that were absolutely and utterly highly 
stressed, highly stressed! … on a human level, that 
was really distressing (Principal Interview)

The Moment –Experience of the Day
› Absolutely. How can you forget that day it was absolute 
pandemonium. It was craziness to be honest the lunch 
came at about a quarter to one and we were like what 
are we going to do? (Teacher Interview)

The Moment-Managing Feelings and Emotions 
› I think there is serious apprehension, fear probably of 
what lays ahead. There is certainly an element of relief,
because I have been following closely and I was 
concerned about what was going to happen. And there 
has probably been anger as well because I was out there 
thinking that we should have been more prepared than we 
were (Teacher Interview)
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The Moment-Managing Feelings and 
Emotions 
› Two staff members were really upset for different 
reasons. One lady was due to get married in two 
weeks, so that was such a huge impact there. And 
then another lady, her husband was critically ill and 
her concern was about being able to bring him to 
appointments …. . Obviously I had to deal with it 
myself just the shock and the sense of living in 
history and what was going to be the outcome, it’s 
just so many emotions but then again they were 
channelled immediately towards the two staff members 
because of their own personal issues (Principal 
Interview)

The Moment-Managing Feelings and 
Emotions 
› I suppose it had a stressful impact on the teachers. 
From the leaders, from the management point of view, 
I suppose my role is really supporting them around 
that. ...I suppose there was you know, that rush of 
adrenaline that you would get when you know, you’re 
in a crisis, managing a situation or whatever. I 
suppose it was…my immediate ideas were like, you 
know, “how am I, or what are we going to do?” I 
need to communicate with the parents, need to 
communicate with the work management, you know, 
how long are we going to be out for? (Principal 
Interview)

The Moment-Managing Feelings and 
Emotions 
› Yes. So, I suppose because it was my first year and I’m 
inexperienced as a teacher as such so, my immediate 
reaction was to panic about my own health and my 
family’s health, when I heard the announcement, first of 
all, and obviously I was living in rented accommodation in 
Dublin, so I didn’t know if I would be able to go home or 
if it was too late at that stage, if the virus had spread 
and that I did want to protect my parents so, and there 
was a lot of worry and uncertainty at that point. And 
then, I suppose, I had to try and be as strong as I could 
be for the children and I do remember when I was telling 
the children about the school closure, my own legs were 
shaking and I was there to reassure them that everything 
was totally fine, but, I wasn’t so sure myself at that stage 
because it was so early then. So yeah, I was definitely 
feeling overwhelmed and worried and anxious I suppose, 
and uncertain (Teacher Interview)

Wellbeing-Impacts and Opportunities 
› Yeah, my own personal wellbeing, I would be, how do 
I say this, I would be the person that always keeps 
going anyways and work anyway, so work is the 
release, so I probably at stages during lockdown, my 
wellbeing definitely suffered because my interactions 
with my wife were difficult at times and most certainly 
my extended family too, not just my wife, we have a 
very close extended family, and I wasn’t, I definitely 
wasn’t the nicest to be around because I was always 
trying to tick off some professional obligation 
(Principal Interview).

Wellbeing-Impacts and Opportunities 
› Yeah, I have come back down to Clare, and that it 
as well for me. School was important and like I 
worked every single day but my dad wasn’t well, and 
everything shut down. So certainly, COVID has been a 
really challenging experience. You’re totally giving up 
a part but everyone had to do it and it’s easier, 
you’re totally shutting down a part of your life and 
you’re going from being so independent to being 
back at your parents’ house and so on. You know I 
am so glad I was able to do that, you know I am so 
fortunate that, you know, COVID made the whole 
thing so much more difficult, but the silver lining is 
that I got to be at home for it so (Teacher Interview)

Wellbeing-Institutional Wellbeing
› As a staff, I think, we have to do a little bit of work when 
we go back on our wellbeing. You know, because there 
has been a lot of frustration and tension and it’s so hard 
to communicate that over Zoom (Teacher Interview)

› ..that it’s really really lovely that I have the support of the 
senior management team. Have I not gotten those, I don’t 
know how my wellbeing would be. I don’t know how I 
would be. I am really really lucky that I have that and I 
feel very sorry for principals that don’t have that. I feel a 
little bit bombarded by the agencies who are telling me to 
do everything. I usually find some time to play music but 
I haven’t had the time to play music and I usually would 
in school time (Principal Interview)
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Indications at this In-Progress stage
› COVID19 pandemic has impacted on principal and teacher 
wellbeing both positively and negatively

› The wellbeing of school staff collectively has been 
influenced by the pandemic 

› In ‘the moment’ teachers and principals experienced a 
range of challenging emotions, but parked these to deal 
with the priorities of pupils, staff, parents

› The lived experience-Impacts, opportunities and 
challenges!

› Analyses ongoing, findings to date consistent with 
previous disaster research with teachers.

› Phase 2 will add to our understandings of these impacts 
over time.


